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Confusion among the passive voice and the causative form in the 8th grade students of

Romeo Murillo High School

ABSTRACT

English, as one of the most spoken language in the world, is considered an important tool

people should manage nowadays, because that language is official in several countries and

it is estimated that more than two billion people communicate using that language. Also the

language can be applied in different fields such as: education, economic, politics and

culture. This is the reason the language is taught in a lot of countries as priority but there

are some inconvenient at the moment of its explanation due to the grammatical structure;

differences the students might find while studying the language.

Although learning English might turn out to be a fierce challenge as well as time

consuming; at the end, it has valuable advantages that can provide opportunities to the

person who speaks it.

One of the problems we will focus on this project is the right use of the passive voice and

its causative form because in Romeo Murillo High School, the 8th grade students find he

topic confusing. It is often said by students that is difficult to learn and it just makes no

sense at all, so learners stop going forward stating they are not made to master that

language

Based on those issues, the present research is aimed to feature useful information in order

to provide accurate contents to the teacher, thus they will know the right manner to explain

it, making clear the differences of those topics, allowing the students understand when and

how to use them.

Keywords: passive voice, the causative form.
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INTRODUCTION

Nowadays, the use of the English language is an important tool people should acquire;

since it is recognized as one of the most spoken language in the world. Reasons are

numerous because of the opportunities it provides. In Ecuador, its taught is essential in the

educational curriculum of the secondary system. However, through the learning of this

subject, some issues could appear and they tend to slow down the pace students get while

learning a new tongue.

There is no doubt that learning a different language is always a challenge due to the

grammatical structure, but with the accurate information and a good guider, the road gets to

be a bit easier. When many people need to apply the passive voice or the causative form,

they just mixed them up, thus they get confused in its use; both in translation and the

function they have. For this reason, the main objective of this project is to provide accurate

information of the use and the difference of the passive voice and the causative form.

One of the issues that are always within classroom is the lack of knowledge of how to

explain those two topics separately, because they are taught as one. Therefore, students will

not notice their importance, taking for granted its daily use; we need to know that these

structures are in every situation: conversation, news, narrations, newspaper, and essays.

At Romeo Murillo High School there exists a big confusion in the 8th grade students, using

the passive voice and the causative form, the problem is that they do not know how to

difference its use as well as adapting them into their mother tongue, because the structure is

a complete contrast to them.

With those arguments, the present project is aimed to establish the differences in this

problem: Confusion among the passive voice and the causative form in the 8th grade

students of Romeo Murillo High School.

Stating this, the purpose of this project is to clarify doubts on the 8th grade students in the

use of the passive voice and the causative form as well as establishing their differences in

the teaching process, thus developing a research which fulfills the expectations of the
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people who are learning a second language to avoid confusion among those different

topics.

DEVELOPMENT

The difference of the passive voice and the structure of the causative form has always been

a headache for the students who are learning English. This happens because the causative

form, in multiple occasions, is taught as a subcategory of the passive voice and since that

moment the students tend to get confused in its application associating both topics as one.

This problem can appear in several educational institutions, making the students stop

learning the importance of its use when it is applied in English conversations. So, to avoid

those inconvenients, we will be leaded to the following structures to comprehend the theme

a little better, getting the answer for many people to look this topic.

1. What is the passive voice?

2. How the passive voice is structured?

3. How the passive voice translation should be?

4. Techniques to teach the passive voice?

5. What is causative?

6. Which are the forms of the causative?

7. How do we get the difference between the passive voice and the causative?

WHAT IS THE PASSIVE VOICE?

As Grady states “The passive in English is a transformation of an underlying active string.”

(Grady, 1965). In simple words, is the conjugation of the tongue, which the subject in the

sentence is presented in a passive form, and the action performed by the verb is executed by

the complement not by the subject. The passive voice has as a main component an

intransitive verb rather than a transitive one.
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To get the passive voice, the verb “be” must be followed by the participle verb, e.g.

He paints the house – the house is painted (by him).

Alicia cleans the window – the window is cleaned (by Alicia).

As it is noticed in the example above, the subject is omitted in the passive voice because we

are more interested in the action or result more than who did it. Also the receptor has clear

who the doer was, so there is no need to point it out.

In the Spanish language, the passive voice is used with transitive verbs only, with the

exception of “haber” and “tener”. Examples using those two verbs cannot be converted to

the passive form.

Hay un carro un carro es habido

Tengo un dólar un dólar es tenido

As it could be appreciated in the examples above, the meaning in Spanish does not sound

natural.

HOW THE PASSIVE VOICE IS STRUCTURED?

How do you notice the passive voice? If you need to make sentences in that structure, you

need to look for some forms of the verb “to be”. (Stoker, 2011)

A copy of the file was saved by the computer. (passive)

The computer saved a copy of the file. (active)

As it is seen in the example above the active sentence is in past tense. So, to make it in the

passive, we need to add a form of the verb to be, in this case we used a past way of the

“verb to be”. The passive voice is related to three semantic dimensions. Based on what

(Givon, 1990) said “Everyone corresponds to one fundamental property of the transitive

prototypical event, in fact, they belong to a transitive clause”.
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The structure is the next:

Agent: The prototypical transitive clause has a volitional, controlling initiating active

agent, one that is responsible of the event.

Patient: The prototypical transitive event involves any inactive, none volitional, non-

controlling patient, one that register time changes of state associated with the event.

Verb: Time prototypical transitive clause that involves a compact (Non durative), bounded

(non lingering), realism (non hypothetical) verb and tones—aspect—modality. It times

represent an event that is fast moving, completed and real. (Arrese, 1992)

Also, we can form the passive voice using the word “by”, we use that word when we

mention the doer and basically the agent is put after by. E.g. (Tarbiyah, 2014)

These flowers were watered by my mother.

My room was cleaned by my sister.

HOW THE PASSIVE VOICE TRANSLATION SHOULD BE?

To get a translation in Spanish about the passive voice, the person should consider the

following aspects:

 Impersonal sentences with the Word “se”

The scientist will be paid Se les pagará a los científicos

It is known se conoce, se sabe

It is reported se informa

The passive of “ser” + the verb in participle, also in Spanish other way to express the

passive voice is by using the particle “se”. The use of that particle is generalized and its

function is possible in the third person only, due to “se” is consider as a morpheme which
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indicates the passive state of the subject, its use also depends on the number of objects and

people involved. e.g.

Se alquila cuarto

Se alquilan cuartos

 the passive with “se” or the passive reflects:

A virus was discovered se descubrió un virus.

A party was organized se organizó una fiesta

A building was demolished se demolió un edificio

 the periphrastic passive is remaining:

The patients were observed Los pacientes fueron observados.

The students were graded los estudiantes fueron calificados

The woman was taken to the hospital la mujer fue llevada al hospital

Notice when the subject in a passive statement is a person, there is no need to translate to a

reflective passive, because the reader will see that the action was done by themselves. It

means, the patients observed to themselves, etc. The translation of the active voice does not

seem natural like in the next example

Patients are told about the hospital new regulations, in admission.

If that sentence is translated in the following way: "Los pacientes son informados acerca de

las nuevas regulaciones del hospital durante el ingreso".The reader will get a unusual

sentence in Spanish. Therefore, a better translation could be:

"Durante el ingreso, se le informa a los pacientes acerca de las nuevas regulaciones del

hospital". (Pellón & Reyes Miranda, 2009)
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TECHNIQUES TO TEACH THE PASSIVE VOICE

FLASH CARDS

The uses of flash cards are not difficult to understand as it will influence the students’

anxiety level and their affective filter in case the target includes the young learners.

“Affective filter comprises the psychological state of the learner, such as motivation,

needs, attitude and emotional state” (Krashen, 1982). Therefore, the students would

acquire the most they can get in a state where they are motivated, they have high

confidence level, and low anxiety level during learning. Teachers should use these flash

cards in various approaches in the classroom, for example, playing games with the

students, would be a fun beginning for them to be introduced to this structure.

DISCRETE POINT EXERCISES AND QUIZZES

After students are introduced to the passive structure, they should be able to respond some

hidden point’s quizzes and exercises to strengthen their knowledge.

CLASSROOM GAMES

At this point of learning, students are able to understand and use properly the passive voice

structure to some extent. So, teachers could apply other higher level teaching strategies to

encourage students to practice the usage of passive structure. Games are one of the

techniques that can be implemented, even in a university classroom.

Classroom games are not only warm ups, they serve as an effective way to improve

English language skills as well as the students’ confidence at the same time.

Another teaching technique that would extend the usage of passive voice is by integrating

at least two skills in one lesson. This sort of lesson would further enhance the students’

knowledge of the usage of passive voice in context. For instance, by repeating the passive

tense multiple times, students will become comfortable with the use of the passive and

could then carry on using employ the passive voice in speaking (HajizadehRivandia, y

otros, 2012)
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WATH IS THE CAUSATIVE?

This structure is often related to the passive voice, but that is because it is taught as if it

were the passive voice. However, this form is used to speak in situations we put other

person perform the action, in other words, like a loan service.

Note the examples:

My hair was cut yesterday (voz pasiva – estamos interesados más en el hecho de que el

cabello fue cortado)

I had my hair cut yesterday. (forma causativa – la persona encargo el corte en su cabello)

WHICH ARE THE WAYS OF THE CAUSATIVE?

To form the causative we use two verbs “get” and “have”. We use “get” when someone lent

his services and we use “have” as a variation of get because its use is pretty similar but the

difference is that is used in American English mainly. E.g.

Get your brother to help you unpacking.

Get your computer to look for the information

Get the phone to call your grandmother

I had my car changed the oil

Manuel had the car washed.

My aunt had the curtains changed.
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HOW DO WE GET THE DIFFERENCE BETWEEN THE PASSIVE VOICE AND

THE CAUSATIVE FORM?

“The form of “be” and “get/have” in its passive form carry the grammatical information of

the verb used in the active version and it has an agreement with the subject in terms of

person and number”. In addition, the main verb is converted into an – en form (past

participle) as (Huddleston, 1989) explains. In other words, the auxiliary “be” can be

replaced by get only if the verb takes non-finite complementation. (Kozera, 2013). E.g.

Anabella was heard to observe   (correct)

Anabella got heard to observe (incorrect)

The rumors were believed to widespread   (correct)

The rumors got believed to widespread (incorrect)

Yet, get is more likely to occur than “be” in imperatives and reflexive constructions whose

subjects play a role as an agent. E.g.

Eduardo got himself caught

The pizza gets delivered

They got arrested by the police

It also involves a change of state, a process which results from the passive/adjectival to the

process of washing or the state of being washed as in the example:

They washed

They got washed.

Get passives may as well be treated in terms of the state or result of an action

The mirror got broken.

The presence of the agent requires that an active counterpart could not be of a static agent.

The kids got punished.
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It is more commonly used in informal ways.

How did the window get broken?

Important:

Take a look at these sentences:

I cut my finger (I did it)

I had/got my finger cut (other person did it to me)

Sometimes get and have are not causatives, but I happens only in phrases. Example:

I got dressed

I got home

They got married

I had lunch
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CONCLUSION

After analyzing the present project about the differences, the students should notice

spotting which one is the passive voice or the causative, it ended up with the following

conclusions:

The teachings of the passive voice as well as the causative form are two different things

that should not be related to despite their similarities.

Both topics are not only taught improperly, but also they are not taken seriously at the

moment of teaching them, because as it does not seem, to be an important theme about

English. It is used in different fields, it is even essential in spoken communication in order

to sound more natural.

Some teachers tend to show both topics together, but that way they are confusing the

learners, maybe the teachers are not well aware of its use, either. For that reason, this

project feature accurate content about the topic already mentioned.

Furthermore, students were given some information sheet in order to practice the right use

of the two topics, and with a previous explanation about it the learners began working on

the board.

As a result, the students managed to write examples but they were conscious about what

they were doing and with more practice, in a future, they will be able to get the difference

because most of the time the contents in the book are not enough and some teachers do not

look for more examples apart of the ones which the book has, taking for granted the use as

well as the difference.

Teachers, it does not matter the time it takes, both topics should be explained separately

and make sure whether the learners understand the structure or not.
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