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SUMMARY

For teachers it is very important to be constantly analyzing the different aspects of
teaching English as a Foreign Language, the improvement of the four skills and the

development of the stages of learning (Receptive Skills and Productive Skills).

For example productive skills involve speaking and writing to produce the language
and show the students’ knowledge, for that reason teachers have to follow the right

steps and look for different tools to make successful students.

The purpose of this research was to present some interesting and practical tasks to
make students successful in writing and speaking focusing in new tools such as

translation and interpreting in order to develop the Productive Skills.

Key words: foreign language, productive skills, writing, speaking, translation,

interpreting, tasks.



INTRODUCTION

English is one of the most important languages in the world; there is much information
in English that needs to be exchanged for different purposes; teaching English as a
Foreign Language can be a challenge, so in order to improve the four language skills,
English Teachers’ main priority becomes to get the appropriate tools to involve
students with a foreign language. As it was mentioned before there are four skills to be
developed, they are divided in two stages of learning Receptive SkKills; Listening,
Reading and Productive Skills; Writing and Speaking, each one of these skills are

important because they are used for the same purpose, a new Language Learning.

To analyze them better it is necessary to know what each one of them shows different
stages of language acquisition, For example the first one, receptive skills give the
student the opportunity to learn in a passive way, receiving information, increasing their
vocabulary and the second one productive skills provide the student the chance to
show what they have learn in an active way, it means teachers cannot focus just in one

stage because both stages are essential to have successful results.

For foreign language teachers it is very important to be sure that students understand
them, clearly and demonstrate their knowledge, for that reason teachers consider that
the best way to prove it, is having a productive classroom environment, however in
most of the cases students take it as easy and do not give the importance that it
deserves, and sometimes teachers do not choose the right tools to encourage students
to produce, in consideration to it, this research pretends to analyze how can teachers
develop the productive skills, presenting some interesting and practical tasks using

translation or interpreting as powerful tools.



DEVELOPMENT

Productive Skills

It is also known as Active Skills, Output Stage or Productive Performances, the skills
developed in this stage are speaking and writing in other words these two skills gives to
the teachers the opportunity to prove what students have learned successfully a foreign
language, for Rodrigues (2000) “The speaker or the writer produces the utterances in
order to communicate his intention which forms the message” (p.32). It means that
students use part of language acquired to achieve a communicative purpose showing

their knowledge.

Writing

It is one of the most important skills used to share information around the world and it is
also one of the most difficult skills to be developed in classroom because involves
different areas such as grammar, spelling, vocabulary, punctuation, linking, etc.
However it is considered by many teachers as a waste of time skill inside the
classroom that is because it takes to the students lots of minutes to produce a short
paragraph even to describe a simple daily routine, for that reason teachers prefer to
relegate this skill for homework, but the truth is if they bring the task from home there is

a big possibility that it was just a copy and paste matter.

Broughton (2003) suggests that “A great deal of the writing that occurs in the foreign
language classroom is not primarily concerned so much with developing writing skills
as reinforcing the teaching of particular structures”. In other words, writing is an
important ability that needs to be improved in classroom and teachers have to guide

and control the tasks becoming writing as a habit in students.

Speaking

Hornby (2005) defines Speak as “the act of talking to or having a conversation with
somebody”. For that reason it is considered as a vital skill to communicate efficiently in

any language. Speaking also involves areas such as vocabulary, grammar,



pronunciation, fluency, and finally body language this last one keeps the listener’s

interest.

It is also one of the most used skills inside the classroom, for Ur (1991), “Many
'speaking’ activities, for example, have learners listening to the teacher more than
talking themselves.” (p.21). for that reason many teachers think this is the only skill
which can be tested in real time what students have learned, using responsive tasks
such as questions and answers or imitative tasks as repetition, but speaking goes
further than those tasks, and becomes in a real problem for some students who are shy
or feel worried about making mistakes, it means than teachers first should work hard to
get students self-confidence and then take risk using intensive and extensive tasks to

have successful results.

Translation and Interpreting

Differences between Translation and Interpreting

Translation is the oldest tool to connect with foreign language, as Owen (2002) says
“Translation was a principal resource used in the 1950s and 1960s” (p.3). So, it was a
very important tool in order to share information. Moreover interpreting was named as a

secondary tool to communicate from the mother tongue to English.

When people heard about translating and interpreting they get confused and think they
are talking about the same thing, to change something from one language to another,
but the truth is these are two very different activities, In fact, it is important to mention
that in most of the cases, these two activities cannot be performed successfully by the
same people because different areas such as, training, aptitude and even language
knowledge are involved, in effect, translators work with writing tasks, and interpreters

work with speaking tasks, making translation tasks slower than interpretation tasks.

Similarities between Translation and Interpreting

When we talk about translation and interpreting, we also talk about two closely related
linguistic disciplines, which require extended knowledge of language, experience,

aptitude and self-confidence to keep the original sense of the main context. Translation
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focus on Writing and Interpreting focus on Speaking and these two skills belong to the
productive skills. Another coincidence is that both translators and interpreters serve as

a bridge between two different cultures and languages.

Translation

Translation focuses on written text, according to Owen (2002) “The use of translation,
as a moment’s reflection will confirm, has been a fundamental art of language teaching
since the very beginning. Indeed, it must be the oldest language-teaching tool of
all.”(p.2) so translation is usually based on getting texts to change them from one
language into another language, Moreover, Loescher (1991) defines translation as "a
potentially conscious procedure for solving a problem faced in translating a text, or any
segment of it." (p.8). It means that translation should be used as a powerful tool to

encourage students to learn a foreign language.

Teachers also need to encourage students to think in English and translation can be
useful in classroom, but not as the traditional way, because the main disadvantage was
translating from English to the mother tongue; teachers should use translation in an
inverted way, it means to use it as a tool establishing different tasks that includes
translation from their mother tongue to the foreign language. And most of the teachers
consider that translation can be used outside the classroom as homework because it
takes a lot of time to be developed in class. For that reason students use different
online tools such as Google translator to copy and paste the task. In addition,
translation goes further than using Google translator because translation is about using
different techniques procedures or strategies in order to check every single word, or

sentence, to give the same sense of the main text.

Translation Tasks to develop Productive Skills

According to Duff (1989) “translation happens everywhere, all the time, so why not in
the classroom?” (p.6) it means that Teachers can use translation as a powerful tool to
develop the Productive Skills inside the classroom, because as Duff (1989) says
“translation is a natural and necessary activity”... “Many of the fashionable activities are
invented for language learners.” (p.6—7). but it is important to take in count some

interesting points before to use this tool for example: a correct classroom management
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in order to monitor the activity providing help and encouraging the students if it is
necessary, a right management of time according to the task, the correct choose of
topics which will involve class members interest and level, the use of all types of

translation to keep the same sense than the original

Translation Starters task

The task consists in work individually, teachers offer to the student local magazines or
newspapers in students mother tongue, then they look and identify headlines in order
to translate them into a foreign language. Give the students no more than 5 minutes to
finish the task.

Variation: teachers can also use any short sentence in order to translate into English.

Guided written translation task

In this task teachers provide a text in their mother tongue about any interesting topic, it
could be a biography, or a quote, depending of students” interest, students translate
into a foreign language; this task can be developed individually, in pairs or by groups

according to the text and teachers can give the minutes they consider necessary.

Variation: teacher can also provide according to the students’ level different texts such

as editorials, short stories, jokes, comics, recipes, menus, etc.

Word search/Crossword Puzzle translation task

This task consists in preparing a list of words in students’ mother tongue and writes it
on the board, and then teachers give to each student a word search or a crossword
puzzle with the same words but in English. Teachers let students find the words. For
this task teachers can give the minutes they consider necessary according to the

number of words provided.
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Translation task

In this task teachers provide to the students interesting and famous quotations in
students’ mother tongue on a piece of paper, then teachers give the students enough
time to read them, and translate them into the foreign language, this task can be
developed individually, in pairs or by groups and teachers give the minutes consider

necessary to finish the task.

Comparing Translations task

For this task teachers divide the class in pairs; Students A and Students B are given a
short text in their mother tongue to translate into foreign language, then students give
their translations to their partners in other to compare. Finally teacher shows the
original translated version to check. In this task teachers give the minutes they consider

necessary to finish the task.

Translating Songs task

This task consists in teachers offer to the students’ lyrics of different famous songs
from English to translate into their mother tongue, and then teachers can develop as
two or more classes’ project, giving students the opportunity to play the track and sing

the translated song.

Variation: students can also translate songs from their mother tongue into English; it

means is up to the teachers’ instructions, they can do it as they prefer.

Telephone translation task

For this task teachers gives a piece of paper in blank to the whole class, then teachers
choose a simple sentence in English and write it on his piece of paper to the first
student, that student translates the sentence in Spanish and writes it in his piece of
paper to the next student, and continues until the last student, this one gives his piece

of paper to the teacher to check it with the first sentence.
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Funny Names task

In this task teachers select a list of famous names one per student, for example
George Bush, Johnny Walker, Louis Armstrong, Green Day, The Doors, Stuart Little,
Nicholas Cage, Johnny Cash, James Bond, Sting, Seven Up, Playboy, Bee Gees, etc.
then read the list of names to the students in their mother tongue, it means George
Arbusto, Johnny Caminante, Luis Brazofuerte, Verde Dia etc., students will hear these
names and they must write the names right. This task must be develop in no more than

5 minutes

Variation: students can also translate popular last names into English such as:

Montenegro, Correa, Torres, Delgado, etc.

Interpreting

Interpreting focuses on spoken language and interpreters do it orally from one
language into another language almost instantaneously. Most of the teachers think
interpreting is about listen an activity and say what it was about, or consist in just listen
and answer the teacher question, but is more than that, interpreters listen to the
speaker and translate consecutively or simultaneously. Hatim. (2005) says “as the
nature of the task varies, text utilization strategies seem to vary and different ones are
resorted to.” (p.45). For that reason is one of the most difficult tools to be developed in
classroom because it requires to the students have a lot of language knowledge, a
mastering of listening and speaking skills in the two languages being used, a good
memory training, self-confident and also a clear understanding of the modes of
interpreting (consecutive and simultaneous), the areas of interpreting (diplomatic, legal,
conflict zone, conference) the interpreters qualifications (cultural awareness,

concentration, note-taking skills).

It is important to mention again that teachers need to encourage the students to think in
English according to Auerbach. (1993) "relations of power and their affective
consequences are integral to language acquisition" (p.5). So if they are going to
interpret any activity teachers should focus on students’ favorite topics to feel motivated

in order to develop the task.
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Interpreting Tasks to develop Productive Skills

Teachers can use interpreting as a powerful tool to develop the Productive Skills in
classroom, but it is important to take in count some interesting points to have a positive

development of the tasks.

Gower. (1995) suggested that, “It is often better to divide the class into groups so that a
number of parallel discussions can take place. In this way more students get a chance
to speak” (p.109). For that it is important that teachers have a clear classroom

management in order to have successful student participation in tasks.

Activity Dubbing

It consists in showing students a clip of a popular TV show in their mother tongue and
tells them they have been designated to dub it into English. It is important to divide the

class in teams to work better. Students can work on interpreting with TV sound off.

Activity Dubbing2

This task consists in choosing a clip from local news or an advertisement or an
interview in students’ mother tongue, use consecutive interpreting in order to do the
task right. Teachers play the clip, students listen then teachers stop the clip for

students’ interpretation.

Shadow and Doubt task

Have students review a communicative activity in their mother tongue before
attempting it in English and then afterwards compare. This can be a very effective way
of challenging advanced learners, as it helps to raise specific awareness of the
difference between their ability to express themselves in English and in the mother

tongue (doubt).
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Interpreting Songs task

In this task teachers ask to the students’ to choose their favorite song in English to
interpreting in their mother tongue, teachers can develop as a speaking lesson or a
class’ project, giving to students the opportunity to play the track stop it and interpreting

the song.

Variation: students can also interpreting songs from their mother tongue into English; it

means is up to the teachers’ instructions, they can do it as they prefer.

Interpreting task

This task can be adapted to any oral work situation. Students work in groups of four:
two students speak only in English: one is the interviewer, and the other student is the

famous, the others two speak in students’ mother tongue.

Telephone interpreting task

In this task teachers can work with the whole class bringing a simple sentence in
English and whisper to the first student, that student change the sentence in Spanish
and whispers to the next student, and continues until the last student, this one tells to

the teacher to check the first sentence.

Audio interpreting task

For this task teacher plays an audio track about any situation in students’ mother
tongue, then students listen it and explain with their own words what it was about in

English. Give the students no more than 5 minutes to finish the task.

Variation: teachers can also use this task in English in order to students explain it using

their own words in their mother tongue.
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CONCLUSION

Translation and interpretation was a relegated activity for teachers and students
because both have different points of view, but these two tools are very important in
order to improve the Productive Skills inside the classroom for example according to
this research: Translation goes further than copy a text and paste it into Google
translator, or take the text and change into another language for homework, and
Interpreting goes further than have an idea of what it the speaker talking about or

answer teachers’ questions.

These two tools should be reconsidered to be reinserted as powerful tools to be
practice inside the classroom in order to push the students to show their level of
knowledge using the tasks mentioned before, because teachers should reach their
goals in a successful way motivating and guiding their students taking in count their
interest it is not the same translate a famous pop singer’s biography than translate the
seventh President of United States’ biography.

Good Teachers can also encourage extra tasks in order to innovate and develop

Productive Skills focusing on Translation and Interpreting tools.
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Teaching English as a
Foreign Language

Broughton, Dr Geoffrey,

Geoffrey Broughton,

Christopher Brumfit, Anita Pincas,
Wilde, Roger D.

A great deal of the writing that occurs in the foreign language classroom is not
primarily concemned so much with developing writing skills as with reinforcing
the

teaching of particular structures. This very often consists of copying down
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RESOURCE
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ALAN MALEY

than manyv a;f t'h-: fashionable activities invented for l:mgu:gt leamers. Outside the
classroom — in offices, banks, factories, shops and airports — translation is going on
all the time Why not inside the classroom?
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Duff, A. (1989). Translation. Oxford: Oxford University Press.

RESOURCE
B@KS FOR
TEACHERS

ALAN MALEY

We all have a mother tongue, or first language This shapes our way of thinking and
to some extent our use of the foreign language (pronunciation, choice of words,
tone, word order, etc). Translation helps us to understand better the influence of the
one language on the other, and to comect emrors of habit that creep in unnoticed
(such as the misuse of particular words or structures)

[ . ]Translation is a natural and necessary activity. More so, indeed,
than many of the fashionable activities invented for language leamers Outside the
classroom - in offices, banks, factories, shops and airports — translation is going on
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text use. In interpreting, for example, as the nature of the task varies, text
utilization strategies seem to vary and different ones are resorted to. Take for
instance the case of consecutive interpreting. Here, given ideal conditions
of
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¢ Translation was a principal resource used in the 1950s and 1960s as part of
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language-teaching programmes based on contrastive analysis'CA (an application of
structural lmguistics to the teaching of languages), related to conduct-based views of
language acquisition. When the latter fell mto academuc disrepute, particularly
through Noam Chomsky's “Review of ‘Verbal Behaviour" by B.F. Skinner”
(1959), CA and translation, as key elements in this approach, were also negatively
affected; both were then substantially abandoned by the EFL teaching world.
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PERSPECTIVE OF
COMMUNICATION
AND COMMUNICATIVE
COMPETENCE

Productive Performance

In productive performance, the speaker or the writer
produces the utterances in order to communicate his
intention which forms the message. In speaking the speaker
produces the spoken utterances, and in writing, the writer
produces the graphic representation of the message.
Sometimes, he makes a gesture or some sign which
conventionally expresses his message. This is non-verbal
performance. Thus the speaker produces utterances for
communicating his message. In communicating his
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A Course 1n
Language
[eaching

Characteristics of effective language practice

Validity
The activity should activate learners primarily in the skill or material it purports
to practise. This is an obvious principle that is surprisingly often violated. Many
‘speaking” activitics, for example, have learners listening to the teacher more
than talking themselves.

Note that ‘validity’ does not necessarily imply that the language should be
used for some kind of replication of real-life communication. Pronunciation
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