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RESUMEN

La ensefianza de inglés en Ecuador presenta muchos desafios entre los cuales se
encuentra la constante lucha de los docentes por optimizar la habilidad de listening en los
estudiantes. Es por eso, que la presente investigacion se centra en los problemas que
dificultan el desarrollo de esta habilidad en los estudiantes de segundo de basica, paralelo
“A” de la Escuela "Oriente Ecuatoriano". Es por ello que, planteamos un sistema de
actividades mediante el uso de técnicas de estimulacién auditiva; con la finalidad de que
los estudiantes logren fortalecer sus habilidades de escucha en las clases de inglés. Esta
investigacion esta orientada hacia el paradigma cuantitativo con un disefio experimental,
debido a que se pretende examinar el avance en el fortalecimiento de la habilidad de
listening de los estudiantes. Ademéas de probar la hipotesis planteada mediante la
recoleccion de datos estadisticos y conocer los efectos de la aplicacion de las variables, a
través del empleo de la prueba pedagdgica, previamente adaptada al plan académico y
aplicada a los 26 estudiantes del salén. Se evidencid las problematicas del objeto de
estudio, tales como: los alumnos no identifican el vocabulario basico en inglés al
reproducir el audio, los alumnos no estan interesados en escuchar y repetir la
pronunciacion de las palabras, hay pocas actividades ludicas durante las clases de inglés,
el profesor no tiene en cuenta el nivel de los alumnos a la hora de planificar las
actividades. Por tanto, este sistema incluye actividades combinadas que buscan impulsar
el desarrollo de la habilidad de listening, brindandole diversion y confianza al alumno
para lograr un buen resultado en las clases de inglés mientras que pone en préactica la

ensefanza del idioma.

Palabras clave: habilidad de listening, sistema de actividades, técnicas auditivas,

ensefianza de inglés.



ABSTRACT

The teaching of English in Ecuador presents many challenges among which is the
constant struggle of teachers to optimize the ability of listening in students. For this
reason, this research focuses on the problems that hinder the development of this skill in
second-grade students, parallel “A” of the “Oriente Ecuatoriano” School. Hence, we
propose a system of activities through the use of auditory stimulation techniques, so that
students can strengthen their listening skills in English classes. This research is oriented
towards the quantitative paradigm with an experimental design because it is intended to
examine the progress in strengthening the students' listening skills. In addition to testing
the hypothesis proposed through the collection of statistical data and knowing the effects
of applying the variables, through the use of the pedagogical test, previously adapted to
the academic plan and applied to the 26 students in the classroom. The problems of the
object of study were evidenced, such as the students do not identify the basic vocabulary
in English when playing audio, the students are not interested in listening and repeating
the pronunciation of the words, there being few ludic activities during the English classes,
the teacher does not take into account the level of the students when planning the
activities. Therefore, this system includes combined activities that seek to promote the
development of listening skills, providing fun and confidence to the student to achieve a

good result in English classes while putting into practice the teaching of the language.

Key words: listening skills, activity system, listening techniques, English

language teaching.
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INTRODUCTION

English has gained worldwide importance due to globalization. It has become the
official language of business, science, technology, and education. That makes it the
language of today's world. As a result, there has been a remarkable increase in the number
of people who intend to learn this language. The ability to communicate in English
guarantees not only academic success but also professional success. Es por esto que, el
proceso de ensefianza aprendizaje del idioma inglés debe ser una prioridad desde la

educacién primaria hasta el punto méximo de la educacion superior (Matute et al., 2021).

It is worth mentioning that the process of teaching and learning English falls
mainly on the teachers, who are directly responsible for the success or failure of the
students. For this reason, the educator must use various techniques and innovative
strategies that generate a dynamic environment that facilitates this process, aiming to help
develop receptive and productive English skills and thus ensure optimal learning of this

foreign language.

On the other hand, knowledge of grammar is essential for English language
proficiency. However, it is not everything, because according to Saltos & Covefia (2017),
the development of the four language skills is of utmost importance, as none can afford
to be left aside since it is possible to say that one does not work without the other, from
this sense, it is unfortunate that some educators do not emphasize the strengthening of
listening, since this skill is paramount for learning English because it favors effective
communication, it also contributes to the acquisition of vocabulary and idiomatic

expressions that allow a better understanding of the language.

Therefore, gradually strengthening listening comprehension is a fundamental

factor to avoid the different difficulties that the researchers have observed during the
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classes corresponding to the pre-professional internships in the students of the 2nd year
of EGB of the "Oriente Ecuatoriano” School during the 2024-2025 school year, described

below:

e Students do not identify basic English vocabulary when playing the audio.

e Students are not interested in listening and repeating the pronunciation of
words.

e There are few play activities during English classes.

e Students are easily distracted during English classes.

e The teacher does not consider the level of the students when planning

activities.

Now, it is clear that children require specific resources that favor and stimulate
the auditory sense and thus enhance the ability to listen. Therefore, the teacher must guide
this process, but the child must also be allowed to find his independence and autonomy
in each activity. That leads to the following scientific problem: How to enhance the
listening ability of the students of the 2nd year of EGB of the Oriente Ecuatoriano School

during the school year 2024-2025?

Considering the object of study, the teaching-learning process of the English
language in elementary general education. Among the possible causes of the problem are
the following:

The teacher does not carry out listening activities periodically.

The audio presented in class is incomprehensible to the students.

The auditory stimulation techniques used are inadequate for the students' learning.
Insufficient activities and exercises focused on strengthening listening skills.

Minimal interest in promoting the development of listening skills.
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The general objective of the research is to implement a system of activities
through the use of auditory stimulation techniques for the strengthening of the listening
skills of the English language in the students of the 2nd year of EGB of the Oriente
Ecuatoriano School during the 2024-2025 school year.

This objective focuses on the field of action: auditory stimulation techniques.

The present research work has the following specific objectives:

X To support theoretically the use of auditory stimulation techniques in the
teaching-learning process of English in EGB to strengthen listening skills.

<> To diagnose the state of the listening skills in the students of the 2nd year
of EGB of the Oriente Ecuatoriano School.

X To design a system of activities through the use of auditory stimulation

techniques that contribute to the strengthening of listening skills.

X To verify the effectiveness of the system of activities through the use of
auditory stimulation techniques in strengthening the listening ability of the students
of the 2nd year of EGB of the Oriente Ecuatoriano School.

It is developed based on the following scientific hypothesis: implementing the
activity system through auditory stimulation techniques strengthens the listening skills of
second-year EGB students of the "Oriente Ecuatoriano” School during the 2024-2025
school year. Based on the hypothesis, the relationship between two variables is studied:

The independent variable comprises implementing a system of activities using
auditory stimulation techniques based on a series of planned and ordered exercises to
meet particular objectives based on a unit or a specific topic in the educational
environment.

The dependent variable is fortifying the listening skill in English, which refers

to the interpretative action a listener takes to understand the meaning of what they hear.
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This scientific research employs a quantitative methodological paradigm with a
cross-sectional-explanatory experimental design. The population consists of 26 students
in 2nd year of EGB parallel "A" of the "Oriente Ecuatoriano™ School.

As a result, researchers use theoretical methods like analytical-synthetic,
historical-logical, and hypothetical-deductive methods, as well as empirical methods such
as observation, measurement, and experimentation. These will be further detailed in the
methodological framework.

The importance of this research focuses on auditory stimulation techniques to
strengthen listening skills in the English language through a system of activities, where
the aim is to enhance listening skills in the target language through practical exercises
during the class.

The practical contribution provided by this research reflects a system of activities
based on auditory stimulation techniques for students to strengthen listening skills in the
English language so that they can feel involved in the teaching and learning process of
acquiring a second language.

This study comprises four chapters: Chapter 1 is a theoretical description of the
object and field of research supported by bibliographical information. Chapter 11
establishes the type, methods, and techniques used. Chapter 111 presents the intervention
proposal. Finally, Chapter 1V includes a discussion of the results, closing with the

conclusions, the bibliography, and the annexes.
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CHAPTER I. Theoretical Foundations of Auditory Stimulation Techniques in the

English Language Teaching-Learning Process

This first chapter presents the theoretical foundation of the research, including the
historical background, conceptual characterizations, and contextual trends in foreign
language teaching at the general basic education level aimed at improving listening skills

through aural stimulation techniques.

1.1 Historical Background of Auditory Stimulation Techniques in the English

Language Teaching-Learning Process.

The evolution of aural stimulation techniques in teaching English as a foreign
language has experienced several phases of significant development. These
methodologies have evolved to improve students' listening comprehension skills. In the
following sections, these stages of evolution will be analyzed in detail, examining their

distinctive features and impact on the language acquisition process.

1.1.1 Grammar-Translation Method (Late 18th - Early 19th century)

El método Gramatica Traduccion se enfoca en el aprendizaje de reglas
gramaticales, la memorizacion de vocabulario, declinaciones y conjugaciones, asi como
en la traduccion de textos y la realizacién de ejercicios escritos (Brown, 2000, citado en
Putra, 2017). In the late 18th century, Prussia, Germany pioneered the adoption of GTM
as the primary method of teaching foreign languages in secondary schools, known as
Gymnasiums. During this period, GTM was implemented in other parts of Europe, not
only in Germany, to teach Greek and Latin. This historical background led to the
Grammar-Translation Method (GTM) being recognized as the traditional or classical
method of the grammar school or, in America, as the Prussian method. Con la llegada de

la industrializacion, surgieron nuevas oportunidades de comunicacion en Europa, lo que
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impulsé el desarrollo de métodos de ensefianza de idiomas mas adaptados a las

necesidades de la creciente poblacion estudiantil (Howatt, 1997 citado en Tetzner, 2004).
1.1.2 Direct Method (late 19th century)

In his study of the Direct Method, (Pérez E. , 2004) argues that this methodology
arose as an urgent response to the need to develop successful oral communication skills
in language learning due to the interaction between Europeans in the 19th century. Where
the traditional method of translation, focusing on grammar and writing, was predominant,

its effectiveness in schools was questioned.

According to (Pérez E. , 2004):
"La caracteristica fundamental de este Método seria su oposicion a la traduccion,
pues insiste en la idea de que la L2 se adquiere de la misma forma que la L1, esto

es, mediante la asociacion directa de palabras o frases con objetos o acciones".

Ultimately, the Direct Method gradually gained ground due to political-social and
migratory changes, facilitating the rapid acquisition of language skills essential for
survival in new environments. Pioneers such as Sauveur and Berlitz spread it widely in
the United States, a host country for numerous European immigrants. Thus, the Direct
Method represented a significant shift towards a more practical and communicative

approach to teaching language.
1.1.3 Audio lingual Method (1940-1950)

It is possible to approach this point from the emergence of the audio-lingual
method in the 1950s, which was born as a response to the needs of the US government
during the Second World War since, in this period, there was a significant increase in the
demand for language skills concerning foreign languages. This method held the idea that

learning a foreign language was similar to the natural process of mother tongue
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acquisition, that is, through repeated exposure and practice, similar to the direct method,
which agrees with (Pérez O. , 2013) where he states that “al igual que el método directo,
el Método Audio-Lingual aconseja que los estudiantes usen un lenguaje directo, sin
necesidad de utilizar la lengua materna para explicar nuevas palabras o la gramaética de la

lengua extranjera”.

On the other hand, the audio-lingual method focuses on memorizing complete
dialogues, usually centered on real life and the repetition of the linguistic patterns,
phrases, and sentences of the target language, giving importance to correct pronunciation
and intonation. In addition, cassettes and audio-visual media facilitated learning the
rhythm, pronunciation, and intonation within the target language, and errors were
corrected immediately, providing grammatical examples so that students could deduce

the grammatical rules on their own. (Larenas, et al., 2013)

1.1.4 Communicative Method (1960s).

The communicative method, which emerged in 1960, also focused on the
importance of developing listening skills, recognizing that effective communication
should not only focus on grammar and mechanical repetition but also on listening
comprehension and the ability to interact in various contexts. Since, as Mariscal (2014)
states “este enfoque pone atencién en ayudar al alumno a usar el idioma en una gran
variedad de contextos”. In this sense, the communicative approach employed authentic
material such as recordings, radio programs, videos, and other resources reflecting real
situations in the target language, encouraging active listening and communicative

interaction among learners.
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1.1.5 Task-Based Language (1980s)

Task-Based Language Teaching, which emerged in the 1980s as a response to the
perceived limitations of traditional approaches, supports the idea that students learn best
when they are engaged in meaningful and authentic communicative tasks based on
everyday life, also focuses on providing comprehensible input and effective feedback,
while encouraging reflection and self-assessment after completing tasks, allowing

students to be aware of their mistakes and progress (Naranjo, 2015).

In addition, according to Gil (2019), the task-based approach seeks the
understanding of the English language in the actual context, which allows students to
appropriate the language, so within this method, there are several techniques and
strategies to promote the development of listening skills, such as the design of tasks that
require active listening and processing information to achieve a specific objective, o
providing selective listening exercises aimed at identifying certain information, as well
as encouraging collaborative tasks where learners interact using the target language or
engage in discussions on a particular topic of interest, and the use of online recordings,

films, podcasts or interactive platforms.
1.1.6 Internet And Digital Resources (2000 Onwards)

In recent decades, digitalization has radically transformed our perception of the
world. This change has shaped our skills, becoming indispensable in the workplace and
education. However, integrating technology in the classroom has encountered some
resistance, as traditional teaching methods need to adapt to a new generation of students,

often referred to as digital natives.

Regarding language teaching and learning, new technologies offer impressive

potential. “Entre los recursos en los que se han centrado los estudios destacan el uso del
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software social, de la traduccion audiovisual, de dispositivos moviles e incluso de
videojuegos” (Gonzalez, La evolucidn en el aprendizaje de idiomas, mas alla de Internet,
2015). Within social software, we have blogs, wikis, and podcasts; according to Lopez
and Ballesteros (2015), estos recursos representan nuevos procesos de comunicacion
digital que fomentan la colaboracion y el intercambio de conocimientos, experiencias de
comunidades de aprendizaje entre otros paises y recursos en linea (Lopez, et. Al, cited in

Gonzélez, 2015)

Similarly, audio-visual translation, specifically dubbing and subtitling, are
considered functional tools for language teaching, highlighting authentic videos based on
existent communication situations and helping to develop practical language skills for
students, (Gonzalez, La subtitulacion en el aprendizaje de lenguas extranjeras, 2013).
Mobile phones have also evolved from simple communication tools to powerful
educational resources for language learning. By offering a wide range of features that
make them attractive for learning by providing access to the Internet, text messaging,
cameras, audio, and video recording capabilities. The diversity of applications available
allows for activities combining images and voice, improving pronunciation, learning

vocabulary, and practicing different writing styles.

Finally, video games have emerged as potent educational tools thanks to their
ability to motivate and engage learners, especially young people and children.
Undoubtedly, “la tecnologia utilizada en los juegos puede hacer que el software educativo
sea mas atractivo y entretenido, convirtiendo el proceso de aprendizaje en algo mas

divertido y menos tedioso” (Virvou, et. al., 2005).
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1.1.7 Artificial Intelligence and Adaptive Learning (Years 2010 Onwards)

Artificial intelligence (Al) and its impact on education, especially language
teaching and learning, promises to significantly transform pedagogy and didactics,
providing innovative tools that promise a more inclusive and personalized future for
learners of all abilities, including those with special needs. According to a British Council
study, Al can facilitate adaptive and less intrusive learning, allowing students to progress

at their own pace (Lightfoot, 2023; Rodriguez et al., 2023 cited in Hidalgo et al., 2024).

One of the significant advantages of Al is that it offers personalization of learning
to the individual needs of learners, taking into account their level of ability, interests, and
learning preferences. In addition, Al systems provide immediate feedback on grammar,
pronunciation, and vocabulary, allowing students to correct mistakes and improve their
fluency. Al-powered virtual tutors interact with students by offering instruction,

answering questions, and providing emotional support during the educational process.

It also facilitates speech recognition and automatic translation, improving
pronunciation, listening comprehension, and seamless access to content in different
languages. Al systems also collect data on student progress, providing personalized
recommendations to optimize learning. It can also function as study materials and provide

exercises automatically, assisting educators in creating high-quality resources efficiently.

Techniques and strategies to strengthen listening skills within the foreign
language teaching-learning process have evolved throughout history, from the traditional
Grammar-Translation approach to the more contemporary Audio-lingual,
Communicative, and Task-based methods. The integration of artificial intelligence (Al)
is remarkable because it offers personalized and adaptive tools that promise more efficient

and accessible learning for all learners, including those with special needs, through
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facilitating interaction and effective language practice, opening new pedagogical

frontiers, and preparing students for an increasingly digital globalized world.

1.2 Theoretical Characterization of Auditory Stimulation Techniques in the

Teaching-Learning Process of the English Language.

This section of the study presents the theoretical foundations upon which the
research's object, field, and variables are based. Thus, through a rigorous review of the
scientific literature, valuable information will be provided on the teaching-learning
process of the English language in elementary school, the techniques of auditory

stimulation, and the strengthening of listening skills.

1.2.1 Conceptual characterization of the teaching-learning process of English in

EGB.

Teaching is the act by which the teacher guides and helps the student to acquire
new competencies through an organized, planned process with appropriate strategies to
achieve the objectives. Meanwhile, learning is demonstrated when the student can apply

the acquired knowledge in real-life situations (Benzerroug, 2021).

The teaching-learning process involves the teacher imparting knowledge to
students by integrating learning objectives, didactic resources, and pedagogical strategies
(Munna & Kalam, 2021). During this process, the teacher evaluates the needs of his

students and establishes clear goals to improve learning.

On the other hand, teaching English as a foreign language involves the creation
of an appropriate learning environment. The purpose is for students to develop skills in

the language, for this reason, the teacher becomes the figure who provides the knowledge,
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behaviors, attitudes, and values, and the student who receives them, analyzes them,

internalizes them, and finally uses them (Benzerroug, 2021).

Similarly, the English language teaching-learning process aims to enhance
students' linguistic, communicative, cultural, and methodological competencies, while
also developing their proficiency in the language's four basic skills and components. This
approach provides quality in the process, allowing students to learn more effectively, give
meaning to the learning moments, and incorporate what they have learned intellectually

and socially (Benzerroug, 2021).

To achieve the above, the teacher fulfills several roles. One of them is the role of
facilitator, which according to Archana and Usha Rani (2017), “As a facilitator she has
to direct and support students in learning for themselves as a self-explorer . . . As a
facilitator a teacher should lay a strong foundation for their personal growth”. In other
words, this role will foster student autonomy. In turn, the teacher has the role of evaluator,
so he must be able to develop appropriate and fair evaluations for his students (Archana

& Usha, 2017).

Another crucial element for effective English language teaching, especially in
elementary schools, is for teachers to be knowledgeable in foreign language pedagogy.
That is, for the process to be successful, the teacher must set achievable objectives, adjust
methods to suit student needs, and choose materials based on student proficiency level

(Ikawati, 2017).

It is also noted that teaching English in schools has several advantages. According
to Kolb and Schocker (2021), one of these advantages is that children seem to have ease
when learning languages because they enjoy imitating the sounds of the language, causing

them to develop pronunciation and intonation. In addition, children are very interested in
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acquiring new learning and are constantly excited to learn about the world around them,

so this positivity encourages them to learn a new language (p. 24).

In the same way, when teaching infants a new language, it's recommended to
focus on visual, auditory, and Kkinesthetic activities, such as playing music by native
English speakers and using games that are relevant to the child, without prioritizing
grammar, writing, or reading tasks. However, between the ages of four and eleven, the
teaching of English should not rely solely on repetition activities but should be viewed as
an additional skill to be developed. In other words, the teaching methodology should be

adjusted to the student's age (Moreno, 2020).

Motivation is also important in this aspect. The teacher must be able to encourage
students from the beginning, generating an environment of trust where children feel
comfortable talking or asking questions and promoting better communication. It is
accomplished by incorporating interactive activities and utilizing various teaching
resources while emphasizing the significance of acquiring a foreign language (Ricoy &

Alvarez, 2016)

In short, the teaching-learning process of the English language in elementary
education is delimited by several aspects that need to be considered. Children can develop
language skills if the teacher implements clear objectives, teaching strategies, age-
appropriate methodologies, interaction activities, and didactic material. This process can
be affected by the teacher's actions, but it can be fruitful if the teacher works on motivating

the group and employs good pedagogical practices.
1.2.2 Conceptual Characterization of Auditory Stimulation Techniques.

The child's auditory skills development in the first years is crucial for language,

social interaction, emotions, and thinking. Therefore, auditory stimulation should
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integrate elements that help direct the infant's attention and offer the opportunity to

explore the similarities and differences between sounds (Salcedo, 2021).

Likewise, techniques for auditory stimulation are linked to processes that
contribute to the development of listening skills in the English language. Wah (2019)
identifies two processes: bottom-up processing and top-down processing. The former
focuses on facilitating the recognition of lexical and pronunciation items essential to the
comprehension of the listening resource. Within this category, tasks could be
implemented in which the learner must find individual sounds, word quantity, stressed

syllables, grammatical forms, contractions, and linguistic connectors.

In contrast, top-down processing is based on the learner's prior experience and
knowledge of the auditory material. That is, the listener gives meaning to what he/she
hears through familiarity with the topic, the speakers, and the situation. The listening
skills that can be developed thanks to this technique are: distinguishing the main ideas,
the theme, and the context of the audio, as well as recognizing specific information and

its sequence (Wah, 2019).

In other words, bottom-up processing is a technique that aims to help the learner
identify specific words and structures when listening to audio to then construct the
meaning of the audio and understand the situation heard. Meanwhile, top-down
processing usually gives the learner the tools to understand the audio and determine the
main concept. Both techniques are good according to the type of exercise and sub-skill to

be developed.

It is essential to teach students how to improve their listening comprehension
through various strategies. Therefore, Odilovna (2020) establishes three main stages: pre-

listening activities, while-listening activities, and post-listening activities. The first stage
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contains the activities before a listening task. Here, the topic of the activity and the context
in which it will be addressed are introduced. Its purpose is to generate student interest and
confidence in completing the task. In addition, it facilitates comprehension by reviewing

keywords, unknown words, and grammatical structures.

In the second stage, a series of listening comprehension activities are given, and
listening subskills are practiced. During this time, the student should confirm his
prediction about the task, and the teacher should monitor how the group is feeling and
what the group is doing while the activity is occurring. Some students may have difficulty
understanding, so replaying the audio is recommended. In the final stage of the activities,
the group is asked to connect the task topic to everyday life situations and provide

opinions.

Similarly, techniques for developing listening skills include using multimedia
resources and interaction exercises. Saodat and Sherzod (2021) state that this skill is best
learned through engaging and simple activities and list three modern techniques for its

improvement: kinesthetic, verbal/auditory, and visual.

In this sense, for students who have a kinesthetic learning style, games such as
Simon Says would be ideal. Likewise, if there are students who learn best when listening
or talking about the topic the teacher is explaining, exercises where dialogues are
presented or role-playing is required are the best. Similarly, students who are visual
learners can improve their listening comprehension by using multimedia resources such
as videos and movies and using activities where they have to relate what they hear to

words they can observe on the board or a worksheet (Saodat & Sherzod, 2021).

In summary, listening stimulation techniques can be employed in different ways,

and each author has their own classification. In this context, two main concepts are
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identified to develop listening sub-skills: bottom-up processing and top-down processing.
Also, a three-stage technique for improving listening comprehension is detailed: pre-
listening, while-listening, and post-listening. Finally, kinesthetic, verbal/auditory, and
visual techniques are established to strengthen listening skills through activities according

to learning styles.

1.2.3 Conceptual Characterisation of Listening Skills.

Listening skill is the ability to receive, interpret, and understand the message
communicated by another person through the auditory channel (Cova, 2020). It also
involves paying active attention to the speaker's speech, processing the information
received, and responding appropriately. Effective listening involves more than just
hearing the words but also understanding their meaning and picking up on the tone of

voice, body language, and the emotions implicit in the message.

Listening can also be defined as a person's ability to identify and understand what
others are saying. It involves the simultaneous understanding of three things: the speaker's
accent or pronunciation, the grammar and vocabulary used, and the message's meaning

(Saodat & Sherzod, 2021).

Similarly, Martinez (2021) states that listening is a natural human linguistic ability
that involves the interpretation of speech and links to perceptual and cognitive aspects
and sociological attitudes. He further states that the linguistic understanding of this skill
is determined by phonemes, syllables, and words that lead to the comprehension of the

message and the active interaction of the listener.

Listening skill is also defined as understanding spoken discourse in face-to-face

interactions or through electronic media. Mastering this skill involves capturing both the
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message and considering aspects such as tone of voice, pauses, repetitions, incomplete
sentences, and when it is possible to observe the speaker, gestures, and body language.
All these components contribute to the overall understanding of the message (Rodriguez,

2018).

In addition to the above, it is necessary to indicate the difference between hearing
and listening, as these terms are often mistakenly used as synonyms. “Hearing and
Listening are two different activities. Hearing is passive whereas Listening is active.
Listening is a psychological process.” (Tyagi, 2013, p. 5). According to the same author,
“It requires a desire to understand another human being, an attitude of respect and
acceptance, and a willingness to open one's mind to try and see things from another's
point of view.” (Tyagi, 2013, p.1). Therefore, listening skills are fundamental in

interpersonal communication, both in academic, professional, and personal contexts.

On the other hand, developing listening comprehension in English plays a
significant role in language proficiency. Pourhossein and Reza (2011) argue that listening
comprehension is a dynamic process in which the listener focuses on specific aspects of
the auditory resource, constructs meaning using fragments, and relates what they hear to

their prior knowledge.

Similarly, improving listening skills is a complex process that requires conscious
effort. Practice is the most commonly used method for developing this skill. In this
respect, students often feel more comfortable practicing listening with non-assessed
activities. Teaching strategies for this skill will allow the group to have a different self-
concept and attitude toward listening comprehension (Pourhosein & Banou, The

Significance of Listening Comprehension in English Language Teaching, 2016).
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In the same vein, listening skills are fundamental for the English language learner
because, in spoken communication, it is impossible to interact without hearing and
understanding the speaker's utterances. In addition, there is a widespread desire to
understand what native speakers say at a natural pace in various situations, such as films,
series, music, and advertisements in English. For this reason, the goal of learning English
focuses on the ability to communicate effectively in real-world situations, but mastering

this skill is a challenge for learners (Wah, 2019).

Moreover, it is argued that listening comprehension involves several processes in
which the listener must understand and assign meaning to the message. For this, the
sounds of speech, the syntax of sentences, and the significance of words must be
considered (Golchi, 2012, as cited in Martinez et al., 2020). In this context, Spratt et al.
(2011) state that there are different types of listening called sub-skills of listening
comprehension, classified as listening for details, specific information, listening for gist,

intensive listening, and extensive listening.

In detail or scanning listening, the listener pays close attention to what they hear
to understand most of the information received. An example might be when a judge listens
to a person's statement. On the other hand, listening for specific information occurs when
the listener wants to discover a particular piece of information and may ignore
information that is not of interest, for example, when listening to a news item about the
weather in the city. Listening for gist is when the listener hears something and tries to
keep the general idea of the information without the need to understand every word

(Martinez et al., 2020).

Intensive listening refers to the sub-skill which helps the learner to listen and pay

attention primarily to the pronunciation, grammatical structure, and vocabulary of the
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message rather than the overall meaning. In contrast, extensive listening focuses on
extended activities geared toward total comprehension of the message, which means that
the learner should not strive to understand each word but to understand the audio as a

whole (Martinez et al., 2020).

In summary, the listening skill can be defined in various ways. Each author gave
a meaningful concept to the topic under investigation and provided aspects that can be
used in assessing this skill. In this research, the contribution of Spratt et al. (2011) will be
considered to elaborate the assessment indicators of the instruments. The listening skill
will be assessed according to the following sub-skills: listening for details, listening for

specific information, listening for gist, intensive listening, and extensive listening.

1.3 Contextual Trends in Auditory Stimulation Techniques in the English

Language Teaching-Learning Process.

This section develops the contextual characteristics of the study variables in
teaching and learning English in primary education in Ecuador. It also includes the
approach and application of the research instruments to meet the specific objectives and

observe the performance of the study proposal.

1.3.1 Characterization of the Techniques of Auditory Stimulation in the Teaching-
Learning Process of the English Language and its Application in Basic

Education in Ecuador.

It is undeniable that English is currently considered a global language and that it
has acquired significant importance worldwide. For this reason, its mastery is
indispensable in various productive sectors, which agrees with Ponce et al. (2019), which

states that the importance of learning English is constantly growing, given its position as
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the predominant language in areas such as technology, commerce, and science, so that
those individuals who master this language could access more prominent jobs and obtain

higher wages.

Aware of this reality, Ecuador introduced the teaching of English in 1912, and
later, in 1950, this language officially became part of the curriculum in all educational
institutions. Since then, the Ministry of Education has implemented various measures and
programs that have driven to transform the methodologies, strategies, and tools used in
the English teaching-learning process, with the firm purpose of improving the quality of
education and meeting the learning standards and objectives for each educational level,

from pre-school to secondary education (Pefia, 2019).

As for listening skills, they play a crucial role in the English language teaching-
learning process, yet despite their importance, this skill is often one of the most
challenging for students to strengthen and, in some cases, is underestimated in terms of
its practice by teachers. According to Castillo (2022) “las habilidades linguisticas
relacionadas con la comprension auditiva se desarrollan con el tiempo y se construyen
gradualmente por medio de la interaccion con la lengua extranjera que se esta
aprendiendo” (p. 49). In this sense, it is indisputable that aural stimulation techniques play
a vital role in strengthening this skill by contributing to a better understanding of the

language and enriching the learning experience.

According to Cocha (2016), using authentic auditory material in the English
language teaching and learning process is becoming increasingly important, as this type
of material leads to a deeper immersion in the language and culture, which can motivate
students to learn through more active and participatory learning. It is, therefore, clear that

success in learning this foreign language depends not only on the teacher's level of
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instruction but also on the choice of effective methods, strategies, and techniques that

respond to the needs of the learners.

Over time, however, English language teaching in Ecuador has undergone a
remarkable evolution in the techniques used to improve listening skills. This
transformation has resulted from the constant search for more effective methods that
respond to the changing needs of students and the current educational environment. In

addition, the material used in the classroom has been updated since:

Until recently, we have been talking about written materials (literary and non-
literary), listening through radio and music recordings, and audio-visual material
through television and video. Today, we should expand this menu to include
written, audio, and audio-visual Internet language, as well as its communicative
and interactive potential in developing the listening skills of English language

learners at any level (Cocha, 2016, p.4).

Consequently, techniques for improving listening in Ecuador have evolved
towards more dynamic and participatory approaches, where technology has played a
crucial role in this transformation, offering a wide range of authentic materials, such as
podcasts, interviews, music, real-time video calls, films and television programs in
English, providing exposure to different accents and speaking styles, reflecting the
linguistic diversity of English in factual contexts, as well as allowing learners to enjoy

artistic and cultural expression.
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1.3.2 Diagnosis of the current state of the listening skill among 2nd-year parallel

"A" students at the ""Oriente Ecuatoriano" school.

This section shows the results obtained from the diagnosis of listening skills
among 2nd-year parallel "A" students at the Oriente Ecuatoriano school. The instruments
used for data collection were an observation guide (APPENDIX 1), a survey (APPENDIX

2), and the pedagogical test (APPENDIX 3).
Analysis of results

The first instrument applied was the Observation Guide, which demonstrated the

following results:

e The students understand basic aural content only if they have studied it in previous
lessons.

e The students sing the greeting song with the teacher at the beginning of the class
but do not identify each word.

e The students do not recognize the speaker’s attitude, in this case, the teacher,
according to her tone of voice.

e The students respond quickly to listening comprehension questions, but their

answers are often inaccurate.

A survey was also conducted with the English teacher to find out her views on the
students’ performance about listening comprehension in English classes, and the

following information was obtained;

e Students' performance is predominantly medium to low in the areas related to

English listening comprehension, highlighting significant difficulties in this skill.
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e Thus, the main deficiencies are found in the distinction of similar sounds and the
accuracy of responses during listening exercises, aspects that the teacher has
classified as low performance. These critical areas suggest that students face
barriers in both phonetic recognition and effective interpretation of auditory
information.

¢ Inotheraspects, such as general comprehension of instructions, speed of response,
and identification of keywords, performance has been rated as average. However,
overall performance in the listening exercises continues to be low, pointing to
possible limitations in phonological processing, integration of auditory

information, and contextual understanding of English.

To conclude, a pedagogical test was applied to determine the current state of the
listening skills of 2nd grade students, parallel “A” of the “Oriente Ecuatoriano” school.
The analysis of the results obtained according to dimensions and indicators and, finally,

in an integrated manner, is presented below.

Dimension: Listening comprehension

LISTENING COMPREHENSION (PRE-TEST)

15,4%

26,9%

57,7%

EXCELLENT GOOD INSUFFICIENT

llustration 1: Dimension Listening Comprehension. Prepared by the authors.

Listening comprehension is a fundamental aspect of the proper development of

listening skills. For this reason, the comprehension of basic listening content, as well as
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the recognition of specific words or details, has been considered to assess students' level

in these areas.

The results obtained in the pre-test applied to the students allowed us to determine
that, of the 26 students evaluated, 15 got an "excellent" rating in the listening
comprehension question, representing 27% of the students. On the other hand, seven
students, equivalent to 57%, reached a "good" level. Four students, representing 15%,
received an "insufficient” level, indicating they did not answer the listening

comprehension question correctly.

Dimension: Tone of Voice

TONE OF VOICE (PRE-TEST)

@ EXCELLENT GOOD @ INSUFFICIENT

llustration 2: Dimension Tone of Voice. Prepared by the authors.

The recognition of the speaker's tone of voice, although often overlooked, is a
fundamental aspect of acquiring and understanding this foreign language. It is because
tone of voice contributes to making sense of what is expressed in spoken form. In this

case, students focused on identifying the speaker's attitude through their tone of voice.

The results obtained in the pre-test, in the tone of voice dimension, allowed us to

verify that, of the 26 students evaluated, 4 were able to recognize the speaker's attitude
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through their tone of voice, representing 15% of the students and corresponding to an
excellent level. On the other hand, 2 students, equivalent to 8%, reached a “good” level,
while 20 students failed to correctly identify the speaker's attitude, obtaining an

insufficient level in this indicator, equivalent to 77% of those evaluated.

Dimension: Auditory Response Speed

AUDITORY RESPONSE SPEED (PRE-TEST)

38,5%

@ EXCELLENT GOOD @ INSUFFICIENT
llustration 3: Dimension Auditory Response Speed. Prepared by the authors.

The speed of response to listening is a crucial factor in acquiring the English
language, as it indicates whether a person has correctly understood what they have heard.
In this context, listening speed was used to assess whether learners understood listening
comprehension questions immediately and how accurately they responded to each

question.

Regarding the dimension of the speed of listening response, applied to the 26
students in the pre-test, it was determined that 4 students (15%) showed excellent speed
and accuracy in answering the listening comprehension exercises. On the other hand, 10
students (38%) presented problems in this indicator, reaching a “good” level; while 12

students (46%) presented insufficient speed and accuracy in answering these exercises.
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General diagnosis

GENERAL DIAGNOSIS (PRE-TEST)

@ EXCELLENT
GooD

©® INSUFFICIENT

llustration 4. General Diagnosis (Pre-Test). Prepared by the authors.

According to the statistics presented, 19,20% of the second-year students in the
General Basic Education (EGB) program, specifically those in parallel "A™ at the Oriente
Ecuatoriano School, have achieved a level categorized as "Excellent.” Additionally,
34,60% of the students fall into the "Good" category, while 46,20% are classified as
"Insufficient.” These assessments were based on three dimensions: listening

comprehension, tone of voice, and speed of auditory response.

While the results indicate that most students have good listening comprehension
in English, according to their level, a significant proportion still face challenges in key

areas that are fundamental to improving their performance in this skill.

The results indicate a need for an intervention in pedagogical practices by
implementing a system of activities that incorporates auditory stimulation techniques.
This intervention aims to strengthen listening skills in students in the second year of

General Basic Education (EGB), parallel A, at the Oriente Ecuatoriano School.
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CHAPTER Il. METHODOLOGICAL FRAMEWORK

This chapter presents the research's methodological design, detailing the
paradigms, types, and models used. It also presents the empirical and theoretical
approaches adopted and the population selected for the study. In addition, the data

collection techniques used to analyze the information obtained are described.

2.1 Methodological Perspective

This research employs a quantitative approach, which focuses on collecting and
analyzing data to study observable phenomena objectively. According to Creswell cited
in Temitope et. al. (2003), the quantitative research method is defined by its capacity to
objectively evaluate theories by examining the relationships between different variables.
Furthermore, it indicates that this method involves quantifying variables through
measurement instruments, which allows for further analysis using statistical techniques

to process the data obtained.

2.2 Type of Research and design

The current research utilizes an experimental explanatory design to identify and
analyze the causal relationship between auditory stimulation techniques and the
enhancement of listening skills in foreign language acquisition. Hernandez-Sampieri and
Mendoza Torres (2018) emphasize that studies based on experiments aim to examine how
independent and dependent variables interact, focusing on establishing cause-and-effect
relationships. This characteristic place this type of research within the field of explanatory
studies, going beyond the scope of those limited to describing or correlating phenomena

since its purpose is to establish causal connections between the elements analyzed.

In this context, we have opted for a pre-experimental design with limited variable

control. This approach allows researchers to explore the issue more thoroughly and gain
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a deeper, more effective understanding of the phenomenon being studied. This facilitates
the detailed exploration of how auditory stimulation techniques influence the
development of listening skills, thus providing a solid basis for the analysis and

interpretation of the results obtained.

2.3 Population

The population under study in this research consists of 26 students in the second
year of General Basic Education (EGB), belonging to the ‘A’ parallel of the ‘Oriente
Ecuatoriano’ School during the 2024 academic period. The chosen group includes 11 girls
and 15 boys aged 5 to 6. The school is located in the parish of Bellavista, in the canton of

Santa Rosa, and is the only elementary education establishment.

2.4 Research Methods

Theoretical and empirical methods were used in this research, which are described

below:

2.4.1 Theoretical methods

They were fundamental in the deep understanding of facts and the formulation of
hypotheses, interpreting the essential relationships and qualities of the object of study to
reach more precise conclusions. When used in the construction and development of
theories, these methods create the conditions to go beyond the phenomenal and superficial
characteristics of reality, making it possible to explain the facts and delve into the
essential relationships and fundamental qualities of processes that are not directly

observable (Garcia & Cisnero, 2005 cited in Gordillo, 2023).
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Analytical-synthetic method

This method was applied to systematically break down the object of study into its
constituent elements, which made it possible to analyze them individually and,
subsequently, integrate them coherently. This double process facilitated a deep
understanding of the essence of the phenomenon under study, its fundamental

relationships, and the identification of relevant solutions to the research problem.

Historical-logical method

The application of this method made it possible to examine the evolutionary
trajectory of the object and field of study over time, establishing a logical sequence of
relevant events that have shaped its historical development. This diachronic analysis
made it possible to comprehensively understand the current context of the phenomenon
under investigation and its contemporary implications, providing a solid basis for the

proposal of contextualized solutions.

Hypothetical-deductive method

As Bernal (2016) points out, this method consists of a systematic procedure that
starts from assertions as hypotheses and seeks to refute or falsify them, deducing from
their conclusions that must be confronted with the facts. In this research it was used to
verify hypotheses through logical deductions based on the existing theoretical framework,
allowing to establish causal relationships and generate valid conclusions to resolve the

study problem.

2.4.2 Empirical Methods and Techniques

Among the empirical methods and techniques used to understand the actual state

of the object and its variables, the following were applied:
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Pedagogical Test

The use of pedagogical tests enabled researchers to measure the state of the
variable both before and after the intervention. These tests are commonly employed in
educational research to evaluate individuals' knowledge, skills, and habits at a specific
time. En términos generales, estas pruebas permiten medir la eficacia del proceso de
ensefianza, supervisar el desarrollo del proceso educativo y valorar el rendimiento de los

estudiantes en una disciplina particular (EcuRed contributors, 2019).

Observation

This technique yielded valuable insights into the subject of study. The data
collected were analyzed systematically and rigorously, allowing a deeper understanding

of the educational context in which English classes are conducted.

Measurement

According to Mendoza and Garza (2009), measurement is a methodological
process that involves assigning numerical values to specific phenomena or objects (units
of analysis) using systematically established criteria. This procedure must ensure that the
quantification accurately reflects the characteristics of the concept under study,
considering the various levels of accuracy required. In this research, the measurement
implementation enabled a thorough statistical analysis of the collected data, enhancing

the study's methodological rigor and scientific validity.

Experimentation

Experimentation constitutes an empirical research methodology through which
the researcher systematically manipulates and controls the conditions of the environment

to study a specific object or phenomenon. This methodological process involves creating
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or adapting specific circumstances to foster a deeper understanding of the characteristics,
properties, and relationships of the object of study, thereby generating substantial
information for the research (Hérnandez, Argielles, & Palacios, 2021). Consequently, its
implementation in the present study made it possible to establish causal relationships
between the variables since the rigorous control of the experimental conditions made it

possible to isolate and specifically observe the effects produced by the factors analyzed.

2.5 Tools for the research

This section describes in detail the instruments used to diagnose the students'
auditory skills in the 2nd parallel year “A” of the Oriente Ecuatoriano school. The
instruments used for data collection were an observation guide, a survey, and pedagogical

tests.

Observation Guide

The observation guide (APPENDIX 1) was presented as a table that organized the
three dimensions of the research along with their respective indicators. For each indicator,
one of three evaluation options was selected: Low, Medium, or Good; according to what
was observed during the class. In addition, the table included an Observations section

intended to record relevant details identified during the observation process.

The observation guide was designed to systematically organize and structure the
data collection process, ensuring a focus on the key aspects of the phenomenon being
studied. This tool allowed for more accurate observations, reduced potential biases, and
ensured the collection of relevant information to evaluate and enhance educational
practices. Additionally, it provided a foundation for reflection and informed decision-

making regarding the teaching and learning process.
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Survey

The teacher survey (APPENDIX 2) was administered in person following the
observation of her class. The teacher recorded her responses by hand on the printed sheet
provided. The survey included an introduction to its topic and objectives, along with
instructions for completion and a section for the respondent's information. Following this,
there were eight closed questions, which the teacher answered by selecting one of three

evaluation options: "Low," "Medium," or "Good."

The purpose of this survey was to collect specific and objective information about
students' listening skills performance. In addition, it allowed us to explore the teacher's
perception of students' strengths and weaknesses in this area. The structured survey made
it possible to obtain relevant data in an orderly and comparable manner. It served to
analyze patterns, identify areas for improvement, and propose interventions to optimize

the teaching and learning process of listening comprehension.

Pre-test

The Pre-test (APPENDIX 3) was a diagnostic test to assess the initial listening
comprehension level before implementing the activity system. This instrument allowed
for the identification of strengths, weaknesses, and specific areas requiring attention,
establishing a baseline to measure progress. In addition, it provided objective and

quantifiable data that facilitates comparison of post-implementation results.

The test structure was quantitative, consisting of 4 objective questions that
respond to the indicators established in the consistency matrix. The activities included in

the test cover formats such as:

- Recognizing the numbers mentioned.
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- Selecting the correct word.
- Coloring the answer according to the video.

- Identify and draw the figure.

Post-test

The Post-test (APPENDIX 4) sought to evaluate the development of the students'
auditory skills after the implementation of the system of activities with auditory
stimulation techniques. This instrument made it possible to compare the results obtained
with those of the initial diagnosis, quantitatively demonstrating the improvement of the

students in this area, as well as the effectiveness of the system.

The structure of the post-test was quantitative and followed the format of the
diagnostic test, consisting of 5 objective questions very similar to those of the pre-test,

but with a higher complexity.



Table 1.

Consistency Chart. Prepared by the author.
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PYOb',e ma Objetivo H.|pot,e-s 1S Variables Definicién Dlme:\nsmnes € Items Instrumentos Esca'la_ gle
Cientifico General Cientifica Indicadores medicion
{Como La Variable El listeningenla | ¢  Comprension e Comprension auditiva | ¢  Guia de Se medira una
fortalecer | Implementar un | implementacié | independiente | ensefianza del auditiva 1. ¢Los estudiantes observaci | escala del 1 al 10
la sistema de ndel sistema | : un sistema de | inglés es la 1. Comprension de comprenden contenidos on en el cual sera una
habilidad | actividades de actividades | actividades habilidad para | contenidos auditivos auditivos basicos? e Prueba escala cuantitativa
de mediante el mediante el empleando comprender basicos. 2. (Los estudiantes pueden dac6ai | cOnSY respectiva
listening emp_leo de empleo de técnicas de mensajes orales | 2. Precision en la identificar con precision las pedagog prueba
en los tecnicas de técnicas de estimulacion | mediante la identificacion de palabras y detalles ca e Excelente: 9-
estudiante | estimulacion estimulacion auditiva. interpretacion palabras y detalles especificos del audio? e Encuesta 10
sdel2° | auditivaparael | auditiva Variable del significado | especificos. e Tono de voz e Bueno: 7-8
afio de fortalecimiento | fortalece la dependiente: | general y 1. ¢Los estudiantes son . Baio- 6
EGB de la | delahabilidad | pabilidad de | la habilidad de | detalles capaces de reconocer jo- oy
Escuela | de listening del | jistening de los | Listening. especificos, el sonidos? MENos
Oriente idioma inglés en | estudiantes de reconocimiento | ¢ Tono de voz
Ecuatoria | 108 esotU(Jlantes segundo afio preciso de 1. Capacidad para e Velocidad de
no del 2° afio de de EGB de la sonidos, y la reconocer la actitud del respuesta auditiva
durante el | EGB dela Escuela respuesta agily | haplante. 1. ;Los estudiantes
peri0d0 ESCUGla-Orlente “Oriente efectiva ante responden alas preguntas
lectivo Ecuatoriano Ecuatoriano” estimulos e Velocidad de de Comprensién auditiva de
2024- durante el durante el auditivos en respuesta auditiva | manera inmediata?
20257 periodo lectivo | perfodo lectivo diversos 1. Tiempo de respuesta | 2. ¢Los estudiantes

2024-2025. 2024-2025. contextos

comunicativos.

ante preguntas de
comprension auditiva.

2. Precision al responder
ejercicios de listening.

responden con precision los
ejercicios de listening?
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The information was examined using the percentage (%) as an indicator for each

criterion assessed. Data regarding listening skills were summarized in three levels:

excellent, good, and insufficient, derived from the analysis of the dimensions and

indicators, as presented in the table below.

Table 2.

Assessment rubric.

RUBRICA DE EVALUACION

Indicadores Niveles de desempeiio
Excelente Bueno Insuficiente
9-10 7-8 0-6
Comprension auditiva Comprende Comprende Muestra dificultad

completamente

parcialmente

significativa  para

instrucciones orales, | instrucciones orales y | comprender
preguntas y | conversaciones instrucciones
conversaciones simples. basicas. Requiere
simples. Responde | Ocasionalmente constante
de manera precisa y | requiere repeticion | repeticion y apoyo
coherente. para entender. visual.

Tono de voz Discrimina Reconoce algunos | Tiene dificultad

claramente diferentes
tonos de voz (alegre,

tonos de voz baésicos,
pero ocasionalmente

para distinguir entre
diferentes tonos de

triste, enojado, | confunde las | voz y no responde
sorprendido) y | emociones expresadas. | apropiadamente a
responde las variaciones
apropiadamente  a tonales.
cada uno.
Velocidad de respuesta | Responde de manera | Presenta un tiempo de | Muestra una
inmediata y | respuesta moderado. | respuesta
auditiva apropiada a | Ocasionalmente significativamente
estimulos auditivos. | necesita tiempo | lenta ante estimulos
Procesa y reacciona a | adicional para | auditivos. Requiere
la informacion oral | procesar la | maltiples
con rapidez. informacion auditiva. | repeticiones  para
procesar la
informacion.

Prepared by the author.
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CHAPTER I1l. SYSTEM OF ACTIVITIES USING AUDITORY STIMULATION

TECHNIQUES TO IMPROVE LISTENING SKILLS

This chapter presents the theoretical background and a detailed description of the
activity system. It also emphasizes the importance of its implementation to strengthen the
listening skills of second-year, parallel ‘A’ students. In addition, it discusses how this
system is developed in terms of the stated objectives, highlighting its relevance within the

context of the present study.

3.1 Theoretical foundation of the activity system using auditory stimulation

techniques to improve listening skills.

This research focuses on designing a system of activities based on auditory
stimulation techniques to improve listening skills in second-year students, parallel ‘A’ at
the Oriente Ecuatoriano school. Understanding the concept of an activity system and the
pedagogical approaches considered for its implementation is essential for its

development.

A system of activities, in general terms, is defined as a structured set of
interrelated actions, processes, and elements that operate in a coordinated manner to
achieve a specific objective. According to Borrero (2010) cited in Comendador & Hidalgo
(2019), a system of activities is composed of a group of interconnected elements, which
remain linked, either directly or indirectly, forming a relatively stable structure and

oriented, in essence, the achievement of a common purpose.

The system of activities employs auditory stimulation techniques that encourage
gradual progress, moving from simple tasks to more complex ones. The design takes an

educational, formative, and dynamic approach. This system stands out for its systematic,
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adaptable, coherent, and creative nature, promoting effective and comprehensive

learning.

In developing the system of activities to strengthen listening skills in 2nd-year
students of the Oriente Ecuatoriano school, the pedagogical, didactic, and psychological

foundations were considered to ensure the research character of the study.

From a pedagogical perspective, the system of activities for strengthening
listening skills is based on sound principles that are adapted to both the needs of the
students and their educational context, promoting the development of competencies that
favor their learning process. Leontiev (1978) cited in Daniels (2008) defines a system of
activities as an organized process that structures deliberate actions to foster learning and
personal development. In the pedagogical domain, this system requires flexibility to
adjust particularities and specific circumstances of learners, ensuring its effectiveness in

diverse educational settings.

From a didactic perspective, the activity system combines various dynamic
exercises rooted in kinaesthetic learning. This approach encourages students to engage
actively and develop a genuine interest, leading to more meaningful learning experiences.
Harmer (2007) emphasizes that well-designed activities incorporating diverse auditory
stimuli—such as games, songs, and interactive exercises— improve language acquisition.
These activities support students’ learning speeds and motivate them to engage actively

in their education.

Regarding the psychological approach, Posner and Petersen (1990) emphasize
that the brain's attentional system plays a fundamental role in auditory perception.
Therefore, activities for developing listening skills should focus on attracting and

maintaining children's attention through interesting stimuli, such as environmental
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sounds, songs, and interactive games. Students enhance their creativity by engaging in
cognitive and emotional processes that help reduce stress and build confidence. These are
particularly beneficial during listening exercises, which can lead to a significant

improvement in language acquisition.

In summary, the system of activities to strengthen listening skills combines
pedagogical, didactic, and psychological approaches. Pedagogically, it is adapted to the
needs and contexts of the students to promote essential competencies. In terms of
didactics, it uses dynamic exercises and a variety of auditory stimuli, such as games and
songs, encouraging interest and meaningful learning. Finally, from the psychological
point of view, it highlights activities that strengthen attention, reduce stress, and improve

confidence, contributing to the integral development of language learning.

3.2 Description of the activity system using auditory stimulation techniques to
improve listening skills of the 2nd-year parallel ""A™ students at the Oriente

Ecuatoriano school.

This section presents the pedagogical proposal designed to strengthen listening
skills in students in the second year of basic education through auditory stimulation
techniques. This strategic approach seeks to enrich and consolidate students' knowledge
throughout the educational process, using sequential activities that allow each exercise to

be carried out in a structured way and relate it to the content previously taught.

Therefore, the following general objective has been proposed to be achieved at

the end of each intervention:

. Reinforce listening comprehension by applying auditory stimulation

techniques to improve, recognize, and differentiate oral content.

Specific objectives:
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. To verify students' comprehension of auditory content.

. To implement activities that recognize sounds and tone of voice using

audiovisual and kinesthetic resources.

Auditory stimulation techniques help learners recognize and process auditory
content, enhancing their language comprehension skills and aiding vocabulary
acquisition. The system of activities implemented is characterized by its flexibility,
allowing it to be adapted to the topic being addressed. This system includes specific and
structured activities to overcome difficulties in recognizing basic auditory material. In
addition, the dynamic and visual activities, being creative, significantly strengthen

students' learning, making it more effective.

The system consisted of six activities organized in two segments, designed to
work with basic vocabulary related to animals and emotions. For each activity, a detailed

plan has been established which includes:

- Specific learning objectives
- Estimated duration of implementation
- Didactic resources needed

- Step-by-step description

This systematic structure allows for an orderly and effective implementation of
the teaching-learning process, facilitating the monitoring of student's progress in

developing their listening comprehension skills.
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Activity 1: Sound Detectives (bottom-up processing)

Objective: To introduce children to recognizing and differentiating sounds using
basic vocabulary about animals, focusing on the recognition of specific auditory inputs

and builds an initial foundation for active listening.

Time: 10 minutes

Explanation: The activity involves the teacher playing recordings or videos
featuring familiar sounds, such as those made by animals. Students clap their hands or
say "stop" when they recognize the sound of a specific animal. After each sound, the
teacher states the name of the corresponding animal, reinforcing the students' auditory

recognition and comprehension.

Resources:

- Audio recordings or videos with animal sounds

- Speaker or playback device

Activity 2: Picture and Song Match (bottom-up and top-down processing)

Objective: To connect sounds and words with images in a familiar context using

prior knowledge of animals in a dynamic way.

Time: 10 minutes

Explanation: In this activity, the teacher presents the song Old MacDonald Had
a Farm with pictures of the animals mentioned in the lyrics. As the melody is played, the
children are encouraged to point to the image of the animal whose sound they hear,

helping them connect the auditory content with the corresponding pictures.
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Resources:

- Song recording: “Old MacDonald Had a Farm”

- Visual aids: images or flashcards of farm animals
Activity 3: Move with Sounds (bottom-up processing)

Objective: To connect single sounds with body movements to enhance students

listening skills.
Time: 20 minutes

Explanation: In this activity, the teacher displays a picture of an animal and
emphasizes the sound of its name (e.g., dog, horse, cat, panda). Students clap when they
hear the sound /o/, as in "dog," and jump when they hear the sound /a/, as in "panda."
They perform the corresponding movement based on the sound they hear, reinforcing

their listening skills through active participation.
Resources:
- Flashcards or images of animals
- Audio files with word pronunciations
Activity 4. Magic Voice Box (top-down processing)

Objective: To match basic emotional tones with simple movements using what

they have learned during the past activities to make the recognition of tone of voice easier.
Time: 15 minutes

Explanation: In this activity, the teacher creates a colorful box with two faces
(happy and sad). The teacher then pulls out a face and says a simple word, like "Hello,"

matching the tone of voice with the corresponding face. Students respond by performing
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a movement that matches the tone: jumping with arms up for a happy voice and sitting
down with their heads down for a sad voice, helping them connect emotions with vocal

tones.
Resources:
- Colorful box with happy and sad face cutouts
- Simple word list for tone practice
Activity 5: Guess the Mood (bottom-up and top-down processing)
Objective: To recognize the mood conveyed by tone of voice in familiar phrases.
Time: 10 minutes

Explanation: In this activity, the teacher repeats a phrase, such as "I see a dog!"
but uses different tones of voice, like excited or scared. The children then guess the mood
expressed by either selecting from mood cards (happy, scared) or mimicking the tone.

This helps them connect vocal tones with emotions.
Resources:
- Mood cards with expressions or emojis
- Audio examples of tones of voice
Activity 6: Tone Bingo (bottom-up processing)

Objective: To identify tones of voice in a game format to check the students’

understanding and knowledge about the topic.

Time: 25 minutes
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Explanation: In this activity, each child receives a bingo card featuring pictures
or emojis representing different tones of emotion, such as happy, sad, angry, and
surprised. The teacher then says simple sentences using various tones of voice, and the
children mark the corresponding emotion on their bingo cards, engaging them in

recognizing different vocal expressions.
Resources:
- Bingo cards with tone-related emojis or images
- Markers or tokens for bingo game
- Pre-designed sentences for tone practice

The system of activities has been designed to prioritize kinaesthetic and visual
learning styles, which allows for the development of auditory skills through constant
movement and the active participation of students in their learning process. Its
progressive structure favors the strengthening of listening comprehension, as it begins
with preparatory activities that lay the foundations for better assimilation of the listening
material, such as audio and songs. This sequential design, coupled with the dynamic
nature of the activities, facilitates learners to gradually develop their listening skills,
actively engage in their learning, and construct their knowledge through direct
participation and movement, ensuring that the teaching-learning process is both

motivating and effective for the learners.

In this chapter, the rationale for the system of activities was presented, the design
of which was developed from pedagogical, didactic, and psychological perspectives,
considering both the learning style of the students and the use of auditory stimulation
techniques. Its importance for improving the listening skills of second-year GBS students

was also determined, and its effectiveness will be evaluated in the next chapter.
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CHAPTER IV. Assessment of the Results Achieved Through the Application of a

System of Activities with Auditory Stimulation Techniques.

This chapter presents the results obtained through activities implemented to
strengthen listening skills among second-grade students of the “Oriente Ecuatoriano”
School during the 2024 school year. These activities were carried out using an

experimental design on December 20 and 23.

4.1 Description of the Implementation of the System of Activities.

Once the diagnostic test was applied to the students and the results were analyzed,
the system of activities was carried out in two scheduled sessions in the order described

below.

Activity 1: Sound Detectives (bottom-up processing)

The activity began on Friday, December 20, 2024, and lasted 10 minutes. During
the first few minutes, students listened to real animal sounds while images of each animal
were displayed on a video. In the remaining time, students clapped their hands or said
“Stop” as soon as they identified the animal they were asked to recognize. This process

was repeated several times to enhance their sound recognition skills.

Activity 2: Picture and Song Match (bottom-up and top-down processing)

The second activity took place in the same class session and lasted 10 minutes. To
start the activity, images of some animals were placed on the blackboard, that is, in front
of the whole class. Then, the animated song “Old MacDonald Had a Farm” was played.
Next, the students listened attentively to point to the image corresponding to the animal

mentioned in the composition.
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Activity 3: Move with Sounds (bottom-up processing)

The third activity was the final one of this session and lasted 20 minutes. For the
first 10 minutes, the students practiced the pronunciation of a set of basic animal words.
After that, the teacher showed a picture of an animal and emphasized the sound of its
name aloud. The students were then tasked with performing specific actions in response
to each sound; for example, they would clap when they heard the /o/ sound as in "dog,"
and jump when they heard the /&e/ sound as in "panda”. This way, the students coordinated

their movements while listening to the sounds.

Activity 4. Magic Voice Box (top-down processing)

The fourth activity was held on Monday, December 23, 2024, and lasted 15
minutes. The teacher brought a colorful box and inside cards with only two animated
faces (happy and sad). Then, the teacher took one of them out of the box and said a simple
word in the tone of voice corresponding to the card for the students to stand with their

arms up (happy voice) or sit down (sad voice).
Activity 5: Guess the Mood (bottom-up and top-down processing)

This activity lasted 10 minutes and was carried out in the same session on
Monday. The previous dynamic prepared the students for this exercise. First, the teacher
repeated a simple sentence several times but with a different tone of voice each time.
Later, the students had to guess the mood of the speaker according to the tone of voice

used. For this, they chose among the emoji cards available on the desk.

Activity 6: Tone Bingo (bottom-up processing)

In relation to the previous exercises, in this final activity, which lasted 25 minutes,

the students had to identify the tone of voice. At the beginning, a bingo board was handed
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out to each student. Each card had drawings or emojis representing a tone (happy, sad,
angry, surprised). Then, the teacher said a simple phrase in the corresponding tone as a
replacement for the action of dictating numbers that is usually used. Finally, students

crossed out the correct emoji and when they completed their chart they shouted “Bingo”.

4.2 Results Obtained After Using the System of Activities Through Auditory

Stimulation Techniques to Improve Listening Skills.

After conducting the diagnostic evaluation of the 2nd “A” students, the need to
implement actions to strengthen their listening skills was identified. These measures
included a set of classroom activities aimed at teaching auditory stimulation techniques
in English, with the purpose of improving the students' listening skills. Also, the pre-test
data were compared with the results obtained from the post-test through empirical

methods, obtaining the following data:

Dimension: Listening comprehension (Post-Test)

LISTENING COMPREHENSION (POST-TEST)

@ EXCELLENT GOOD @ INSUFFICIENT

lHustration 5: Dimension Listening Comprehension (Post-Test). Prepared by the authors

At first glance, the data show a significant improvement in Dimension 1:
Listening Comprehension after the intervention, from 27% to 77% in the “Excellent”

category. Nevertheless, a small percentage of students (8%) remained in the
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“Insufficient” category. This information suggests that the intervention has had a positive
impact on the majority of students, but that this small group requires more attention in

this area.

Dimension: Tone of Voice

TONE OF VOICE (POST-TEST)

@ EXCELLENT @ INSUFFICIENT

llustration 6: Dimension Tone of Voice (Post-Test). Prepared by the authors.

Based on this analysis, it is evident that there was also a clear improvement in
Dimension 2: Tone of Voice, moving from 15% to 69% in the “Excellent” category.
Regardless, it should be noted that a small percentage (31%) was in the “Insufficient”
area. These results underscore significant progress in the student's learning process.
However, they also indicate the presence of many students who require additional

attention within the classroom.
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Dimension: Auditory Response Speed (Post-Test)

AUDITORY RESPONSE SPEED (POST-TEST)

@ EXCELLENT @ INSUFFICIENT

llustration 7: Dimension Auditory Response Speed (Post-Test). Prepared by the authors

Examining the data for Dimension 3: Auditory Response Speed in both the pre-
test and post-test reveals significant changes. In the pre-test, only 15% of all students
were in the "Excellent” category. In contrast, in the post-test, the results show substantial

progress to 88%, with only a few percent of 12% of students in the "Insufficient" category.

General diagnosis Post-Test

GENERAL DIAGNOSIS (PRE-TEST) GENERAL DIAGNOSIS (POST-TEST)

® EXCELLENT ® EXCELLENT
® Goop © Goop

® INSUFFICIENT ® INSUFFIGIENT

llustration 8. General Diagnosis (Post-Test). Prepared by the authors.

The overall results revealed that at the beginning of the application of the pre-test,
only 19% of the students were in the “Excellent” category, 34% in the “G” category, and

46% in the “I” category.

The success of the intervention of the system of activities based on auditory

stimulation techniques shows that the overall results of the post-test were significant since
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it can be observed that 78% of the students are now in the “Excellent” category, on the
other hand, a small percentage of students are in the “Good” 5% and “Insufficient” 16%
levels, this means that even after having concluded that the intervention was successful,

there are still percentages of students who need support and attention.

These data support the hypothesis that the implementation of a system of activities
based on auditory stimulation techniques can improve listening skills in the English

classes of 2nd-grade students of the Oriente Ecuatoriano School in Bellavista parish.

4.3 Hypothesis Testing

Scientific Hypothesis: Implementing the activity system through auditory
stimulation techniques strengthens the listening skills of second-year EGB students of the

"Oriente Ecuatoriano™ School during the 2024-2025 school year.

Statistical Hypotheses:

HO (Null Hypothesis): Implementing the activity system through auditory
stimulation techniques does not strengthen the listening skills of second-year EGB

students of the "Oriente Ecuatoriano” School during the 2024-2025 school year.

H1 (Alternative Hypothesis): Implementing a system of activities using auditory
stimulation techniques will strengthen listening skills and improve the academic
performance of second-year EGB students at the Oriente Ecuatoriano School during the

2023-2024 school year.

Margin of error: 0,05

Degree of freedom: 2



4.3.1 Step by step solution

Table 3.

Overall pre-test and post-test results

INSTRUMENT EXCELLENT (€(010))) INSUFFICIENT
PRE-TEST 5 9 12
POST-TEST 20 2 4

Note. Data was obtained from Figure 4 and Figure 8, where the 26 students were evaluated

before and after the auditory stimulation activities, resulting in the frequencies obtained.

Table 4.

Freqguency summation

OBSERVED EXCELLENT (6(0]0))] INSUFFICIENT TOTAL

PRE-TEST 5 9 12

POST-TEST 20 2 4
Note. The sum of the marginals was calculated, adding the total frequencies from the pre-
test and post-test for each score category. The marginal totals we obtained were as

follows: 25 for excellent scores, 11 for good scores, and 16 for insufficient scores.

The total data of the sample was obtained by adding the marginals of each column.

The total is calculated by adding 25, 11, and 16, resulting in a sample total of 52.

The degree of freedom was calculated by multiplying the number of rows minus
one by the number of columns minus one, in this case, 2 rows minus 1 by 3 columns

minus 1, resulting in 2. (2-1) (3-1) =2
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Table 5.

Calculation of theoretical frequencies

OBSERVED
PRE-TEST

EXCELLENT (€[010))) INSUFFICIENT TOTAL

5 9 12
(25%26) /52=12.5 (11%26)/52=5.5  (16*26)/52=8

POST-TEST 20 2 4
(25%26) /52=12.5 (11*26)/52=5.5 (16*26)/52=8

Table 6.

Chi-square (y?) Calculation

OBSERVED EXCELLENT GOOD INSUFFICIENT
PRE-TEST (5-12.5)%/12.5 (9-5,5)%/ 5,5 (12-8) %/ 8
POST-TEST (20-12.5)2/12.5 (2-5,5)%/ 5,5 (4-8)2/ 8

Note. The calculation consisted of the difference between frequency and theoretical

frequency divided by the theoretical frequency.



Table 7.

Results obtained
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OBSERVED EXCELLENT
PRE-TEST 4.5 2.22 2

POST-TEST 45 2.22 2
Table 8.

Chi-square (%)

‘ OBSERVED EXCELLENT (€(0]0))] INSUFFICIENT TOTAL
PRE-TEST 2.22 2
POST-TEST 2.22 2

TOTAL

Note. Chi-Square was obtained from the sum in columns and rows of the results obtained.

Table 9.

Chi-square(y?) distribution table

\%
(GRADO DE

0.001
LIBERTAD)

10.827

0.0025

9.140

0.005

7.879

0.01

6.634

5.023

B s

11.982

10.596

9.210

7.377

5.9915

4.6

14.320

12.838

11.344

9.348

7.814

6.2

Note. Lastre, D., Paez Santana, M., & L6pez Tumbaco, O. (2019).
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4.3.2 Final Hypothesis Testing

Table 10.

Results Verification

17.44 5.9915

The value of the chi-square statistic (17.44) was higher than the critical value
(5.99), indicating that there is a significant difference between the results obtained in the
Pre-test and the Post-test. Demonstrating that implementing the system of activities based
on auditory stimulation techniques influenced the strengthening of the listening skills of

the 2nd year students, parallel "A" of the Oriente Ecuatoriano School.

4.4 Analysis and discussion of results

The analysis presented below was based on the results obtained from the initial
diagnosis, which established a baseline to assess the development of listening
comprehension skills. This comparative assessment carried out before and after the
implementation of the activity system, made it possible to identify significant changes in

students' performance.

According to the results obtained in this research, it can be deduced that the initial
state of the population was dominated by a group of students with difficulties in their
listening comprehension. This was evidenced in the pre-test, where only 19% of the
students reached the "Excellent” category, demonstrating limitations in the three
dimensions evaluated: listening comprehension, tone recognition, and speed of auditory

response.
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After applying the activity system, the post-test results show a significant
improvement in listening skills, as well as a noticeable progress in general language
comprehension. The percentage of students in the Excellent category increased to 78%,
demonstrating that implementing aural stimulation techniques had a positive impact. This
progress is because students actively participated in dynamic and structured activities that
integrated visual and kinaesthetic elements. However, a small percentage (16%) remained
in the ‘Insufficient’ category, mainly due to the need for more practice time and

individualized attention.

The auditory stimulation activity system shows promise for enhancing listening
skills due to its adaptability to various levels and learning styles. A remarkable feature of
this system is the variety of activities that can be implemented, from sound recognition

exercises to interactive games involving movement and active participation.

This chapter described the application of the system of activities and the validation
of the results obtained through the chi-square test, which showed that there is a significant
relationship between the implementation of the system of activities with auditory
stimulation techniques and the strengthening of listening skills in the second-year

students of the Oriente Ecuatoriano school.

5 Conclusions

At the end of this research, it was possible to conclude that:

e The theoretical foundation provided an analysis of the historical
evolution of auditory stimulation techniques as a key pedagogical tool for
strengthening listening skills in the English language teaching-learning
process. In addition, its relevance was supported by an exhaustive review of

bibliographical sources.
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e The initial diagnosis applied to students in 2nd year parallel "A" at
the Oriente Ecuatoriano school during the 2024 school year revealed
significant deficiencies in listening skills. This assessment identified that
students have difficulties in listening comprehension, tone of voice
recognition, and speed of response to auditory stimuli.

e In response to the needs identified during the diagnosis, a system
of activities was implemented based on listening stimulation techniques,
specifically top-down and bottom-up processes. These techniques focused on
improving students' listening comprehension skills through dynamic and
participatory exercises.

o Finally, the effectiveness of the system of activities was proven,
showing a significant improvement in the competencies related to listening
comprehension skills. As a result, it is concluded that implementing this
system strengthened the listening skills of second-year EGB students in

parallel "A" at Oriente Ecuatoriano School.
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Apprendix 1

GUIA DE OBSERVACION
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I. INFORMACION GENERAL

Institucion Educativa: Escuela de Educacion Bésica “Oriente Ecuatoriano”

Observadores: Karen Jiménez Torres y Julieth Valle Villon.

Paralelo:

Fecha:

Obijetivo: Evaluar el nivel de listening en los estudiantes en las clases de inglés.

Comprension

N° Bueno | Medio | Bajo Observaciones
Auditiva
1 Comprension de contenidos
auditivos bésicos.
2 Precision en la identificacion de
palabras.
Tono de voz Bueno | Medio | Bajo Observaciones
3 Capacidad para reconocer el tono
de voz.
Velocidad de i . )
respuesta auditiva Bueno | Medio | Bajo Observaciones
4 | Tiempo de respuesta ante preguntas
de comprension auditiva.
5 Precision al responder ejercicios de

listening.
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Apprendix 2

ENCUESTA DIRIGIDA A LA DOCENTE DE LA UNIDAD EDUCATIVA
“ORIENTE ECUATORIANO”

Tema: Sistema de actividades empleando técnicas de estimulacion auditiva para el
fortalecimiento de la habilidad de Listening.

Objetivo: Recopilar informacion acerca de las técnicas de estimulacion auditiva para el
fortalecimiento de la habilidad de Listening.

Instrucciones: Por favor, tome el tiempo necesario para analizar cada pregunta antes de
contestar. La calidad y veracidad de los resultados de esta investigacion dependen
directamente de su honestidad al responder.

Informacion personal:

Nombres: Apellidos:
Titulo profesional: Afios de experiencia como
docente:

Celular: Correo electronico:
1. ¢Como calificaria el desempefio de los estudiantes en comprension auditiva?
Bueno ( ) Medio () Bajo ()
2. ¢Cbémo evaluaria el desempefio de los estudiantes en la identificacion de
palabras clave durante actividades de escucha?
Bueno ( ) Medio () Bajo ( )
3. ¢Como calificaria el desempefio de los estudiantes en la comprension de
instrucciones béasicas en inglés?
Bueno ( ) Medio () Bajo ( )
4. ¢Cbémo evaluaria el desempefio de los estudiantes en la distincién de sonidos
similares en inglés?
Bueno ( ) Medio ( ) Bajo ( )
5. ¢Como considera la precision de respuesta de los estudiantes en ejercicios de
listening?
Bueno ( ) Medio () Bajo ( )
6. ¢Como evaluaria el rendimiento de los estudiantes en cuanto a velocidad de

respuesta en actividades auditivas?

Bueno ( ) Medio ( ) Bajo ( )



77

7. ¢Como calificaria el desempefio general de los estudiantes al realizar ejercicios
de listening?
Bueno ( ) Medio () Bajo ( )
8. ¢Cbémo calificaria la capacidad de respuesta de los estudiantes a preguntas o
instrucciones en inglés?
Bueno ( ) Medio () Bajo ( )
Appendix 3
PRE-TEST
Instrucciones:

o Escuche detenidamente los audios (se repetiran 3 veces)
o Seleccione la respuesta correctamente

1. Escuche el audio y encierre solamente los numeros que se mencionan.

1-2-3-4-5-6-7-8-9-10

2. Reconozcay encierre correctamente la palabra que se menciona en el audio.

a) car cat

3. Escuche atentamente y coloree la imagen que corresponde con el tono de

voz del personaje.

4. Escuche atentamente a la docente y dibuje la fruta que menciona.
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Appendix 4

POST-TEST
Instrucciones:

o Escuche detenidamente los audios (se repetiran 3 veces)
o Seleccione la respuesta correctamente

1. Escuche el audio y encierre solamente los numeros que se mencionan.
7 -2-10-3-8-6-1-5-9-4

2. Reconozcay encierre correctamente la palabra que se menciona en el

audio.
a) Pig Big
b) Cap Gap

3. Observe el video atentamente y coloree la imagen que corresponde con

el tono de voz del personaje.

4. Escuche atentamente a la docente y dibuje el animal que se menciona.



