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ABSTRACT 

The purpose of this work is to identify what the most appropriate grammar teaching 

technique for improving student’s writing skill is, with the aim of helping teachers to 

extend their knowledge as well as the students to produce better written texts.  

Among all the skills, writing is probably the one students feel more comfortable with as 

they have more time to think and analyze but when it comes to teaching it, it becomes  a 

serious issue as professors do not have the right tools to do it properly. 

 Apart from this,   over the past few years there has been a dramatic change in the 

instructors´ attitude because of this problem.  

In fact, they feel unmotivated to educate so they have taken the decision of not preparing 

themselves more to become knowledgeable as far as writing teaching but to follow 

traditional methods, which do not lead to any improvement.  

What matters the most in this case is the fact that if students are facing this hassle is not 

only the educators´ responsibility but also the authorities´ one.  

These, are the ones who have to provide the best material to help teachers to work 

according to the students’ needs and make them upgrade their performance.  

Moreover, they have not organized any training to prepare teachers to be ready to transmit 

the correct information for the good use of grammar in written texts. 

 If done so, the students would feel a greater desire to have further grammar practice 

exercises without any fear whatsoever. 

 

Key words: GRAMMAR, TEACHING TECHNIQUES, STUDENTS, TEACHERS. 
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SUMMARY 

El propósito de este trabajo es identificar cuál es la técnica de enseñanza de la gramática 

más adecuado para mejorar la habilidad de escritura, con el objetivo de ayudar a los 

maestros para ampliar su conocimiento, así como los estudiantes para producir mejores 

textos escritos.  

Entre todas las habilidades la  escritura es, probablemente, una con la cual  los estudiantes 

se sienten más cómodos, porque tienen más tiempo para pensar y analizar, pero cuando se 

trata de enseñarla, se convierte en un problema. 

 Los  profesores no tienen las herramientas adecuadas para hacerlo correctamente. Aparte 

de esto, en los últimos años ha habido un cambio dramático en la actitud de los instructores 

por este problema. 

 De hecho, se sienten desmotivados para educar y han tomado la decisión de no prepararse  

para adquirir conocimientos de enseñanza de escritura, sino seguir los métodos 

tradicionales, que no conducen a ninguna mejora. Lo que más importa en este caso es que 

si los estudiantes se enfrentan a esto,  no es sólo la responsabilidad  de los educadores sino 

también de las autoridades.  

Ellos deberían proporcionar el material para  permitir a  los maestros  trabajar de acuerdo a 

las necesidades de los estudiantes y mejorar su rendimiento.  

Por otra parte, no han organizado ningún tipo de capacitación para que  los maestros estén 

listos a transmitir la información correcta para el buen uso de la gramática en textos 

escritos.  

Si se hace así, los estudiantes  sentirían un mayor deseo de tener más ejercicios de práctica 

de gramática, sin algún temor. 

Palabras claves: GRAMMAR, TEACHING TECHNIQUES, STUDENTS, TEACHERS. 
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INTRODUCTION  

When producing a text there are many aspects that we have to consider such as punctuation, 

vocabulary but mostly grammar. 

Grammar is considered to be the key for writing as it helps us to convey messages to the 

reader.  

 

 

Sometimes written texts are misunderstood due to the fact that a great deal of grammar 

structures is not used correctly so it makes it difficult to have a pleasant Reading. 

The insufficiency of grammar tenses and structures has different reasons. One of them is 

the lack of reading practice by both teachers and students.  

If done that, the position of words in a sentence can be more noticeable as texts are read 

either frequently or every day.  

 

 

Apart from that, most teachers think that writing is an easy skill to transmit that is why they 

do not do any personal study which leads to a weak teaching development.  

Furthermore, the techniques that are used in the classroom are most of the time the ones 

that are not proper for the type of pupils attending the class causing confusion in students 

and low results. 

 

 

 For the reasons mentioned before this research is going to focus on giving solutions to 

upgrade the grammar teaching techniques teachers have in 9 de Octubre high school in 

Machala.  

 

 

Therefore the main objective is: To propose new teaching grammar techniques for an 

effective language analysis teaching, to encourage pupils to have a pleasant to read written 

texts. 
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THEORETHICAL FRAMEWORK 

Teaching grammar properly has been one of the most difficult challenges for teachers as 

they find it hard to find the correct techniques to make grammar be understood by students.  

This is an issue that has been on for decades in the English teaching area for Spanish 

speakers as the grammar of this one is so different from the English one; that is why there 

are several ups and down when it has to be conveyed and when it is not caught by learners 

educators have the tendency to abandon their careers because to their perspective they are 

not well trained for that.  

Through the observation in high schools it was noticeable that both oral but mostly written 

communication was complicated considering the fact that the activities to cope with this 

topic are very limited.   

Reaching the goal of having a superb writing is a hard one to achieve as it takes time, effort 

and a lot of practice.  

To make a text understandable there are many features that have to be used in the right 

way. As a matter of fact, if there is not a high grammar background the possibilities of 

communicating in a written way are very few.  

This has been a problem in high schools for several reasons thus causing discomfort in 

learners who most of the times are afraid of practicing as they do not want to take the risk 

of being misunderstood.  

Even though educators are there all the time encouraging and praising their pupils, these 

ones still do not feel well prepared to write their own sentences following the right 

structures.  

 In el Oro province, educational institutions are characterized by a low English               

level staff as far as mastering this second language and teaching it well. Consequently, 

these places are well known for the correct teaching performance of all the subjects but the 

second language one.  
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In Machala, both in public or private schools teachers are not supported by the authorities 

with workshops about new grammar teaching methods or techniques, thus making them 

continue working with an old style grammar background which does not allowed them to 

improve as teachers.   

With time this issue has become a fossilized teaching error, difficult to forget and correct. 

This is the case of 9 de Octubre high school where instructors have limited knowledge on 

how to make a grammar lesson gripping to engage all pupils and help them be keen on 

learning a second language.  

In this respect, the high school mentioned before does not count with regular meetings in 

which the authorities and the teachers interact and find solutions to the learning issues 

existing in there.  

Unfortunately, that schoolhouse is now well known for having English teachers whose 

class is monotonous and not encouraging at all.  

To this regard, also the lesson plan structure is the one that causes teachers trouble as they 

do not feel comfortable using it because it does not allow them to have a productive lesson.  

Furthermore, the textbooks are more often than not far more advance than the students’ 

English grammar knowledge. 

 According to (Rauber & Gil, 2012) students really appreciate when teachers correct their 

written texts where there are some grammar mistakes.  

They do not feel down as they know that the feedback helps them to improve. What is 

more, this can help both the teacher and learners to start a real and honest relationship for 

the pupil to know that he/she can trust on the educator to ask any question related to 

grammar without feeling embarrassed.  

Another aspect to consider is the fact that as the time passes they will have a better 

grammar performance on paper thanks to their will to enquire all their doubts.  

This is a technique that has been applied in different schools over few past years and has 

been successful with the huge number of them.  
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 The thought of (Baleghizadeh & Dadashi, 2013) gives us a clear idea that explanation is 

not enough as the key to teach is not just to involve learners but also to inspire and push 

them to have the desire to learn a second language, which in this case is English.  

In fact, they do believe that to have a successful grammar learning a bit of dictation is 

required in which the teacher dictates some sentences focusing on specific grammar point, 

such as the S for third person singular in present simple.  

This technique reminds students the way they have to write according to the tense they are 

being dictated.  

Another further point is that with this type of exercise students can also become more 

accurate despite that fact of just being listened.  

If practicing regularly students can also improve their handwriting which is a feature of 

written texts as well.  

Sometimes individuals think that the content is all what matters but they do not mention the 

fact that also the way it is presented is valuable.  

With time they will be able to predict what might be said in a sentence as as they have 

become stronger in this.  

When teaching grammar, there are several aspects to consider. One of them is the focus on 

form and focus on meaning.  

These two techniques allow instructors to give a short, clear and analytical grammar 

explanation in which all the students are involved.  

This consists of asking the students questions related to the marker sentences brought for 

the lesson. The teacher has to help them to analyze the context of the tense and its form; 

that is, the structure it has.  

By doing so, learners will have a concise idea of the new grammar tense.  (Uysal & 

Bardakci, 2014) 
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Taking into account the results of some research (Long, 2000) repetition and substitution 

drills help pupils in grammar. Here, they have to pronounce correctly the main features of 

the tense they are taught.  

For examples the contractions in present simple, present perfect, simple past, present 

continuous and other tenses. With this they will have in mind the main characteristics of 

some tenses.  

A great grammar researcher (Gómez-Rodríguez, http://www.scielo.org.co, 2010) tells us 

that a useful technique to be used in the classroom is the communicative practice.  

This one embodies all the tenses pupils have learnt. The high school teacher has to give 

them a context where they have to say which tense should be used there.  

Additionally, he/she has to provide them a text with some blank gaps with the infinitive 

verb in brackets. Students can work either in groups or in pairs to write the correct tense.  

To give students more free practice there is the controlled to free practice technique in 

which pupils can write with more freedom putting in practice all the grammar they know. 

The purpose of this activity is to encourage them to write about a topic they like and 

experiment with grammar.  

By doing so, students will lose the fear of making mistakes but will enjoy what they are 

writing for the teacher to correct later. (González, 2011) 

Several studies show that using L1 when teaching grammar is one of the most effective 

techniques for grammar teaching. Since students understand the meaning of what is said in 

class they will be able to have clear ideas when writing because they know what message 

they are conveying.  

So, bearing that in mind, they will put more effort into what they are doing. (Pan & Pan, 

2013) 
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A meaningful grammar classroom technique is the cooperative learning, which has recently 

been used in a variety of contexts and activities with the purpose of involving students’ 

knowledge and skills and reinforcing their interpersonal relationships. 

 Through this, students can play an important role in the classroom as they can teach each 

other what was said. Surely, they will feel more comfortable with what they know so that 

this can be put on paper. (Servetti, 2010)  

Grammar is not supposed to be taught just in a formal way, that means that grammar games 

can also be used in a classroom to make this topic less difficult to learn (Chacón Vargas & 

Baez Dueñas, 2013). 

 It is said that this type of activity helps students to develop all the skills in a pleasant way.  

Plus, a teacher has to know what type of learner he/she has in the classroom taking notice 

of how the majority learn best.  

Hence, the high school teacher will know how to behave and what teaching materials can 

be used to make pupils work well in the classroom.  

 Games besides teaching they are also a right tool to bring difference into the class avoiding 

the growth of boredom. Young learners do need to see variation to come to class with the 

curiosity of knowing what the lesson updated material is.  

Some grammar games that can be uses are: 

 Write and whisper your sentence. 

The teacher has to tell students to work individually and write sentences according to the 

topic they are working on.  

Once they finish the teacher chooses two students. These ones have to make their own 

team. All the teams line up facing the board, the captain of each team whispers their 

sentence to one learner, who whispers it to the other members of the team. The pupils that 

are in front of the board write the sentences. 

The team who has most of the sentences correct is the winner.  
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 Jump when you hear the mistake. 

For this activity all the learners have to stand up. The instructor has to read a text 

containing some mistakes. When pupils hear the mistake they have to jump as high as they 

can. They take a minute to discuss in pairs and say the correct answer to the teacher.  

 Guess the context. 

Different texts will be read. Students listen to the whole text in order. Then they work in 

groups and say the tense of each text saying why they think so.  

After that, the teacher acknowledges.  

 Describe your classmate.  

When working on the present continuous, this activity can be done. Students get in groups, 

they have to take turns to say oral sentences to describe a classmate. The objective of this 

exercise is to put in practice the grammar structure of this tense so that students get used to 

it.  

The rest of the people in the group have to guess what classmate is being described.  

Through this action they learn having fun at the same time. This can be done not just with 

young learners but also with adults as a way to do something out of the routine.  

 Guess what comes next.  

Learners will receive a short paragraph. They get in pairs and read it out loud first. They 

take three minutes to guess what comes after each word and write it in the gap. They just 

have to write one word. No more than that. 

For example: 

She ___ a doctor.  

Here, the answer would be IS. 

The key of this activity is to make them activate the pieces of grammar they have in mind 

and become more accurate.  
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When they finish doing the activity, they will have an open class feedback to discuss the 

answers.  

 Going to board game. 

To practice the tenses learnt, the teacher writes different sentences on the board.  

He/she selects different students to come forward to the board. They will be given a rolled 

up newspaper. 

The teacher says a tense and the students have to point with the newspaper the sentence that 

has that tense.  

The student who has pointed to the correct one selects other two classmates to come to the 

board.  

 Change sit. 

This activity is lots of fun and it requires energy from students. 

The procedure is the following: the educator says something about daily routines. If the 

student does that he/she has to stand up and change sit. If he/she does not do that, the pupil 

does not need to change sit.  

 Say I did. Say I didn´t! 

To review the short answer of the simple past, the teacher asks different questions to the 

students if they did so, they say “I did”. If they did not, they say” I didn’t”. 

This can have variations, such as standing up if they did and stay on their chair if they did 

not.  

The purpose of the game is to make students practice the grammar with amusement.   

The use of the mother tongue in a lesson has helped many students to understand better the 

use of some tenses. There are several high schools where this is totally forbidden.  

That is why; pupils coming from those places have a lot of fluency in the spoken language 

but they lack of accuracy when writing and this is the cause of no translation in class.  
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As a matter of fact, a comparison in structures can be done between the two languages so 

that learners realize what the differences are and when they want to write something they 

already know how it is said.  

Despite the oppositions by some English teachers, this has appeared to be the technique 

which best responds to a 90% of the students’ needs.  

This way of working can also assist them for the future in case they want to do oral or 

written translations.   (Fortune, 2012) 

To do so, they have to be highly accurate to transmit their message the best way they can.  

To spot the mistakes done either in an exercise from the book or a written text it is vital for 

the teacher to involve all the pupils, telling them to swap texts and check each other’s job 

so that they can not only check but also put in action the things transmitted by the teacher 

in charge.  

This will make them independent without the necessity to have the teacher by their side all 

the time. Instead, they can be resourceful using the information in the book but also their 

notes in the notebook.  (Vásquez, 2012) 
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CONCLUSIONS 

Nowadays, we live in a world which is characterized by the fact that we have to 

communicate both in an oral and written way. To succeed doing it, one has to look for all 

the recourses available either in the libraries or online.  

 

The positive side of nowadays society is that there is a lot of material that can be used for 

studies purposes but not everybody does it. Consequently, they have difficulty in producing 

on paper. Furthermore, there are some schools that do not take any notice of what is 

happening as far as productive skills so the authorities do not organize workshops or 

seminars to make their teachers have a better training. 

 

With this research work it was observed that the students of the 9 de Octubre high school in 

the city of Machala do not count with the right information they need to work on grammar 

and therefore communicate in either an oral or written text. This is due to the fact that 

teachers with a probability of 80% do not prepare themselves to improve. 

 

 Also, the time given to this subject in the school Schedule is not enough to cover all the 

pupils’ necessities and the teachers’ planned activities for the lessons. That is the reason 

that pushes teachers not to plan their lessons because they know what most of them will not 

be done. 
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