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 ABSTRACT 

The objective of this research project is to implement a class system through the use of 

audio-visual resources for the development of English pronunciation in 8th-year students of 

General Basic Education at “Nueve de Octubre” High School. It is carried out from a 

quantitative methodological paradigm, with an experimental design of an explanatory-transversal 

type. The study variables are the classroom system through the use of audio-visual resources as 

an independent variable and the development of pronunciation as a dependent variable. The 

population is constituted of the students of the aforementioned institution, of which 30 eighth-

grade students were taken as a sample. The instruments used were observation, diagnostic test 

and evaluation. The results were processed through a frequency table, the percentage and the chi-

square to make the comparison.  
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INTRODUCTION 

According to Martínez Sancho (2003), audiovisual resources are modern tools that make 

it easier for human beings to acquire and store information effectively, since they are eye-

catching tools that reproduce and disseminate visual and sound information, enabling learning to 

be reinforced. In education, audio-visual media are instrumental in creating an enriching learning 

environment and facilitating the production of educational and collaborative work with materials 

that effectively retain information.  

However, it is of utmost importance to take into account that these resources are 

necessary to reflect on their use since they do not guarantee complete and appropriate training, it 

is clear that as a didactic strategy creativity and understanding of topics are extended, but it is the 

teacher who is responsible for preparing what is necessary to attract the student’s attention, 

selecting and guiding objectively what is going to be taught and how it is going to be taught. In 

other words, the teacher, more than having leadership, must have a clear understanding of these 

tools, create the necessary conditions to produce knowledge and lead their students to the goal of 

making them the creators of their learning (Feicán et al., 2021).  

The use of these media supports various areas of education, one of them, is foreign 

language, where educators resort to the use of technological devices to project and reproduce 

useful information for their students, creating an optimal learning space both linguistically and 

culturally. Therefore, it is evident that, by implementing this strategy in the teaching of a foreign 

language, the development of skills is provided, since, with the use of informative videos, music 

videos, films, and songs, students enhance their communicative skills and put them into practice 

in their daily environment (Feicán et al., 2021).  
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During the process of teaching the English language, the aim is to instil in students a 

development in the different skills that a language encompasses, one of them, pronunciation, and 

it is here where the implementation of audiovisual resources takes an essential role in the 

practice and improvement of this skill that for many can be quite complex.  

Pronunciation refers to the phonetic production of words by a speaker where both vowel 

and consonant sounds are uttered in a way that is understandable to listeners during a 

conversation, presentation, lecture, etc. This can vary according to the language, dialect, accent, 

or even the region in which it is spoken. Therefore, it is essential to involve all of these elements 

to achieve effective communication.  

In education, pronunciation is a skill that should be instilled in students and developed so 

that they can communicate efficiently while at the same time developing other skills, since as we 

express ourselves orally and pronounce words, other skills such as listening comprehension 

become present, as well as the implementation of vocabulary and the use of grammar.  

In the 8th year of General Basic Education at “Nueve de Octubre” High School, the 

following limitations were observed: 

-Students with low participation in classes. 

-Students with low development of oral expression in English. 

-Lack of use of audio-visual resources focused on the pronunciation of the language in 

the classroom. 

-Teachers with little preparation in the development of English pronunciation in students. 
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-Teachers who have not mastered the methodology for practising English pronunciation 

with their pupils.  

This gives rise to the following scientific problem: 

How to improve the pronunciation of the English language in students of the 8th year of 

General Basic Education at “Nueve de Octubre” High School in the academic period 2024? 

Considering the object of study, the teaching-learning process of the English language in 

general basic education. 

Among the possible causes of the problem are: 

-Low development of oral expression in English. 

-Students with little participation in classes.  

-Teachers with little preparation in terms of methodology for the development of English 

pronunciation in their pupils. 

-Little use of audio-visual resources in the subject of English for the development of 

pronunciation in the classroom. 

-Little motivation for language learning.  

The general objective of the research is: To implement a system of classes through the 

use of audiovisual resources for the development of English pronunciation in students in the 8th 

year of General Basic Education at “Nueve de Octubre” High School. 

This objective is delimited in the field of action, audiovisual didactic resources. 

In the present work of investigation, it raises as Specific Objectives: 
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-To determine theoretically which audiovisual resources help the development of English 

pronunciation. 

-To diagnose the state of English pronunciation in students in the 8th year of General 

Basic Education. 

-To implement a system of classes with the use of audio-visual resources for the 

development of English pronunciation in students in the 8th year of General Basic Education. 

-To evaluate the effectiveness of the system of classes using audiovisual resources in the 

development of English pronunciation in students in the 8th year of General Basic Education. 

It is developed based on the following scientific hypothesis: If a class system is 

implemented with the use of audiovisual didactic resources then it will improve the 

pronunciation of the English language in students of 8th year of General Basic Education at 

“Nueve de Octubre” High School in the academic period 2024.  

Based on the hypothesis, the relationship between two variables is studied:  

The independent variable comprises the application of a system of classes through the 

use of audiovisual resources which is understood as the way of articulating or emitting a word or 

a sound in a specific language so that it is clearly understood.  

The dependent variable is constructed by the development of pronunciation, which is 

defined as the emission of sounds within the code of a given language to give meaning to what 

one wants to express. 

This scientific research is carried out from a quantitative methodological paradigm, 

with an experimental design of an explanatory-cross-sectional type. The population is made up 
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of students in the 8th year of General Basic Education at “Nueve de Octubre” High School, and 

the sample consists of 30 boys and girls aged between 12 and 13 years old. 

Consequently, theoretical methods such as historical, hypothetical-deductive, and 

analytical-synthetic methods are used. And empirical methods such as observation and 

diagnostic evaluation. These will be detailed in greater depth in the methodological framework.  

The importance of this research lies in the use of audiovisual didactic resources as a 

methodological strategy to stimulate the interest and motivation of the students so that in this 

way attention can be restored, helping them to retain ideas for longer, thus developing 

pronunciation.  

The practical contribution provided by this research reflects a system of activities 

focused on the use of audiovisual resources as a methodological strategy to help students develop 

pronunciation.  

This study is divided into four chapters: Chapter I, a theoretical description of the object 

and field of research supported by bibliographical information. Chapter II establishes the type, 

methods and techniques to be used. Chapter III presents the intervention proposal. Finally, 

Chapter IV contains a discussion of the results, closing with the conclusions and 

recommendations, the bibliography and the annexes.   
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CHAPTER I 

THEORETICAL FOUNDATION OF THE USE OF AUDIO-VISUAL RESOURCES FOR 

THE DEVELOPMENT OF PRONUNCIATION. 

This chapter presents the theoretical characterization of the object and field of the 

research, revealing its main referents, which allow the structuring of the theoretical framework 

justifying the topic under study. 

1.1 Historical background of the use of audio-visual didactic resources in the process of 

teaching and learning English. 

Throughout history, educational institutions have been in constant search of resources to 

provide a meaningful and broader education in the lives of their students. Starting with the use of 

chalk and blackboards, books, and notebooks, teachers have employed even the most innovative 

creations to make teaching an art form. One of these creations is the audio-visual media, which, 

when used in the educational process, is considered a mediation resource that allows peaceful 

participation in the solution of problems in the classroom, contributing to the psychological and 

cognitive construction of the students and their evolution (Gordillo Mera, 2022). 

The use of audio-visual resources began in the 17th century when pedagogues such as 

John Amos Comenius, a Czech philosopher, and educator considered the father of modern 

pedagogy, dedicated his life to improving teaching and learning methods, including images as 

didactic materials in one of his books This led other educators to opt for using visual teaching 

resources in the teaching-learning process. Likewise, throughout World War II the military used 

this material to train a large population in a short time, discovering that this method was a 
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valuable source of teaching with great potential for the future due to its significant impact 

(Kwegyiriba et al., 2022). 

The development of information technologies has been a factor of modernization in 

education for continuous improvement since it has relied on technological tools to reach students 

and develop their skills effectively. The implementation of audio-visual resources in language 

teaching has a long history that began in the twentieth century when it was still mandatory for 

students to learn grammar through plates, books, and notebooks. At the same time, it was a 

crucial time for cinematography and radio, since they began to evolve due to the limit of 

screening films and educational programs at that time (Barros Bastida & Barros Morales, 2015). 

Audio-visual education as a discipline in Ecuador was born in 1920 due to a political and 

social period of changes that sought to modernize the country. Thanks to these advances in 

filmography, educators started to use audio-visual materials as a support to communicate with 

students more effectively and engagingly because it was considered that using such tools could 

make learning more attractive and effective. At the same time, teachers were encouraged to 

implement these materials in their teaching to improve the quality of their performances, 

building a formidable bridge to knowledge (Mora Armijo, 2010). 

In 1950, Ecuadorian educational institutions introduced radio and television as didactic 

resources for English language learning, aimed mainly at elementary and middle school students. 

This was an important step in developing language learning in the country, which progressed 

gradually. Then, in the 1970s, the first audio-visual resources were incorporated, including films, 

videos, and slides in classrooms to support traditional English language teaching. (Zarutuza 

Cimadevilla, 2019) 
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In the early 90s, after a visit to the United States by CEO Marcel Laniado, who observed 

how many students could access libraries around the world, he considered that Ecuador should 

benefit from the use of technology to improve education, leading him to create his first Internet 

company in the country. Due to this initiative and after years of crisis and constant changes of 

governments, in 2002, the initiative was granted to strengthen access to ICT in education, 

providing teachers with computers with Internet access, for the development of comprehensive 

programs and training. (Mendoza-Bozada, 2020) 

In 2007, with the arrival of a new government, the educational area was strengthened by 

implementing technological resources since it was considered one of the most neglected social 

areas. But at the same time, it was considered that the students of that time, surrounded by 

technology were more interested in those classes in which the use of audio-visual resources to 

project videos or movies was annexed. Because of this, there was even a need for constant 

updating by teachers in the use of these resources to create an enriching learning environment. 

(Mendoza-Bozada, 2020) 

As part of the accountability process, in 2014 a project was proposed for the benefit of 

the educational community for teachers and students to facilitate the teaching-learning process of 

the English foreign language. This plan included assessments for English teachers, training for 

oral expression and written expression, technological resources, multimedia content, television 

programs, and other materials necessary to reinforce and complete academic objectives (Carmen 

Ricoy & Álvarez Pérez, 2016).  

As can be seen, despite the economic and political problems the country has gone 

through, plans to improve education have not been discarded, but, above all, the special quest to 

include resources, programs, and personnel to improve language teaching and learning still 
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prevails. The country continues to implement new ideas to include technology in the area of 

education to enhance it. (Pacheco Delgado & Ramírez Morales, 2022) 

Undoubtedly, the inventions created by man call more and more attention and the 

technological means are not the exception, these currently have a great influence on the life of all 

people due to their way of making our life easier and also due to their complete way of 

transmitting information. So far, teachers continue to use them to teach differently from the 

traditional since there are several activities to be carried out, through the use of technology, 

where students can perform in different ways to learn new topics, perform tasks, render lessons, 

and reinforce content. (Barros Bastida & Barros Morales, 2015) 

Several studies in educational psychology highlight the benefits of using audio-visual 

media in the teaching-learning process because by implementing them in the classroom, students 

absorb information meaningfully through the senses such as sight and hearing. However, many 

teachers are obligated to personally acquire audio-visual resources to share with their students 

due to the lack of such resources. Thus, when teachers have to teach students different skills in 

English, they rely on modern technological resources to facilitate this task. (Barros Bastida & 

Barros Morales, 2015) 

 

1.2 Conceptual background to the use of audio-visual teaching resources in the teaching-

learning process of English. 

Once the historical part of the study has been elaborated, we proceed to the theoretical 

justification of the object, field, and variables. This section will guide a conceptualization of the 
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elements that make up the research through an exhaustive bibliographic search using primary, 

secondary, and tertiary sources that support it. 

The teaching process as a second language focuses on several important factors that 

influence learner’s lives, the role of the teacher is to discover and foster their abilities. 

Nowadays, worldwide there are countless teaching and learning methods and techniques which, 

when put into practice, teachers find it easier to exploit students; cognitive skills and 

competencies. However, it is important to stress the importance of knowing which materials and 

content to work with in the classroom, considering the students’ interests, ages, and needs, and 

preferably contributing to the development of values inside and outside the classroom (Vega Iza 

et al., 2022). 

In earlier times, the teaching-learning process used to be very strict, where students 

remained under constant surveillance by teachers, and their way of learning was under the 

traditional method of repetition. Nowadays, ICT is considered an essential support for education 

due to its great capacity to implement several meaningful activities, in which, students learn 

better. Using these tools has provided new experiences in the teaching-learning process, creating 

cognitive breakthroughs through acoustics and optics (Herrera et al., 2022). 

The use of technological tools for language learning has a long history globally. Today, 

many countries focus on the development of communicative competencies, including foreign 

language learning. Educational institutions in several countries resort to the teaching of various 

languages through the use of current technology such as video cameras, television, projectors, 

and others, making this space a place of privilege for digital natives who, through various 

platforms and digital applications, find an intrinsic motivation to visualize and at the same time 

create content that complements their learning (Macias et al., 2022), 
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Carranza and Badilla (2022) state that teaching resources and materials are sources of 

physical or digital information used for teaching and learning purposes. Teachers in educational 

institutions frequently employ these resources to complement and enhance the effectiveness of 

their instruction. To develop well-planned teaching practices, language teachers must make 

informed decisions about the materials and resources they select for their classes, ensuring they 

are age-appropriate and suitable for the language level of their students. 

Barros Bastida and Barros Morales (2015), audio-visual teaching resources are a set of 

materials that use audio and visual technology to project information and promote learning; these 

tools serve as support to strengthen educational work and motivate both teachers and students to 

perform in an attractive and stimulating way, thus facilitating the understanding of texts and the 

development of skills and competences. These include videos, films, multimedia programs, 

mobile applications, etc. 

When inculcating or teaching a second language, various obstacles arise and it is essential 

to determine procedures, techniques, or resources that facilitate overcoming these obstacles. 

Acquiring a second language, such as English, involves mastering different skills like listening, 

speaking, reading, and writing. We never stop learning, and thus, educators have tried to adapt 

various tools and techniques in their classrooms and students so that students can develop and 

express themselves in the second language (Barros Bastida & Barros Morales, 2015). 

Gordillo Mera (2022), state that using audiovisual resources contributes to improving the 

teaching-learning process by including diverse resources and procedures both useful and 

attractive to today’s society, to produce relevant information to reinforce knowledge. Nowadays, 

it is essential to have one or more devices to learn and develop skills advantageously way since it 
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is a fact that they facilitate comprehension, and offer learners new ways to communicate with 

native speakers and learn new cultures. 

Technological resources are indispensable, but they do not have a significant value by 

themselves; they depend on the use that the teacher gives them in the educational process. 

Therefore, these materials need constant maintenance and observation to have a positive impact 

on the student’s learning, that is, the information that the teacher has to impart must remain in 

the student so that their knowledge is reinforced. Although they are of utmost importance for any 

school activity, the most important thing will always be the relationship that exists between 

teacher and student (Rivero Cárdenas et al., 2013). 

1.2.1 The teaching and learning process of the English language. 

The teaching and learning process has a long history because it has evolved in various 

ways due to the emergence of new challenges for humanity. Teaching requires mutual 

commitment, leadership, and innovation to build new ideas and concepts. Knowledge is not 

merely a faithful copy of reality; it represents the inner growth of each individual. Learning is an 

art and active process where students form new ideas based on their current and past experiences, 

while simultaneously developing their competencies (Gooding de Palacios, 2020). 

Acquiring a new language is not simple, this requires several factors such as: social, 

cultural, personal, and professional. We can obtain a good result through constant study of the 

language, surrounding ourselves with it, integrating everything that comes with learning a second 

language, and above all the learners’ practice of the language. (Campoverde Castillo & Armijos 

Sanchez, 2019) 
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Today’s curricular demands require educators to continuously develop their professional 

competencies. The teaching-learning process of a foreign language increases mental flexibility, 

creating in students a development of their cognitive skills, such as improved analysis and 

critical thinking. These skills will allow the students to create a foundation for their future, 

turning them into people with better self-judgment, problem-solving skills, assertive 

communication, and self-esteem (Rodríguez Durruthy et al., 2021).  

Incorporating new resources in education to support meaningful learning in the 

classroom, involves implementing innovative plans and projects. However, in many cases, it may 

not be possible to achieve resounding success in developing bilingual learners due to the 

outdated methods used in the classroom, and also, due to the lack of knowledge of the use of 

modern strategies or resources on the part of teachers. 

The Ecuadorian government has taken responsibility for modifying the processes of 

teaching and learning English as a second language in schools, colleges, and universities; this is 

due to the low evaluation results in 2013 of more than 5,000 teachers to provide students with 

adequate and suitable education to acquire the necessary levels of English from their first years 

of life (Peña Ledesma, 2019). 

English mastery language by teachers is essential for students to achieve those skills 

required by today’s society. Students must acquire reading, writing, interpretation, and 

comprehension skills dynamically and actively so that they allow students to develop them 

effectively. In addition, practice with materials that establish different circumstances in the 

classroom will allow students to reflect on the second language, reduce the use of dictionaries, 

and begin to interpret it naturally (Carmen Ricoy & Álvarez Pérez, 2016). 
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1.2.2 Development of English pronunciation with the use of audiovisual resources. 

One of the communicative skills required for learning any language is oral expression, 

which requires a correct articulation of words to be understood and, in this way, real 

communication may be established. This competence includes the understanding of knowledge 

that a person must possess to establish communication with a native speaker from another 

culture. Because of this, teachers in schools, colleges, and universities focus on adapting 

technological resources to develop this skill in their students. (Rosas Suárez, 2021) 

Pronunciation, considered a sub-skill of oral expression, is the phonetic way in which the 

speaker produces a word in any language. It is how language sounds are articulated to shape 

words and phrases. Therefore, correct pronunciation is essential for effective communication. In 

the words of Colomer Belda (2015), through pronunciation, the aim is to develop in the students 

an open mind capable of adapting to the production of sounds different from those of their 

mother tongue and this, within the same code, so that what they want to express orally in the 

foreign language can be understood. 

Silverio Pérez (2014), state that pronunciation is the emission of sounds within the code 

of a given language to give meaning to what one wants to express. It is the skill to be taught and 

developed during the teaching-learning process so that students achieve phonic competence as 

part of their communicative competencies. 

On the other hand, teaching English pronunciation is not an easy task. First and foremost, 

teachers must have a strong command of pronunciation and know effective methods to teach and 

develop it in their students. To achieve this, teachers should consider alternatives that allow 

students to acquire this sub-skill and prevent students from becoming bored or resistant. Utilizing 
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a diverse array of auditory, phonetic, and visual materials is essential for helping students acquire 

good pronunciation. (Colomer Belda, 2015) 

When it comes to teaching English pronunciation, many teachers face several challenges, 

starting with the lack of interest in the students’ pronunciation, as well as several factors within 

the institutions that make this task difficult. Whether it is because teachers do not have the time 

to reinforce pronunciation. Students do not like to repeat words, or even worse, there are no 

resources in the classroom to support this task. The development of pronunciation is and will be 

a constant challenge for teachers. 

That is why implementing resources for pronunciation development can be advantageous 

since it facilitates teachers and students to achieve progress in the teaching-learning process. In 

addition, a wide variety of tools can be adapted to any educational level, educational needs, 

activities, etc. Among these tools are audiovisual resources, which when used to improve 

pronunciation produce noticeable effects, achieving participation among students and teachers 

are reinforcing the educational environment.  

Incorporating technological resources in the education process is innovative and helps 

students learn in a meaningful way through a variety of channels. The development of language 

skills such as pronunciation using audiovisual resources is a practice that has become 

increasingly popular in recent years and is due to the series of advantages that these tools offer. 

One is that it allows people to see and hear how the foreign language is spoken in real life, thus 

developing a better and complete understanding of the language (Feicán Zumba et al., 2021). 

In education, audiovisual media are increasingly involved in learning development 

because they facilitate access to information. When teaching English as a foreign language, 
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everything done in a given educational context may be aided by several materials, videos, and 

images that make learning clear, and engaging. Educational curricula in institutions worldwide 

consider it essential to take advantage of the advances in information technology to teach a 

foreign language due to the growth of international relations, where today’s society prepares its 

students to live in a multicultural and multilingual world (Rodríguez Muñoz et., 2022). 

Based on the audiovisual didactic resources for teaching processes, we focus on using 

these media for language learning, specifically English, where various activities can be used to 

improve the linguistic skills involved in any language, like pronunciation. It is common 

knowledge for many to use records and tape recorders along with the repetition method to 

improve this skill which we all have reason to have used during school or college, but with the 

evolution of education and technological resources, other techniques can be used to pronounce 

words and sentences in English efficiently (Rodríguez Muñoz et., 2022). 

1.2.3 Audiovisual resources used in the teaching-learning process of English. 

Education is always looking for new pedagogical and dynamic ways of presenting the 

content it wants to teach, because of this, it takes advantage of various resources that have 

allowed educators to facilitate the teaching and learning process, such as audiovisual media. 

These tools are social networks directly related to images, such as photography and audio, i.e., a 

combination of picture and sound. Audiovisual media refers to educational media that convey 

specific messages through images and recordings (Barros Bastida & Barros Morales, 2015). 

As the world advances, it becomes essential to learn languages, and the most required 

language is always English. Therefore, educational institutions must implement all the necessary 

materials for their students to be able to express themselves effectively in a foreign language 

(Barros Bastida & Barros Morales, 2015). 
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English is the universal language and, therefore, the importance of developing speaking is 

greatly reinforced, as it provides the opportunity to communicate with people from all over the 

world. This is why there is an emphasis on using audio-visual media, as it offers facilities to 

improve this linguistic competence. 

Students must capture the sounds and the correct intonation of words because they can 

vary according to the context and the speaker, so classrooms must have the materials needed to 

achieve this, it is known that the teacher must always be prepared to teach and in the case of 

doing so through audiovisual resources can make use of several tools such as: 

- Slides: A visual tool used in various institutions to present information, they can be 

used by teachers, students, and other professionals to organize and communicate ideas 

effectively and attractively. Also, these may be used for reading comprehension, as well as to 

present images related to the topic to be taught. 

- Radio recorder: This electronic device records and plays back sound. In education, the 

radio recorder is used as a tool to present information effectively and engagingly. Promoting 

learning at various educational levels. In language teaching, it can be used to listen to and replay 

conversations of native speakers to understand and learn correct pronunciation. 

- Television: This device projects information for viewing and listening. It can be 

expensive, but it is really useful for watching films, music videos, series, recordings, etc. Thanks 

to this, teachers of various subjects have been able to reach their students to see and hear the 

correct pronunciation of languages and gestures. 
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- Projector: This device is a versatile tool that supports language learning in a variety of 

ways. This resource should be used to complement teaching, not replace it. Using the projector 

effectively creates a more engaging learning environment for learners. 

- Radio cassette players: These resources were popular in the 70s and 80s before being 

replaced by CDs and digital devices. They were used for listening to music at home or outdoors. 

They were also used to record music on the radio, produce pre-recorded tapes, or even your 

voice. 

- Microphone: These devices spread sounds at high volume. They are essential for 

recording, live sound amplification, concerts, events, and conferences. In educational areas, this 

device is used to reproduce information to a large population. 

- Videos and/or CDs: These resources are used to store and play videos in high 

resolution and sound. They offer interactive features such as commentary and subtitles, but some 

of these require an internet connection and rely on other electronic devices. 

- Speakers: Also known as loudspeakers, these electro-acoustic devices convert an 

electrical audio signal into sound waves. In other words, they take information from a device and 

transform it into sound. Most English teachers use speakers to produce relevant information for 

their students, information as conversations, dialogues, songs, conferences, etc. 

- Computer: This tool, also known as a PC, is a handy electronic machine that processes 

information and performs a variety of tasks, from surfing the Internet to playing video games. A 

lot of educational institutions have libraries with computers to facilitate the process of learning 

for their students. 
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- Video documentary: It is a powerful tool for communication. This is the perfect 

combination of moving images, sound, and text to communicate and can be used to cover 

educational projects, training, marketing, etc. 

Many years ago, radio cassettes used to be the primary material for foreign language 

students and teachers, where they relied on cassettes and radio to listen to lectures, 

conversations, dialogues, etc. The fact that everyone now has access to technology and the 

internet so easily and quickly gives the facility to learn any language on your own (Estrada 

Flores et al., 2022). It is strongly believed that teaching any language requires the support of 

technological resources, as they facilitate understanding and the development of correct 

pronunciation. Learners need to listen to native speakers in different contexts to develop their 

competencies. 

 

1.3. Contextual background to the use of audiovisual teaching resources in teaching and 

learning English process. 

The communicative importance of pronunciation lies in the fact that it is the basis for the 

delivery of spoken information and gives intelligibility to the spoken text of which it forms part. 

In other words, the phonetic production of words in a certain language can make it easier or more 

difficult for the listener to recognize words. This oral skill can be developed through exercise and 

practice. Therefore, the importance of the implementation of various methods such as strategic 

classes and the use of resources to improve this skill is emphasized, and within this, 

comprehension and oral expression are incorporated, which entail the mastery of communicative 

skills (Montes de Oca Peña et., 2022). 
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In addition, this research presents the implementation of resources that allow students to 

observe and listen to the correct way of expressing themselves orally in English. Therefore, it 

should be understood that these resources are known as audiovisual and that they project 

information in audio and video through technological devices. In the words of Tobar Espinoza et 

al. (2021), audiovisual resources are considered an indispensable medium in education, since 

much of the information learners perceive is through the senses of hearing and sight. 

That is why teachers can benefit from the implementation of strategic lessons with the 

use of audiovisual resources, since it is beneficial to reinforce pronunciation and correct 

articulation of phrases or words, achieving in students the ability to acquire and use the English 

language to say words, read or hold a conversation.  

 1.3.1 The teaching-learning process of the English language in Ecuador. 

The teaching-leaching English process in Ecuador has undergone a series of changes 

since learning English from an early age promotes the development of a competitive society in 

the instruction of foreign languages. This favours the educational, social, and cultural 

environment of people, because instilling a second language in infants may be beneficial for their 

lives and society in the future because learning a foreign language promotes the development of 

thinking such as creative skills and lifelong learning (Enríquez Andrade, 2017). 

In today’s society, mastery of a second language opens doors to a world full of 

opportunities, and because of this, it is considered the best stage to learn a second language is at 

the earliest age, at which time the brain will have to develop from 85% and depending on the 

interaction of the infant with the second language, will create greater cognitive skills in its stage 

of development (Beltran, 2017).  
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The English language plays an important role in modern society in various fields of 

science and technology, and learning this language is of great use. For this reason, Ecuador has 

introduced new changes in its educational policy to adapt to the needs of a globalized world. To 

complete the process of language teaching, the factors that affect language learning must be 

considered, and methodological and cultural aspects of the language must be included (Vega Iza 

et al., 2022). 

The Ecuadorian state has taken responsibility for modifying the processes of teaching and 

learning English as a second language in schools, colleges, and universities; this is due to the low 

evaluation results in 2013 of more than 5,000 teachers to provide students with adequate 

education and suitable for acquiring the necessary levels of English from their first years of life 

(Peña Ledesma, 2019). 

The educational process of teaching and learning English as a foreign language in 

Ecuador has been identified as one of the examples in which teachers follow a grammar textbook 

and use abbreviated grammar homework materials downloaded from the Internet. In addition, 

students sometimes memorize grammar rules to pass an institutional English test. All this leads 

to students having difficulties when they try to hold a conversation in English. 

Therefore, the mastery of the English language by teachers is essential for students to 

achieve those competencies required by today’s society, students must acquire reading, writing, 

interpretation, and comprehension skills dynamically and actively so that they allow the student 

to develop them effectively and actively. In addition, practice with materials that establish 

different circumstances in the classroom will allow students to reflect on the second language, 

reduce the use of dictionaries, and begin to interpret it naturally (Sirlopú Vera et al., 2023). 
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1.4.1 Diagnostic of the current pronunciation state in eighth-year parallel ‘D’ students of 

the ‘9 de Octubre’ high school. 

This section shows the results obtained from the diagnostic of the pronunciation of the 

English language in the students of the 8th parallel year ‘D’ at ‘Nueve de Octubre’ High School 

The instruments used for data collection are a diagnostic test and observation guide directed to 

the class taught by the teacher. 

 

Analysis of results 

The first instrument that was applied was an observation guide, which allowed the 

following results to be demonstrated: 

- The teacher does not include specific objectives related to pronunciation in the lesson 

plan. 

- The teacher does not use audiovisual resources to work on pronunciation. 

- The teacher does not carry out repetition and sound practice activities. 

- There are no interactive activities that include pronunciation practice. 

- The teacher does not constructively correct students’ pronunciation errors. 

- The students participate actively in class. 

To conclude, a pedagogical test was applied to find out the current state of the 

pronunciation in the students of the 8th year, parallel ‘D’ of the ‘9 de Octubre’ high school. The 

analysis of the results obtained according to indicators is presented below. 
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Indicator 1: Fluency of words or phrases. 

Figure 1 

First Word Fluency Indicator 

 

 

 

 

 

 

 

 

 

 

 

 

 

When producing sentences and words orally in English, this should be done rhythmically 

and continuously, i.e., students should express themselves naturally, without unnecessary pauses 

or hesitation that would affect comprehension and eloquence of communication. Fluency 

indicators are measuring that teachers use to determine the level of facility that students possess 

when producing words and sentences in English, which allows them to establish whether 

students are communicating eloquently and comprehensibly. 

In the results of the diagnostic test applied to the students, it could be determined that out 

of 30 evaluated students, just 1 has a high level of fluency, which shows that the student can 

express himself or herself naturally and maintains a constant rhythm without necessary pauses. 
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FLUIDEZ DE PALABRAS O FRASES 

Alto Intermedio Básico



24 
 

On the other hand, 37% of students (11) have an intermediate level, which reflects that students’ 

express words mostly continuously but do not affect their rate of expression, and 60 % of the 

population has a basic level. 

Indicator 2: Intonation of words or phrases 

Figure 2 

Second Indicator of Word Intonation. 

 

 

 

 

 

 

 

 

 

 

 

Regarding the dimension of intonation of words and phrases by the 30 students, the aim 

is to determine whether the students manage to modulate their intonation and convey emotions 

when expressing themselves in English. This indicator allows teachers to establish whether 

students have a melodic variation when completing their speech and whether they can express 

themselves clearly and concisely. 

The following statically data for this indicator were obtained from the diagnostic test of 

8th-grade students of general basic education parallel ‘D.’ Here it is shown that 22 students, 
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representing 76%, have a basic level of intonation, which means that the students present evident 

limitations in using appropriate accentuation and intonation, affecting the clarity of their 

expression. While 6 students have an intermediate level represented by 21% and finally, just 1 

student shows a high level of intonation implying that he/she manages to emphasize and 

modulate his/her intonation adequately, presenting 3%. 

Indicator 3: Articulation of words or phrases 

Figure 3 

Third Indicator of Word Articulation 

 

 

 

 

 

 

 

 

 

 

 

 

This indicator allows the teacher to determine how the learner produces sentences and 

words, i.e., how he/she uses his/her speech organs such as lips and tongue. In this sense, the 

teacher can verify how easily or difficulty the student succeeds in producing his/her message. 
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Likewise, through this indicator, the teacher can determine if the student pronounces the words 

and phrases clearly and precisely, affecting or not the comprehension of speech. 

Concerning this indicator of articulation evaluated in the pre-test of 30 students, it could 

be determined that 21 students have a basic level of articulation in the words that were in the 

evaluation, 70%, which suggests that they have significant difficulties in pronouncing sounds 

and articulating the organs of speech when expressing themselves, affecting comprehension, 

algo; 8 students are at an intermediate level, meaning 27%, and finally, just 1 student has a high 

level, representing 3%. 

General Diagnosis 

Figure 4 

General Diagnosis of the Pre-test 
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Based on the statistical data previously established, it can be concluded that 69% of the 

students in 8th grade of General Basic Education parallel “D” at ‘9 de Octubre’ high school show 

a basic level. In addition, 28% of the students are at an intermediate level, while only 3% have a 

high level. This evaluation was based on three main indicators: fluency, intonation, and 

articulation. 

After analyzing the responses for each of the indicators, it was determined that for those 

students who demonstrate a basic level of pronunciation of English phrases and words, it seems 

that they presented certain challenges in intonation and articulation of the content established in 

the diagnostic test. 

It was also noted that those students who demonstrated an intermediate level in the 

English pronunciation of phrases and words seemed to have difficulties in expressing themselves 

naturally in the English language due to the lack of constancy in learning and practising the 

language and pronunciation. 

Likewise, the students who obtained a performance rated as ‘high’ in each of the 

dimensions evaluated demonstrate that very few students do not have limitations in using the 

correct pronunciation of phrases and words since they attend English courses or dedicate 

themselves to autonomously improving their English language skills. 

These results show that most students have a basic level of pronunciation of phrases and 

words in the English language, which makes it difficult for them to express themselves easily 

and naturally, preventing them from participating in classes and being motivated to learn and 

develop other skills. 
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That is why, with the results obtained, we proceeded to develop a system of classes to 

generate solutions to the existing problems in pronunciation in the students of the 8th year of 

General Basic Education parallel ‘D’ at ‘9 de Octubre’ high school. 
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CHAPTER II 

METHODOLOGICAL FRAMEWORK FOR THE STUDY OF THE DEVELOPMENT 

OF ENGLISH LANGUAGE PRONUNCIATION 

This chapter specifies the fundamental methodological aspects and the description of 

each of them. Among the factors are, the type of design, paradigm or general perspective, 

population, methods, and data collection techniques, which helped in the analysis of the results 

obtained. 

2.1 Methodological Perspective 

Within the framework of this degree project, we have opted for a quantitative research 

methodology. This strategy allows us to obtain precise and reliable data that can be analyzed and 

described rigorously. This approach also facilitates the identification of patterns, the making of 

comparisons, and, a precise description of the state of the phenomena under study. In this way, 

causal relationships between the variables involved are established, and evidence is obtained to 

support the conclusions of the research. 

According to Monje Álvarez (2011), quantitative studies are usually used by researchers 

to represent numerically the results of the measurement of their variables. By using statistics 

procedures, these data make it possible to describe phenomena accurately and to assess the 

reliability of the relationships between the variables studied. Therefore, this type of research is 

characterized by data collection methods that facilitate the collection of information that can be 

efficiently quantified. 
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2.2 Type of research and design. 

This project is based on the positivist paradigm, which states that all understanding must 

be founded on the experience of the senses, of what is observable, experienced, and objective. 

For Miranda and Ortiz  (2020) the positivist paradigm proposes the possibility of reaching 

absolute truth to the extent that it solves problems and creates a significant distance between the 

researcher and the object of study. 

Beltran (2017) argues that non-experimental studies observe and then analyze phenomena 

or events occurring in a natural environment without manipulating the variables. In other words, 

the researcher does not intervene in the events but merely collects data on what is observed. 

Considering these criteria, a non-experimental research design of an explanatory-cross-

sectional type was chosen. This approach was selected to provide the researchers with tools to 

study the problem in-depth and to efficiently understand the situation in which the eight-year 

basic students at “9 de Octubre” high school find themselves. 

 

2.3 Population and sample 

For this research, the population considered are the students in the eighth year of general 

basic education at “9 de Octubre” high school period 2024 – 2025; the high school is located in 

the city of Machala, in the province of El Oro, with a sample of 33 students in the eight years of 

general basic education. The selected group is composed of 33 students, 15 girls and 18 boys 

aged between 11 and 13 years old. 
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2.4 Research Methods. 

Research methods are systematic tools and strategies that enable researchers to rigorously 

collect, analyze, and interpret data to acquire new and reliable knowledge. They are based on 

implementing scientific principles and interconnected steps that combine theoretical and 

empirical procedures to answer specific research questions, validate the research, and generate 

reliable results about the natural, social, or technological world. 

The scientific method is a key procedure in scientific research, it is based on meticulous 

observation and rigorous experimentation of the phenomenon under study to establish cause-and-

effect relationships between the variables involved and to validate or refute hypotheses. 

According to Monje Álvarez (2011), it is an orderly set of activities designed to achieve 

systematic and controlled observations that are then quantified and measured, thus allowing us to 

obtain an objective understanding of the reality of our existence. Therefore, its primary objective 

is to use the research findings to address specific needs and implement appropriate solutions in 

different areas. 

Now, the theoretical methods used in this study will be presented below: 

2.4.1 Theoretical Methods 

Analytical-Synthetic 

It investigates facts by first dividing the object of study into its various parts and 

conducting separate studies and integrating these parts into a holistic and comprehensive 

investigation (Monje Álvarez, 2011). 

Hypothetical-deductive method 
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This type of research is considered truly scientific. It is based on generating hypotheses 

from observed facts through induction, a hypothesis that generates theories that in turn must be 

tested and falsified through experimentation. In this sense, according to the hypothetical 

deductive method, a hypothesis will be taken as valid if it has been proven through experience 

(Enríquez Andrade, 2017).  

Historical-Logical Method  

This method is integrated into an investigative structure or research process to gather 

evidence of past events and their subsequent formulation of ideas or theories about history or to 

understand various rules or methodological techniques for analyzing data relevant to a historical 

topic, allowing the researcher to synthesize information to construct coherent information about 

the events associated with the object under study. (Beltran, 2017) 

 

2.4.2 Empirical Methods 

The empirical methods proposed in this research belong to the quantitative paradigm, 

because of the experiential-level ways of obtaining data from the population. Firstly, direct 

observation of the students was carried out to corroborate their performance with the English 

language, in addition to a diagnostic test to assess their degree of knowledge of the foreign 

language and a final exam to assess the learning acquired at the end of the course.  

Observation  

It is the method by which researchers obtain information directly from the preparation of 

the object or phenomenon under study. 
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Diagnostic test 

Consists of a scientifically sound and meaningful test or measurement instruments used 

in the research process to diagnose the status of a problem or to test the level of change or 

improvement in an educational phenomenon.  

Evaluation 

Evaluation can be understood in many ways depending on the needs, goals or objectives 

of the educational institution, e.g., control and measurement, evaluation of the effectiveness of 

goals, accountability, etc. From this perspective, it is possible to determine in which educational 

contexts evaluation, measurement or a combination of both concepts is appropriate (Monje 

Álvarez, 2011).  

 

2.5 Information Collection 

2.4.1 Research instruments 

In this study, the research variable focuses on ‘pronunciation.’ To ensure the consistency 

and coherence of the analysis, a consistency table was developed and is presented below: 

 

Table 1 

Consistency Matrix
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CONSISTENCY MATRIX 

USE OF AUDIOVISUAL RESOURCES FOR THE DEVELOPMENT OF PRONUNCIATION IN GENERAL BASIC EDUCATION STUDENTS 

 

RESEARCH 

PROBLEM 

 

GENERAL 

OBJECTIVE 

SCIENTIFIC 

HYPOTHESIS OR 

RESEARCH 

ASSUMPTIONS 

RESEARCH 

VARIABLES 

CATEGORIES 
DIMENSIONS INDICATORS INSTRUMENTS 

ASKING ITEMS 

OR QUESTION 

ASSESS OR 

RATE THE 

SUMMARY 

CATEGORIES 

 

How to 

improve the 

pronunciation 

of the English 

language in 

students of 

basic general 

education of 

the high school 

‘9 de Octubre’? 

 

To implement a 

system of 

classes through 

the use of 

audiovisual 

resources for 

the 

development of 

the 

pronunciation 

of the English 

language in 

students of 

basic general 

education of 

the high school 

‘9 de Octubre’  

 

If a classroom 

system is 

implemented 

with the use of 

audio-visual 

resources then 

it will improve 

the 

pronunciation 

of the English 

language in 

general basic 

education 

students of 

the high 

school ‘9 de 

Octubre’  

 

V.I: S.C 

V.D: D.P 

 

MEANING OF 

ACRONYMS 

 

V.I: 

Independent 

Variable. 

 

S.C: Classroom 

systems through 

the use of 

audiovisual 

resources. 

 

V.D: Dependent 

Variable. 

 

D.P: 

Development of 

pronunciation. 

 

 

The pronunciation:  

▪ Is the way the sounds 

of Language are 

articulated to give 

shape to words and 

sentences. (Colomer 

Belda J. V., 2015) 

▪ Define pronunciation 

as the emission of 

sounds within the 

code of a given 

language to give 

meaning to what one 

wants to express. 

(Silverio, 21). 

 

DIMENSIONS:  

• Articulation  

• Emission  

 

 

Articulation:  

▪ Imitation of 

sounds. 

▪ Production of 

sounds. 

▪ Pronunciation 

 

Emission: 

▪ Vocalisation 

of words or 

phrases. 

▪ Fluency of 

words or 

phrases. 

 

 
o Diagnostic 

test. 

 

o Summative 

test. (oral) 

 

1. Pronounce 

all words 

correctly. 

 

2. Pronounces 

most words 

correctly. 

 

 

3. Pronounces 

1 or 2 

words 

correctly. 

 

4. Does not 

pronounce 

any words 

correctly. 

 

 

1. Excellent 

 

 

 

2. Good 

 

 

 

 

 

3.  Fair 

 

 

 

 

4. Poor 
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2.5 Description of the Data Analysis Processes. 

To evaluate English pronunciation, we considered three essential indicators: fluency, 

intonation and articulation. Likewise, for the synthesis of the information about pronunciation, 

three levels were considered: high, intermediate and basic, as shown in the following table. 

Table 2 

Diagnostic Evaluation Rubric.  

DIAGNOSTIC EVALUATION RUBRIC 

STUDENT’S NAME:  

COURSE:  DATE:  

EVALUATION 
CRITERION 

PERFORMANCE LEVELS 

HIGH 
10-8 

INTERMEDIATE 
8-6 

BASIC 
6-0 

Fluency 

The student can 
naturally express himself 
and maintain a constant 
rhythm without 
unnecessary pauses.   

The student expresses 
words mostly 
continuously, it does not 
affect his rate of 
expression so much. 

The student presents 
evident difficulties in 
expressing himself with 
ease, affecting the 
naturalness of his 
expression. 

Intonation 

The student can convey 
emotions, and 
emphasize and 
modulate his/her 
intonation at the right 
moment to express 
him/herself. 

Most of the student’s 
accentuation and 
melodic variation do not 
affect the compression 
of his speech 

The student presents 
evident limitations in the 
use of appropriate 
accentuation and 
intonation, affecting the 
clarity of his expression. 

Articulation 

The student correctly 
pronounces each sound 
in a clear and precise 
manner, and makes 
good use of the speech 
organs, facilitating the 
understanding of the 
messages.  

The student articulates 
words correctly for the 
most part, with some 
difficulty in making use 
of his speech organs and 
achieving the production 
of sounds with few 
limitations.  

The student presents 
significant difficulties in 
pronouncing sounds and 
articulation the speech 
organs when expressing 
him/herself, affecting 
the comprehension of 
speech. 

OBSERVACIONES  

1. 
2. 
3. 
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CHAPTER III 

USE OF AUDIO-VISUAL RESOURCES FOR THE DEVELOPMENT OF ENGLISH 

LANGUAGE PRONUNCIATION 

This chapter presents the theoretical basis of the lesson system applied to the research 

topics, as well as the implementation of the lesson plans developed. 

3.1 Theoretical basis of the lesson system based on the use of audio-visual resources for the 

development of English pronunciation. 

The present research focuses on implementing a class system based on the use of audio-

visual resources for the development of English pronunciation in students in the 8th year of basic 

education at ‘9 de Octubre’ high school. Therefore, it is essential to consider what lesson plans 

are, how they operate, and how they are executed in conjunction with the objectives set out in 

this research. 

The English language is considered the universal language, and over the years it has 

become more and more relevant for native speakers of other languages to the extent that many of 

them acquire it as a second language to be able to develop in other areas, get a better job, teach 

it, travel, etc. Thus, the English language is seen as a great gateway to national and international 

academic, personal, and professional opportunities, allowing many people around the world to 

access a range of relevant information, communicate with people from all over the world, and, 

above all, to function with great flexibility in a globalized environment. 

Acquiring a new language is not an easy task, especially for those people who start 

acquiring it in their youth or adulthood. This is why it is considered very important to implement 

and know how to implement approaches, methods, and resources to achieve the desired 
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academic efficiency. Moreover, it is nowadays of vital importance to surround a child with more 

than one language from the earliest stages of life to enable him or her to achieve effective and 

efficient language acquisition. 

On the other hand, it is important to highlight that for a learner to acquire a second 

language efficiently, teachers need to be dedicated to the continuous search for, adaptation, and 

implementation of new techniques strategies, and tools that allow their students to develop their 

skills in a language other than their mother tongue. In this sense, it is worth mentioning the 

importance of creating an action plan in which the teacher can include those steps, strategies, and 

tools that need to be used to achieve the proposed objectives. 

In defining classroom systems, we refer to the structured organization of groups of 

students and actions according to educational needs, interests, ages, and other factors that are 

present to promote the teaching-learning process Nouran and Zertaj (2024), emphasize that 

developing a classroom system requires the establishment and implementation of interrelated 

systematic steps to achieve the conception of effective and meaningful learning. In other words, 

active participation, role-taking, activity completion, and continuous feedback are required to 

achieve the objectives of the classroom system. 

Likewise, Ensuncho and Almanza (2021) establish that a system is the final fruit of 

human ingenuity, which contributes to the transmission of values and cultural inculcation, 

making it understood as a group of mutually associated elements that seek to fulfil various 

functions and achieve specific objectives through the implementation of a series of activities. By 

fulfilling a class system, a dynamic network is formed that processes information, exchanges 

data, and generates conclusions in the form of information. 
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Gómez et al. (2019) consider lesson systems to be an elementary tool for practical 

teachers who are committed to education. The development of teaching work through the 

implementation of lesson systems allows one to carry out the educational process in a controlled, 

guided, and scientific manner. Therefore, according to these authors, a class system can be 

considered a scientific result when it intends to contribute to the teaching-learning improvement 

process in the classroom. 

The term class system emphasizes a hierarchical approach to appropriately organizing 

students, considering certain criteria, academic objectives, educational needs, academic levels, 

ages, preferences, etc. Educators adapt their strategies and techniques much more efficiently 

because this tool benefits everyone in the classroom. One of the biggest challenges of modern 

education is for students to be participants and leaders in learning, in which they can learn to 

learn, question, and discover innovatively. 

From a psychological perspective, the dynamic between teachers and students in a 

classroom is fundamental. By valuing aspects such as individuality, critical thinking, and 

emotional intelligence, an environment is created that favours the integral development of each 

student. This project focused on English pronunciation development and its benefits from this 

approach by considering individual learning styles, promoting dynamic classroom interaction, 

and optimizing educational results. 

According to Peña and Paz (2021), educational psychology focuses on understanding the 

cognitive, emotional, and social processes that uphold literacy. By knowing scholars’ 

provocation, tone-regard, and learning styles; preceptors can design further effective and 

individualized pedagogical strategies. In this way, psychology becomes a necessary tool to 
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optimize the tutoring-literacy process and promote the integral, cognitive, socioemotional, and 

metacognitive scholars’ development. 

From a pedagogical perspective, Ellerani and Patera (2021) consider the classroom 

system to be a dynamic and complex environment where various elements are intertwined: 

learning objectives, contents, methodologies, activities, and evaluation. This constantly evolving 

structure requires careful planning and continuous adaptation to the individual needs of each 

student. As for the development of a class system based on the development of pronunciation, 

the teacher must encourage active participation, collaborative work, and the development of 

critical and reflective skills. 

A classroom system requires careful planning and responsible implementation of 

strategies and resources since this allows the advancement of educational quality. Similarly, to 

achieve efficiency in the preparation of a classroom system, it is necessary to consider the 

weaknesses that are present in the space to be worked on, to take into account the opinions of the 

students and other experts, as well as to reflect on how the lesson will be done, what resources 

will be used, and how the results obtained will be evaluated. Only in this way will it be possible 

to define the fulfilment of the objectives, the academic progress, and, above all, the cognitive 

progress of the students. (Heinsen & Maratos, 2019) 

By implementing a classroom system based on audiovisual resources for the development 

of pronunciation, the teacher surrounds his students with an enriching and dynamic environment, 

where he manages to capture the attention of his students and leads them to greater participation 

and effective learning. Cueva and Yoctun (2021) argue that implementing technological 

equipment encourages teachers and students to transform traditional teaching methods through 
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communication and research, guides them to discover new ideas and behaviors, and trains them 

to achieve better performance in this modern world surrounded by technology. 

Thus, audio-visual resources are very popular with teachers who are looking to reach 

their students in a meaningful way. However, it is of utmost importance to be clear that sub-skills 

can be improved when teaching pronunciation and accordingly implement the appropriate tools 

in the best possible way and have the ability to resolve any difficulties that arise. It is important 

to give learners the information they need to know and develop relevant activities that allow 

them to develop their skills effectively. 

That is why this research focuses on creating and implementing a class system that allows 

students to develop pronunciation skills. While it is true that communication is the basis for 

establishing ties between people from any part of the world, it is essential that, when expressing 

oneself in the English language, one achieves the fluency and intonation necessary to achieve 

efficient and understandable communication. 

 

3.2 Description of the class system based on the use of audio-visual resources for the 

development of pronunciation. 

The following section consists of explaining in detail the implemented class system, 

together with the use of audio-visual resources such as a loudspeaker, laptop, flashcards, and 

worksheets, which were applied in the classes given to the students of the 8th ‘D’ year of basic 

education at ‘9 de Octubre’ High School. 

In the educational field, it is useful to implement a lesson plan or class system, since it 

allows students to be divided into groups according to their levels of knowledge or performance 
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to contribute significantly to individual and collective academic success. In this way, teachers 

can achieve the educational objectives they set before, during, and after class, allowing students 

to increase their knowledge and enhance their skills. 

According to Carriazo et al. (2020), a lesson plan is an indispensable tool in language 

teaching since it provides a structured framework that guides the learning process. By 

establishing clear objectives, the teacher ensures a coherent and effective learning experience. In 

addition, the lesson plan allows pedagogical strategies to be adapted to the needs and learning 

styles of the students, encouraging their autonomy and active participation. 

Therefore, by implementing a classroom system based on the development of 

pronunciation through the use of audiovisual resources, an enriching teaching methodology is 

created where the power of images and sound is harnessed to improve students’ oral proficiency, 

especially in terms of pronunciation. It is considered that students learn much better when they 

are exposed to a foreign language in a natural way through materials that reproduce videos, 

audio, and animations, and these become fundamental tools for the teaching and learning of 

language pronunciation in the classroom. 

3.2.1 Characteristics of a Class System Using Audiovisual Resources  

This section establishes the characteristics that determine the class system and allows the 

activities to be carried out in a rigorously and orderly way, fulfilling the previously established 

objectives. Likewise, the lesson plans carried out during the class improve English pronunciation 

using audiovisual resources are presented. 

Integrated audiovisual resources into the lesson plan allows for the creation of enriching 

language learning experiences. These technological tools are very valuable and powerful since, 
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by combining images and sound to present relevant content, they allow us to make the 

educational environment a dynamic, attractive, and effective environment. In other words, by 

incorporating audiovisual media into the design of our classes, we offer a more rigorous and 

complete learning process, leading students to high academic achievement and more advanced 

levels. 

Thus, we can affirm that classroom systems that include audiovisual resources for 

language teaching allow the understanding of complex concepts, stimulate curiosity, and 

promote collaboration among students. As a result, a significant increase in academic 

performance, active participation, and greater satisfaction in the learning process can be 

observed, leading students to feel motivated to continue learning. 

Likewise, Carriazo et al. (2020) state that although there are different types of class 

systems and different ways to carry them out, they are a series of characteristics that teachers 

should consider to create lesson plans in an organized and structured manner, considering the 

objectives to be met, the contents and methods to be implemented, the interests and needs of the 

students, the roles to be fulfilled by the students and the teacher, etc. 

In this way, the characteristics of class systems help us to better understand how they 

work and how they should work, which is why when planning classes to teach the correct 

pronunciation of the English language, the following characteristics should be taken into 

account: 

It must be strategic: Students need to feel motivated to learn, which is why it is 

convenient to establish several strategies that allow them to feel attracted, comfortable, and 

satisfied with the class. 
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Well-structured and organized: When planning the classes, one must consider the 

needs and preferences of the students, each of the steps to be carried out, the time to be 

consumed by each activity, and how each of the established steps will be fulfilled.  

Offer a variety of registers: In this context, students are exposed to a variety of formal 

as well as informal, and neutral situations so that they acquire a generalized vocabulary and can 

understand in which situations to use them and how to express them so that they can be 

understood. 

Provide visible and comprehensible content: Students should be able to observe and 

listen closely to how the sounds of the English language are produced so that they can imitate 

them, facilitating the comprehension and articulation of the words and phrases they hear. 

Encourage practice: To consolidate students’ knowledge acquired during class, they 

must maintain constant practice, allowing them to identify and correct their mistakes in an 

ongoing way. 

Provide feedback: For students to recognize their weaknesses and strengths, they need a 

space where the teacher can tell them what they did best and help them to correct their 

shortcomings. 

So, to cover each of the characteristics of lesson plans focused on the development of 

pronunciation through the use of audiovisual resources, the following steps should be 

considered: 

- Establish objectives. 

- Select contents. 
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- Determine the methodology to be implemented. 

- Select resources and tools. 

- Establish times. 

- Decide how to evaluate. 

The actions carried out during the classes given to the pupils of the eighth year of basic 

education are detailed below:  
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“NUEVE DE OCTUBRE” 

 HIGH SCHOOL 

 

STUDENT TEACHER’S NAME: Britney Enriquez and Thalia Chamba 

DATE: Friday, 21st June 2024 TIME FRAME: 45 minutes 

AGE RANGE: 12 – 13 years old GRADE: 8vo “D” 

THEME: Diagnostic test 

LEARNING OUTCOMES: To know the students' level of pronunciation. 

AIMS: 
Students will be able to pronounce English words and phrases 
understandably. 

MATERIALS: 

 
o Flashcards   
o Pictures 

 

T = Teacher • SS = Students • RB = Report back (the teacher elicits answers from the students) • FB = 
Feedback (the teacher tells the students whether they are right or not, amongst other things. 

TIMING AND 
INTERACTION 

STAGE NAME AND 
AIMS 

PROCEDURE 
TUTOR’S 

COMMENTS 

10’      
T-S 

 
S-T 

 

 

a. Lead-in  

 

• To introduce 
and explain 
the diagnostic 
test. 

 
T explains to SS what the diagnostic 
test is about. 
 

● The teacher explained that 

this diagnostic test is not 

graded but will help with a 

degree project.  

RB/SS share their answers and T 

clarifies their doubts. 

 

25’ 
T-S 

 
S-T 

 

 

b. Diagnostic test 

 

• Students take 

the diagnostic 

test 

T takes the diagnostic test by 
evaluating pronunciation. 
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“NUEVE DE OCTUBRE” 

 HIGH SCHOOL 

 

STUDENT TEACHER’S NAME: Britney Enriquez and Thalia Chamba 

DATE: Monday, 24th June 2024 TIME FRAME: 45 minutes 

AGE RANGE: 12 – 13 years old GRADE: 8vo “D” 

THEME: Classroom Commands 

LEARNING OUTCOMES: Identify and know the classroom commands. 

AIMS: 
Students will be able to pronounce correctly, know and differentiate class 
commands. 

MATERIALS: 

 
o Flashcards   
o Laptop 
o Speaker 
o YouTube Video 

 

T = Teacher • SS = Students • RB = Report back (the teacher elicits answers from the students) • FB = 
Feedback (the teacher tells the students whether they are right or not, amongst other things. 

TIMING AND 
INTERACTION 

STAGE NAME AND 
AIMS 

PROCEDURE 
TUTOR’S 

COMMENTS 

10’      
T-S 

 
S-T 

 

 

a. Lead-in  

 

• To introduce 
and explain 
the topic. 

 
T will introduce the topic. 
 

● The T will introduce the topic 

“the importance of correct 

pronunciation in the English 

language when expressing 

oneself orally” by asking why 

it is important to maintain 

codes or rules in the 

classroom.  

 

10’ 
T-S 

 
S-T 

 

 

b. Watch the 

video and 

participate in 

the activity. 

T will ask the students to sit down by 
placing the desks in a U-shape so that 
everyone can participate and then 
watch a video. 
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Video link: 
https://www.youtube.com/watch?v=dy078MI9IdI 

 
 
 
 
 
 
 
 
 
 
 
 
 

10’ 
 

T-S 
 

S-T 
 

c. Didactic 

activity 

 
After playing the video 3 times the T 
will say the class commands out loud 
and the SS will repeat them in groups 
and then all together. At the end the 
T will dictate 5 commands they saw in 
the video and the SS will write them 
in their notebook. 
 

 

 

 

 

  

https://www.youtube.com/watch?v=dy078MI9IdI
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“NUEVE DE OCTUBRE” 

 HIGH SCHOOL 

 

STUDENT TEACHER’S NAME: Britney Enriquez and Thalia Chamba 

DATE: Thursday, 25th June 2024 TIME FRAME: 45 minutes 

AGE RANGE: 12 – 13 years old GRADE: 8vo “D” 

THEME: The body parts 

LEARNING OUTCOMES: Identify and know the body parts 

AIMS: Students will be able to understand and recognise the body parts. 

MATERIALS: 

 
o Flashcards   
o Speaker 
o Laptop 

 

T = Teacher • SS = Students • RB = Report back (the teacher elicits answers from the students) • FB = 
Feedback (the teacher tells the students whether they are right or not, amongst other things. 

TIMING AND 
INTERACTION 

STAGE NAME AND 
AIMS 

PROCEDURE 
TUTOR’S 

COMMENTS 

5’      
T-S 

 
S-T 

 

 

a. Lead-in  

 

• To introduce 
and explain 
the topic. 

 
T will introduce the topic of the 
lesson. 
 
T asked if he knew the body parts in 
L1, e.g. 
 

● The T shows a part of the 

body to see if they know it, 

they can say what it is.  

 

20’ 
T-S 

 
S-T 

 

 

b. Teach the 

body parts in 

Spanish and 

English. 

 

 

T will introduce body parts with their 
pronunciation using flashcards, for 
example.  

• Cabeza - head 
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In addition, the teacher will teach the 
pronunciation of each word and will 
do a repetition exercise. 
 

10’ 
 

T-S 
 

S-T 
 

c. Didactic 

activity T will reproduce on his laptop two 
similar words with pictures and SS 
must identify which is which. 

 

10’ 
T-S 

 
S-T 

 

d. Final Activity 

and Closing T shows pictures or cards with body 
parts and SS must name them out 
loud. 
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“NUEVE DE OCTUBRE” 

 HIGH SCHOOL 

 

STUDENT TEACHER’S NAME: Britney Enriquez and Thalia Chamba 

DATE: Wednesday, 26th June 2024 TIME FRAME: 45 minutes 

AGE RANGE: 12 – 13 years old GRADE: 8vo “D” 

THEME: Parts of the house. 

LEARNING OUTCOMES: Identify and know the parts of the house. 

AIMS: Students will be able to understand and recognise the parts of the house. 

MATERIALS: 

 
o Flashcards   
o Speaker 

 

T = Teacher • SS = Students • RB = Report back (the teacher elicits answers from the students) • FB = 
Feedback (the teacher tells the students whether they are right or not, amongst other things. 

TIMING AND 
INTERACTION 

STAGE NAME AND 
AIMS 

PROCEDURE 
TUTOR’S 

COMMENTS 

5’      
T-S 

 
S-T 

 

 

a. Lead-in  

 

• To introduce 
and explain 
the topic. 

 
T will introduce the topic. 
 
T asked if he knew the body parts in 
L1, e.g. 
 

● The T shows the parts of the 

house to see if they know it 

and if they know it, they can 

say what it is. 

 

10’ 
T-S 

 
S-T 

 

 

b. Teach the 

body parts. 

 

 

 

The T projects a short video showing 
different parts of a house such as the 
living room, kitchen, bedroom, 
bathroom, etc. 
T makes a list on the board of 
vocabulary for SS to copy in their 
notebooks. 
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In addition, the teacher will teach the 
pronunciation of each word and will 
do a repetition exercise. 
 

15’ 
 

T-S 
 

S-T 
 

c. Activity  
The teacher will give the students 
worksheets. 
 
 
 

 

10’ 
T-S 

 
S-T 

 

d. Final Activity 

and Closing 
The teacher plays an identification 
game, shows pictures of different 
parts of the house and asks SS to 
name each one. 
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“NUEVE DE OCTUBRE” 

 HIGH SCHOOL 

 

STUDENT TEACHER’S NAME: Britney Enriquez and Thalia Chamba 

DATE: Friday, 28th June 2024 TIME FRAME: 45 minutes 

AGE RANGE: 12 – 13 years old GRADE: 8vo “D” 

THEME: Test 

LEARNING OUTCOMES: To know the progress of the students 

AIMS: 
To assess the students' oral skills, using the vocabulary learnt and 
demonstrating adequate pronunciation and comprehension. 

MATERIALS: 

 
o Flashcards   
o Speaker 

 

T = Teacher • SS = Students • RB = Report back (the teacher elicits answers from the students) • FB = 
Feedback (the teacher tells the students whether they are right or not, amongst other things. 

TIMING AND 
INTERACTION 

STAGE NAME AND 
AIMS 

PROCEDURE 
TUTOR’S 

COMMENTS 

15’      
T-S 

 
S-T 

 

 

a. Lead-in  

 

 

The teacher will explain what the 

students will do and how they will be 

assessed. 
 

10’ 
T-S 

 
S-T 

 

 

b. Teach the 

body parts. 

 

 

The students will present their family 
tree and the teacher will evaluate 
their pronunciation. 

 

15’ 
 

T-S 
 

S-T 
 

c. Closing  
The teacher thanks the students and 
says goodbye.  
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By implementing a classroom system that uses audio-visual resources in English, the 

teacher can evaluate his/her students to see if there is an improvement in pronunciation. This can 

be achieved through an evaluation that includes various methods, such as questions, observation 

of pronunciation, and vocabulary learning. That evaluation will allow us to know what the 

students have learned, as well as to become aware of the differences between the starting point 

and the end of the application of the class system.  

In this chapter, a system of classes designed with audiovisual resources was introduced to 

improve pronunciation in 8th-grade students in parallel ‘D’ Basic Education. These activities, 

framed in entertaining dynamics, were not only fun but also allowed us to evaluate the level of 

discipline of the students effectively. 
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CHAPTER IV 

EVALUATING THE RESULTS ACHIEVED THROUGH THE APPLICATION OF A 

CLASS SYSTEM USING AUDIO-VISUAL RESOURCES 

This chapter presents the results obtained through a class system for the development of 

pronunciation in the students of the eighth year of General Basic Education parallel ‘D’ at ‘9 de 

Octubre’ high school during the school year 2024-2025. This system of classes was carried out 

on June 21, 24, 25, and 26, using an experimental design. 

 

4.1 Description of the application of the system of activities. 

On the first day of classes on June 21 of this year, before starting with the planned system 

of lessons for the students, the students were evaluated with a diagnostic test (pre-test) that lasted 

approximately 25 minutes. 

Class 1: Classroom Commands 

The class system began on Monday, June 24th, 2024, with a first-class on “Classroom 

Commands” that lasted approximately 45 minutes. It began with an introduction to the 

importance of having correct pronunciation in the English language when expressing oneself 

orally and asking the students why it is important to maintain codes or rules in the classroom. 

Then, we proceeded to ask the students to sit down by placing the desks in a U-shape so 

that everyone could participate and then watch a video on the topic. After that, students will 

mention some classroom commands commonly used in the classroom, and the teacher will write 

them down on the board. The teachers will give flashcards of the “classroom commands: to the 
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students, and they will have to watch a video to write under each image the name of the correct 

command. 

Finally, the teacher will do a last activity where she will say the classroom commands out 

loud, and the students will repeat them in groups and then all together. The students will put the 

desks back in their places, and the teacher will start saying the commands randomly and out loud 

while the students have to perform them. 

Class 2: The Boy Parts 

The second class was held on Tuesday, June 25, 2024, and lasted 45 minutes, starting 

with a brief introduction to the topic. Then, the topic ‘parts of the body’ will be explained with 

their pronunciation using flashcards, and a repetition exercise will be done. 

Afterward, we performed an activity consisting of reproducing two similar words with 

pictures, and the students had to identify which was which. Finally, the teacher lists the 

vocabulary learned, and the last activity consists of saying aloud and with good pronunciation 

the parts of the body seen in the flashcards. 

Class 3: Parts of the House 

The third class was applied on Wednesday, June 26, 2024. This class lasted 40 minutes; 

at the beginning of the class, we gave feedback from the previous class, and then the parts of the 

house were presented, and a video showed the different parts of a house, and the students had to 

copy the vocabulary in their notebooks. 
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We then proceeded to teach the pronunciation of each word with a repetition exercise. A 

worksheet was given to each student. Finally, we concluded with an identification game, 

showing pictures of different parts of the house, and the students had to name each of them. 

Class 4: Review and Evaluation 

The fourth class took place on Friday, June 28, 2024, and lasted 45 minutes. It started 

with feedback on the topics that had been presented. After the feedback, it was explained that the 

evaluation would be about pronunciation. The students will talk about the family tree that they 

made at home. Finally, the teachers thanked the students and said goodbye. 

 

4.2 Results obtained after implementing the classroom system using audiovisual resources 

to improve the development of English pronunciation. 

Carrying out the diagnostic evaluation in eighth-grade students of parallel “D” reinforced 

the need to implement a class system using audiovisual resources to develop pronunciation. 

Likewise, the pre-test data were compared with the results obtained from the post-test through 

empirical methods, obtaining the following data: 

Indicator 1: Word or sentence fluency 

Figure 5 

First Word Fluency Indicator 
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The data obtained shows a significant improvement in Indicator 1: Fluency of words or 

phrases, from 37% to 60% in the good category. It shows a slight increase in the percentage of 

students with a high level of fluency. In the Intermediate category, it went from 37% to 60%, 

which reveals that more students reached a medium level of proficiency compared to before. In 

summary, the changes indicate a noticeable increase in the high and intermediate levels of 

fluency, which could be the result of efforts to improve fluency. 

Indicator 2: Intonation of words or sentences 

Figure 6 

Second Word Intonation Indicator 

  

10%

60%

30%

FLUIDEZ DE PALABRAS O FRASES

Alto Intermedio Básico
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We can see in this analysis that there was no change in the percentage of students at the 

high level. In contrast, at the Intermediate level, there was a significant increase in the percentage 

of students, from 21% to 57%. It indicates a considerable improvement in the intonation of a 

good number of students who were previously at the Basic level. 

Indicator 3: Articulation of words or phrases 

Figure 7 

Third Indicator of Word Articulation 

  

3%

57%

40%

ENTONACIÓN DE PALABRAS O FRASES 

Alto Intermedio Básico

3%

45%52%

ARTICULACIÓN DE PALABRAS O 
FRASES 

Alto Intermedio Básico
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In this indicator, it can be observed that there was no change in the percentage of the high 

level, being 3%. However, there was an increase of 18% in the percentage of students at the 

intermediate level, which suggests that many students improved their articulation and advanced 

to high levels. 

General Diagnosis 

Figure 8 

General Diagnosis of Pre-test 

 

 

 

 

 

 

 

 

 

The overall results revealed that at the beginning of the pre-test application, only 31% of 

the students were placed in the higher categories, such as high level with 3%, Intermediate with 

28%, and 69% in Basic. 

The application of audiovisual resources to the classroom system seems to have had a 

positive impact on the students’ pronunciation. The percentage of students at the intermediate 

level increased considerably, while the percentage at the basic level decreased significantly. The 

high level remained constant, which could indicate that those who were already at the high level 

I not improve further. 

3%
28%

69%

DIAGNÓSTICO 
GENERAL

Alto Intermedio Básico

6%

54%

40%

DIAGNÓSTICO 
GENERAL

Alto Intermedio Básico
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These data strengthen the hypothesis proposed that if a system of classes using 

audiovisual resources is implemented, it contributes to improving the pronunciation in the 8th-

year students of General Basic Education Parallel D of the “9 de Octubre” High School. 

 

4.3 Hypothesis Test 

Scientific hypothesis: If a system of classes using audiovisual resources is implemented, 

it will contribute to improving the development of pronunciation in students of the 8th year of 

General Basic Education parallel “D” of the “9 de Octubre” High School. 

Statistical hypothesis: 

H0: If a class system using audiovisual resources as a didactic resource is implemented, 

then it will NOT improve the English pronunciation of the 8th-year students of General Basic 

Education of the “9 de Octubre” High School. 

H1: If a system of classes using audiovisual teaching resources is implemented, then it 

will YES improve the English pronunciation of the 8th-year students of General Basic Education 

of the “9 de Octubre” High School. 

The following formula was used to determine the chi-square statistical value: 

Figure 9 

Chi-squared formula 
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4.3.1 Scale of students’ value in the Pre-test and Post-test. 

Table 3 

Scale of student’s ratings in the Pre-test and Post-test. 

 

 

4.3.2 Chi-squared calculator (X2) 

Table 4 

Observed frequencies. 

 

Expected Frequencies  

Table 5 

Expected frequencies. 

Instruments High Intermediate Basic Total 

Pre-Test 1 11 18 30 

Post-Test 3 18 9 30 

Observed High Intermediate Basic Total 

Pre-Test 1 11 18 30 

Post-Test 3 18 9 30 

Total 4 29 27 60 

Observed High Intermediate Basic Total 

Pre-Test 4*30/60=2 29*30/60=14,5 27*30/60=13,5 30 

Post-Test 4*30/60=2 29*30/60=14,5 27*30/60=13,5 30 

Total 4 29 27 60 
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Chi-squared 

Table 6 

Chi-squared. 

 

 

 

 

 

 

4.3.3 Hypothesis testing  

Table 7 

Hypothesis testing values 

 

 

 

 

The value of chi-squared statistic is 5.68, which is less than 5.99 indicating that the 

hypothesis cannot be rejected. Therefore, it means that there is no significant relationship 

between the application of a class system based on audiovisual resources and development of 

pronunciation in the students of 8th “D” students at “Nueve de Octubre” High School. 

 

Chi-squared High Intermediate Basic 

Pre-Test 0,5 0,84 1,5 

Post-Test 0,5 0,84 1,5 

Total 5.68 

Chi-squared Critical value 

5.68 5.99 
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4.4 Analysis and discussions of the results. 

This section presents the results of the initial evaluation and the intervention 

implemented. The objective is to determine whether the classroom system had a significant 

impact on the improvement of English pronunciation in eighth-grade elementary school students. 

The results of the initial assessment revealed that students had significant difficulties in 

the correct pronunciation of English words and phrases. These difficulties were attributed to the 

scarcity of didactic and electronic resources, the limited dedication of some teachers in the 

development of this skill, and the lack of motivation on the part of the students. Id addition, there 

was low-class participation and a general lack of interest in learning English. Also, the 

educational institution lacked adequate audiovisual materials for language teaching and the 

development of language skills. 

The implementation of the classroom system through the use of audiovisual resources, 

such as a laptop computer and a loudspeaker, showed a significant impact on the development of 

students’ English pronunciation. Therefore, it is demonstrated that these elements enrich the 

classroom environment, capture the student’s attention, and facilitate the consolidation of 

knowledge. 

This chapter detailed the pedagogical intervention using audiovisual resources to improve 

English pronunciation in eighth-grade students. The chi-square test evidenced a significant 

relationship between the application of the classroom system and the development of the 

linguistic skill of English pronunciation in students. 

After the teachers finished applying the class system to the 8th year of general basic 

education at “9 de Octubre” high school, a significant difference was observed between the 



64 
 

results of the diagnostic test and the final test. When the students took the diagnostic test, they 

showed significant percentages of their deficiencies in English pronunciation. However, when 

they took their final test, the vast majority obtained positive results; this means that the 

classroom system was applied efficiently and allowed the students to improve their 

pronunciation. 

 

5. Conclusions 

Through an exhaustive bibliographic review and a rigorous theoretical verification, it has 

been determined that audiovisual resources such as a laptop and a speaker are powerful tools for 

the transmission of valuable information, the improvement of the educational environment, and 

the acquisition and consolidation of both visual and auditory information. Their development has 

made it possible to demonstrate their effectiveness and efficiency in promoting the correct 

pronunciation of the English language. 

The initial diagnosis applied to the eighth-grade students of the ‘9 de Octubre’ high 

school revealed significant deficiencies in English pronunciation, both at the level of words and 

phrases and sentences. This panorama is attributed to the lack of emphasis by teachers on the 

development of pronunciation, as well as to the lack of adequate materials to address it. 

Consequently, students have difficulties in the oral expression of the English language. 

A class system based on the use of audiovisual resources was implemented so that 

students could observe and listen to the correct articulation and phonetic production of the 

English language. This allowed the development of their pronunciation through the practice of 

fluency, intonation, and articulation of words, also considering their preferences, needs, 
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weaknesses, and strengths, which allowed them to improve their oral expression dynamically and 

entertainingly during the classes taught. 

The implementation of a class system through the use of audiovisual resources, such as a 

laptop computer and a speaker, corroborated the stated hypothesis. A significant improvement 

was observed in the English pronunciation of the eighth-grade students of general basic 

education at ‘9 de Octubre’ high school. 
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ANNEXES 

Annex 1 

Diagnostic test application 
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Annex 2 

Application of the class system. 
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Annex 3 

Application of the final evaluation
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