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ABSTRACT

Author: Gladis Rocio Pardo Capa

Guide Tutor: Lic. John Marcelo Chamba Zambrano, Mgs.

This paper is concerned with the difficulties that students have to communicate in the

English class. The primary objective of the document is to identify the factors that are

hindering students to recognize and produce some classroom language expressions

within the classroom. To identify the factors that contribute to the lack of production of

expressions, presents an analysis of different points of view with a deep relevance about

who second language teaching learning states. It has also discussed the L1 uses as a

base of the second language. Several factors are analyzed to determine the uses and

recognize of classroom language expressions and have proposed some alternatives in

order to improve the actual situation. This research has shown that in the tenth year of

the UNE High School of Machala city; where both, students and teachers were observed

in order to define the types of teaching approaches and methods used when teaching

classroom language expressions to English learners. Some activities and games are

suggested to promote the learning of expressions of a natural way, especially emphasis

is given to the use of the routines by daily reproduction using some methods and

approach that involved with in classroom language. Through the direct observation, it

was evidenced in large classes, the lack of motivation and, the use of the mother tongue

to communicate are some issues that affect the use of those expressions in the

classroom. Therefore, it can be concluded that the level of students might be considered

as low.
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INTRODUCTION

The importance of teaching a second language takes place in the use of that language,

all the time and at every opportunity, because students learn easier in that way and

assimilate when they are exposed to it. Interest is shown as well as the introduction of

phrases naturally, where students learn to use and recognize them through the daily

reproduction. It is considered "classroom language" all of those phrases are used by the

teacher to give orders and commands in the classroom, in order to promote spontaneous

use of them. Currently, these expressions are common and familiar to students due to

technological advances and Anglicism that can be seen in advertisements and on the

internet. However, students have difficulty producing, recognizing and communicating

in the classroom.

The objective of this study is to identify the factors that are preventing students of the

UNE High School of Machala city to recognize and produce some classroom language

expressions to communicate with the teacher and classmates. The starting point will be

to focus on the definitions existing about classroom language. Then, some methods are

explained, which could be useful in the teaching learning process. Lastly, some

considerations about the importance of teaching classroom language expressions will be

analyzed.

Communication among students and teachers is not recent, because studies show some

ways of learning in the classroom expressions.

Brunner and Ross (1976) suggest the scaffolding theory in the sense that teachers can

help learners to attend what is relevant, remember the tasks and adopt some strategies to

seek oral language acquisition. A wide variety of teaching techniques that are used to

move students, toward high level understanding and skills acquisition. Based on these

sociocultural concepts. Khaliliaqdam (2014) focuses the scaffolding in the sense of a

less mechanical learning, where the learners produce linguistic forms, while interacting

with others.

Krashen (1982) quoted by Gomez (2014) proposes that “fluency depends on the

language acquired subconscious mind, since this part is oral production, which starts

while the accuracy depends on the language that you learn consciously”



He makes a difference between learning and acquisition, the second being the most

important, moreover, he argues that the ability of producing phrases in a foreign

language is due to the acquired competence.

On the other hand AUSTIN (1962) proposes Speech Act theory. He believed that

language is used to perform an action. So that these experiences help in the interaction.

Consequently in the acquisition of a second language.

The analysis and reflection of these theories, demonstrate that any phrase or expression

that is taught in order to promote learners acquisition of a second language in the

classroom can be considered as classroom language.

The use of language in the classroom tends to be limited by some factors that affect in

the teaching learning process. It constitutes a serious problem, since the communication

is a need. During the development of observation practices it could be seen the low

production of classroom language expressions of students and teachers to communicate

in the English class.

This problem occurs in the tenth year of EGB UNE High school, which shows that

students are not able to produce even short phrases, because in the teaching learning

process, appropriate techniques to develop communicative competences and interaction

among students have not been implemented. This affects the training of students in

handling, particularly the speaking skill.



DEVELOPMENT

REVIEW COMPLEXIVE PRACTICE DIMENSION

Practical solving work

In the tenth year of UNE High School, we observe that the students do not master a

suitable classroom language to use in the classroom.

What factors are hindering students to recognize and produce some classroom language

expressions to communicate with their teachers and classmates?

There are many factors that contribute and intervene when using expressions in the

classroom. The ability to produce phrases involves some obstacles such as lack of

motivation, teachers neither use appropriate methodology nor manages the appropriate

language in the classroom.

Consequently, it brings learning difficulties since the direction of the classroom takes

place through the language that teacher provides learners.  The teacher becomes a

model, whom the students follow.

CLASSROOM LANGUAGE

The constant use of everyday expressions such as greetings or dialogues facilitates the

mastering of a second language in the students, who learn these expressions by the fact

often hear; thus, improving communication skills. Classroom language phrases are

commonly used to give orders or instructions in the classroom for example “Close the

door!” or “Open your books”, among others. They are an alternative to introduce the

learner in the target language. In Marti´s (2015) words:

“The classroom language is the common language that is regularly used in the

classroom. Knowing these expressions reduces the amount that students are forced to

use their mother tongue and increases the amount of the target language, making the

classroom environment more authentic.” (p.11)



Moreover, Louwerse (2001) states “Classroom language is that collection of phrases

used for communication among teacher and students”. One of the best ways to

encourage classroom language learning is through routines. As Byrne & Scaricaciottoli

(2012) remark:

“Routines which happen every day may provide opportunities for language

development. The context created by routines provide an opportunity for pupils to

predict meaning and intention. Routines offer a way to add variation and novelty that

can involve more complex language. As this occurs, the situation helps children to

continue understanding.”

When teaching classroom language expressions through routines, do not require much

cognitive effort, since the phrases are embedded of natural way.

As we can see, the use of routines on a regular way, provides a base for learning

based on the constant repetition. At the same time, it allows learners to know how

they can be understood by themselves.

WHY IS IT IMPORTANT FOR LEARNERS TO USE CLASSROOM

LANGUAGE EXPRESSIONS IN THE TARGET LANGUAGE?

Recognize and use the expressions in the class is worth. First, because it is through

the constant use that involves the trainee in the target language, then avoid using

Spanish and contribute to perception of students of the language as real and

authentic.

Another reason is because through of use of expressions within the classroom, students

can achieve integrating communicative skill. If they do not use these skills, they will not

be able to communicate with learners. Besides Cooper (2008) agrees “sooner or later,

imprecise idiomatic usage will cause difficulties even for a student with an excellent

knowledge of grammar and a high level of vocabulary attainment”. From Cooper

quoted by Rogriguez & Winberg, (2013, p.259 )

In short, not only teach phrases is fundamental, but also promote its use y recognition

according to the situations.



FACTORS THAT DETERMINE THE USAGE AND RECOGNITION OF

CLASSROOM LANGUAGE EXPRESSIONS

There is a growing consensus among researchers and educators that the single most

important factor in determining a performance of students is the quality of his or her

teacher. Ramirez, Yuen, Ramey, and Merino (Alisson & Cadwallader, s/f) (1986)

categorized teacher talk as consisting of explanations, questions, commands, modelling,

and feedback.

Effective teachers encourage and motivate students´ participation in the classroom.

However, many teachers frequently allow their less proficient students to remain silent

or to participate less than their fluent classmates. Thereon, Rodriguez & Ponce (2013)

say that: “To work with students, who are learning a second language teacher must

demonstrate skills and knowledge to create spaces of inclusion and, participation in the

learning”

Having an effective management of classroom expressions, the objective is not to

become or seen native-like speaker, but they are able to communicate in an

understandable way.

A teacher must be equipped with updated knowledge and innovative ideas, making a

teacher a good guide for their students and take them on the way of wisdom.

Another factor that influences the environment in which the class develops, which

facilitates the optimal correct learning, can otherwise hinders the process. For example:

teaching large groups are a challenge for teachers, who have to face each day with this

kind of problems.

The environment where the class is developed, allows the process of teaching and

learning to be done easily because if students have a place with the right conditions

outside noises, they will capture and learn what the teacher teaches. According to

Harmer (2007) experience, he remembered that:

“The first thing to remember is that, especially at beginner levels, students are going

to translate what is happening into their L1 whether teachers want them to do it or



not. It is a natural process of learning a foreign language. On the other hand, an

English-language classroom should have English in it, and as far as possible, there

should be an English environment in the room, where English is heard and used as

much of the time as possible.” (P.38-39)

The lack of motivation of teachers in students turning the class into something

monotonous and boring, the language should be used in real contexts with daily

repetitions, the constant linguistic repetitions that teachers used to give orders and

instructions in the classroom, facilitate language acquisition.

So that students can naturally communicate with both the teacher and classmates.

Teachers should encourage the ability for students to use oral English and create

opportunities to use it.

METHODS AND APPROACH INVOLVED WITHIN CLASSROOM

LANGUAGE

When teaching expressions, there are some methods which can be useful. For this

reason some authors recommend the use of target language in the classroom.

From Harmer (2007), retrieved from Caicedo (2015) “The idea of no L1 use inside the

language classroom is the product of the direct method, which appeared in the late 19th

century. It appears that it was (and is still today) considered that if only the target

language was used in the classroom, the teaching-learning process would have better

outcomes, at least in terms of communication”. (p. 38-39)

Total Physical Response is another good option to teaching expressions using physical

movement According to Sophoaktra (2009) cited by Sariyati (2013):

“Using TPR method in teaching English to children  a lot of fun and enjoyable, does

not demand many preparation or materials, it is very effective for teenagers and

young learners, it is appropriate for kinaesthetic learners to be active in the class, it is

memorable for students to remember phrases and words well, and works properly

with mixed-ability classes”.



It is a method of language teaching, which is based on the listening and physical

responding of students, that involves the children in making some physical response and

emphasized listening. According to (Ansher) the language is assimilated as the mother

tongue is learned. He suggests “Children are allowed to stay at this stage as long as

they need to, hearing the same language” (Alisson & Cadwallader, s/f)over and over

again before being expected to speak.

Teacher as modeller is who gives the commands accompanied by an action language.

The students meanwhile, only answer the teacher commands. This method proposes

simple activities, so that the students can perform them through actions and responses

more physical activity to a natural rhythm.

The development of communicative language teaching was also helped by new

academic ideas to learn in a different way, another factor involved is the lack of

motivation of teachers in the students. This may cause that the class to be monotonous

and boring.

According to Galloway (1993) quoted by Yilorm Barrientos & Lizasoain (2012) "the

teaching of communicative character makes use of situations from real life that

require genuine communication. The teacher introduces students to situations that

will find in real life”. (p.1)

The best way for the students to have the confidence to communicate with their teacher

and classmates is by saying something that has happened to them, such as, an

experience or event in their life.

On the other hand, the Direct Method proposes the teaching of phrases through the

demonstration and the association of language with the object. The learner is not

allowed to use his or her mother tongue.

It is convenient to consider that all the methods are valuable when the teacher is able to

apply and the students feel motivated, since teachers are responsible to promote the

learning and use of English into the class. It is necessary, then, be aware of the

responsibility that teachers have at the time of exercise the teaching.



In summary, the purpose of using methods and activities is to be involved with learners

in the foreign language, especially in the use and recognition of classroom language

expressions.

IMPORTANCE OF CLASSROOM LANGUAGE

English learning is fundamental, but it is more the knowledge to communicate in

another language, the introduction of phrases or commands within the classroom takes

importance in the teaching process because of an opportunity to teach the language in a

simultaneous way.

It is also important for teachers to transform English in a communication vehicle to

contribute to the development of communicative skill, including in their lesson plan the

increasing of vocabulary and habits to get an effective learning. Teaching English

learning as a second language is a challenge, since is a complex process. Therefore, it is

important to involve student from an early age. Thereon, Fernández (2004) states that

“We know, if a person start to learn a language from his early childhood, acquire it as

their second language, However, we also note that is the oldest people, who have more

difficulties is to learn it.”

Soon, begin with the introduction of expressions, which will be better. It is important,

then to take advantage of the age of the learners.

SOME ACTIVITIES THAT CAN USED TO TEACH CLASSROOM

LANGUAGE EXPRESSIONS

With the purpose to promote the learning and involve the learners in the target language

it has been developed some activities that can be applied according to the level of the

students. Zdybiewska quoted by Garcia (1994) states that “who enjoy games, has a

facility to learn a new language because its practicing is being used. To make students

use the language in their daily routines, they should be introduced to a game

environment”.



Following the routines is very important, because they enjoy it, what is sought is to

enhance as much as possible the participation of the student. Games help students to

feel confidence, they should be creative and keep students involved and interested.

Some activities that can be used are mentioned:

 Making the calendar and weather wall chart

 Count the students aloud and ask if someone is missing

 Ask if there is anybody`s birthday in the classroom

 Someone with...

A game such as “Simon says” can be used as an activity to engage beginners in the

process and to provide them with the necessary input to learn the language. But, not all

the methodologies, techniques, and activities language teachers use in the classroom

promote an active participation of the learners and an interactive process to assure the

completion of the language learning success. (Fernández, 2004)

Another way to encourage is the task-based learning is the allocation of tasks, in this

context, oral production course, in which students must use their resources to meet the

aim.

According to Ellis (2003 p. 9) TBLL is an approach to foreign language learning which

"seeks to develop L2 proficiency through communicating” quoted in (Winnefeld, 2012).

The foreign language should be acquired through the use of the foreign language, which

also means oral production.

One of the feature of classroom language is to use the language to give orders or

commands in the classroom with the aim of improving, while the more exposed to it

students, are more opportunities will produce expressions.

The methodology exposed above can be useful, although some authors say that L1 is

necessary for learning. Pan Yi-Chun ( 2010) makes a reflection: “L1 use may facilitate

TL classroom activities due to the fact that the use of L1 provides a beneficial

scaffolding that assists learner in understanding tasks and solving specific problems”. In



any case, is the teacher responsible for organizing and managing the class in the best

possible way.

To sum up, the use of classroom language expressions, play a main role in learning.

Therefore, it constitutes a valuable resource in order to improve the communicative

competence.

CONCLUSIONS

Having finished the present project, it is possible to conclude that the 10th grade

students of the UNE High School, have a low level in the production as well as

recognition of the classroom language expressions, one of the factors which affects is

the lack of motivation given by the teacher.

The teaching-learning process is affected by outnumbers students within a classroom,

who struggle with the continuous monitoring. Also, the situation could be a lot more

different if the spaces in the classroom were wide open.

During the English classes, the teacher uses mainly his mother tongue to give

instructions, which makes the interaction of the student using English more difficult. To

do so, some activities are suggested in order to improve the communicative skill (See

annexes).

Also, it is seen that the teacher generally uses the Grammar Translation method, they

focus on grammar activities, without taking into account the importance of expressions

in different situations. Therefore, the students do not have chances to develop their

communicative skills.
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