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RESUMEN   

  

Este proyecto está directamente enfocado a todas las diferencias que el idioma Ingles 

puede tener en El Reino Unido y en América. Para la efectividad y evidencia del mismo 

se identificó dos categorías generales las cuales describen con detalles todas las 

concepciones que estos dos acentos presentan.  

  

Una de ellas es RP: Pronunciación Recibida (Received Pronunciation) y la otra es GA: 

América General (General American). Ambas están relacionadas con la pronunciación de 

este idioma las cuales presentan las diferentes escrituras de ciertas palabras, el sonido de 

las vocales y consonantes, la acentuación, la entonación, la ubicación, frases, la velocidad 

del habla y entre otras descritas en el desarrollo del trabajo.  

  

También, por un lado este contiene algunas desventajas que los docentes poseen 

inconscientemente al impartir una clase a los estudiantes. Por el otro lado no depende de 

ellos, si no de la institución en la que laboran. Debido a la falta del equipo más importante 

en la enseñanza de pronunciación la cual siempre está de mano con una de las habilidades 

receptiva y productiva del inglés. Estas son el Habla y la Escritura.   

  

Se pudo evidenciar que ensenar ingles con diferentes acentos si afecta a la comunicación, 

sea en un salón de clase o ya en la vida real, dependiendo del problema de aprendizaje. 

Unas de las dificultades que los aprendices muestran al escuchar un diferente acento al 

cual no están acostumbrados es el mal entendimiento, confusión y desmotivación hacia 

el mismo. Estas dificultades son debidas a esos pequeños pero significantes cambios que 

estos dos acentos tienen.   

  

Palabras claves: Pronunciación Británica, Pronunciación Americana, Pronunciación 

Recibida, América General, Ingles en las escuelas, libros, diferencias  
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ABSTRACT   

  

This project is directly focused on all the differences that English might have in The UK 

and The US. Two general categories were effectively and evidently identified, which 

describe in details all the conceptions that these two accents show.   

   

One of them is RP (Received Pronunciation) and the other is GA (General American) 

both are related to English pronunciation that present differences in spelling, grammar 

and of course in utterances, as well as in several words, vowel and consonant sounds, the 

stress of the words, the intonation, the location, idioms, pitch, etc. they are described in 

the theoretical framework.  

   

On the one hand, teaching English presents some disadvantages that some teachers 

unconsciously have, by the time they teach a lesson to students. On the other hand, it does 

not depend on them, but the school they work of. It is due to the lack of the equipment in 

teaching pronunciation, which is always together with Speaking and  

Listening skills.   

   

It was evidenced that English teaching with different accents does affect communication, 

either in a classroom or in real world life, depending on the learning problem. One of the 

difficulties that pupils show when they listen to a different accent they are not get used to, 

is misunderstanding, confusion and lack of motivation toward English. Those struggles 

are because of small but important changes in these accents.  

  

Key words: British pronunciation, American pronunciation, Received Pronunciation, 

General American, English in schools, books, differences.   
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INTRODUCTION   

On the whole, being one of the most spoken languages around the world, English has had 

many issues in schools which have been treated by special teachers and professors. They 

have been trying to solve these different cases that might struggle students to learn this 

fantastic language. English has a variety of changes such as in pronunciation, spelling, 

collocation, idioms and phrases depending on the country it is spoken.  

  

Some teachers are asked by their pupils why these changes exist as English is only one 

language. All these small differences (Morrow, Goldstein, Gilhool, & Paradis, 2014) are 

due to sociocultural and physiological inclinations in the choice of phonological models.  

It conveys an exploration of English pronunciation and intonation through citizens’ 

attitudes toward both a British native-speaker and an American. Students present more 

difficulties in one of the receptive skill, listening since it is a great deal tougher even for 

students, who have been studying this language with American pronunciation during all 

their academic years at school. This hinders directly the communication between the 

teacher and the students when a lesson is being taught in the classroom. Learners may 

denote that they quite understand how to do an activity, for example.  

  

With all that background, this significant project is to identify the main problems students 

might have when they are taught English with British Pronunciation instead of American 

English pronunciation in 6th grade-students from Marcel Laniado School. This topic has 

got two categories which will help to develop this project. Before mentioning them, it is 

pretty necessary to clarify what accent is, since this issue will be all discussed about 

British and American pronunciation. It is the cumulative auditory effect of features of 

pronunciation that identify where a person is from, regionally or socially. It might be 

affected geographically, dialectally and historically.  

   

On the one hand, the term GA (General American) that arose as a name for a presumed 

most common form of American English. Which it is also used in most books in 

Ecuadorian school. On the other hand, the RP (Received Pronunciation) which is the 

accent of Standard English in the United Kingdom. It has a small relationship to reginal 

accents between their standard varieties and their reginal forms. There are very good 

British books in Ecuadorian schools. However, they are taught with GA.   
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THEORETICAL FRAMEWORK  

 

To start talking about these two unlike accents, it is necessary to name their history and 

Phonology to be aware how they can change. When we are talking about accents (RP, 

GA), we must take into consideration a lot of features such as consonants and vowels, 

how they are pronounced; the stress of the words; some frequent individual words, which 

are the ones that are always found in books; setting; rhythm and intonation. (Buckingham, 

2015)  

  

The fact that we have differences between these two accents, it does not mean that they 

cannot have differences within themselves. The RP can vary in any of the features 

mentioned above in the same UK. For instance in Bath, the pronunciation of some vowels 

are more likely to be slightly longer than in the north east of the country. It is noticeable 

in examples such as grass /ɡrɑːs/ and bath /bɑːθ/. Both grass and bath have a long vowel 

sound. Yet in Essex, which borders the counties of Suffolk and Cambridge to the north, 

the sound of those words are short. Thus the differences are not only between the US and 

the UK, but also within the country itself. (Malcolm, 2013)  

  

The reason of these little changes within the same country is because of the geography. 

RP is defined as the standard accent of English as spoken in the South of England. 

Whereas some cities, in this case Bath, is located in the South west England. This term of 

RP was first made up by Daniel Jones, in his first Edition of the English Pronouncing 

Dictionary in 1917. Its first name was Public School Pronunciation. Conversely, other 

authors like Alexander Ellis in 1869 and P.S. Du Ponceau in 1818 took the next editions 

and they summarised the term to Received Pronunciation (RP). The word ‘received’ tells 

us the original meaning of ‘accepted’ or ‘approved’. (Marckwardt, 2012)  

  

With regards to GA (General American), which sometimes is known as Standard 

American English, has certain words that are always pronounce the same way since they 

are supposed to be distinct. There are many examples of them like cot /kɒt/ vs caught 

/kɔːt/ and Don /dɒn/ vs dawn /dɔːn/. The first pair of words is produced with the tongue 

low and back in the mouth and with the lips spread open, albeit differently, the sound of 

the second pair is produced with a slightly higher tongue position and a rounding of the 
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lips. Some students that are taught this language with GA utterance might think these four 

words have got the same pronunciation, but they have not.  (Gui, 2012)  

  

Taking a look to our country, Ecuador. Its English teachers are all ruled by GA since the 

Ecuadorian in-service English Teacher Standards are based on the document developed 

by TESOL (Teachers of English to Speakers of Other Languages) This standard is used 

in countries such as Albania, Paraguay, and the United States. (Educacion, 2009).   

  

Nevertheless, this academic year the government opted to choose the Common European 

Framework, which provides a common basis for the elaboration of language syllabuses, 

curriculum guidelines, examinations, textbooks, etc., in the usage of books for public 

institutions. Besides, this CEFR gives teachers and learners complete language centres 

with a thoughtful pedagogical framework that is considered absolutely necessary when 

English is developed in lessons.   (Paepe, 2014). See the Common European Framework 

in appendix 4.  

  

If a comparison is made of the American English book (/A1.2/ Level 2, English Book, the 

purple one) provided by the government, it can be noticed that is not quite as different as 

a British English book (/A1.2/ Face 2 Face, starters, Student’s Book) because of the fact 

that the vocabulary and the listening activities are each based on context and real word 

from these two, The UK and The US.  

  

Being ruled by a GA standard is not bad, on the contrary, it is outstanding when the teacher 

really knows how to teach it, how to pronounce it accurately. Our Ecuadorian inservice 

English Teacher Standards says in its first domain in one of the specific standards that: 

‘Teachers must understand the components of this language, which are Phonology, 

morphology, syntax, pragmatics and semantics, as an integrative system’. 

  

Furthermore, results obtained in a Verbal Guise Test with speaker commentary and 

reports of language choices showed that Standard South British English remains the most 

prestigious English accent and retains its position as a formal English language teaching 

standard, while American English is the most accessible English accent and the preferred 

L2 choice. This test was given to Norwegian adolescent learners whose main objective 

was to identify the attitudes that students present when they must differentiate the two 
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accents, British and American. The results have had implications for English teachers 

because they are the ones that have to meet the needs of proficient pupils in an 

environment with increased intra-national use of English and no explicit model of 

pronunciation. (Rindal, 2014)  

  

English pronunciation is extremely vital when teaching a different language since it has 

got a positive result on learning a second language, and pupils can make up their skills. 

The ones that they need for accurate and proper communication in this language. When 

teachers give lots of appropriate chances to students to read or speak something, their 

cognitive skill, which most people may have more natural aptitude or interest and 

motivation than others, will rise to a certain degree.      

  

To teach pronunciation, it is necessary to consider two fields, Phonetics and Phonology. 

Phonetics refers to the study of speech sounds. It is a wide field connected to speech 

organs that move to produce sounds that are received by the ears and transmitted to the 

brain. While phonology is concerned with how we interpret and systematise the sounds. 

It copes with the system and pattern of the sounds that exist within particular languages. 

Talking about English phonology looks at the vowels, consonants and suprasegmental 

features such as stress, intonation, pitch, pace, etc. (Gilakjani & Ahmadi, 2011)  

  

Why should teachers teach pronunciation? Once, there was a guy who was looking at a 

menu in an American restaurant. When he ordered what he wanted to eat, he said: I’d like 

the tomato soap /səʊp/ (instead of saying soup /suːp/). He caused a big 

misunderstanding situation at least on the part of the waiter. In this example, it is 

noticeable that the inaccurate production of a phoneme can be extremely difficult for 

native speakers from another language community to understand. It does not matter if this 

guy has a good command of grammar and lexis, but if he consistently mispronounces 

words in English, he is never going to be understood.  

  

Phonetics is the main issue in this essay. Books like The English hub 1b (student’s book 

& workbook, American Edition), which is now used as a teaching resource material in 

private institutions, does have a section called Pronunciation where students listen to two 

words and they notice the difference between the vowel sound. Then they have a short 

practice of those sounds where they have to listen and check () the sound they hear. On 
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the other side of the fence, Kid’s Box, student’s books bring in every unit one section 

called Stella’s phonics where students have a phoneme in different words, they must be 

modelled and drilled to be able to identify the same sound in other different words.  

  

A very gripping activity that might lead students to understand much better listening 

exercises or real listening situations. However, what would happen if in this part of the 

lesson, the teacher has not got a CD player to play the original sound. He/she would 

straightforwardly skip the activity and would leave that empty space within students’ 

receptive knowledge, or a good teacher would pronounce the words himself without the 

use of a CD player (model and drill). But the teacher is not going to be conscious that in 

a future occasion students will always expect to hear their teacher’s pronunciation and no 

a native-like pronunciation.   

  

One of the disadvantages of teaching English is that most often than not teachers have all 

their technological resources available. When this happens, teachers either work out the 

problem to go on with the lesson or they just leave that and leap the activities that might 

be the most important ones. Therefore listening tasks are the most skipped activities in 

English lesson.   

  

After talking about RP (Received Pronunciation) and GA (General American) 

individually. It is time to concentrate in some examples of different word spelling, 

pronunciation that these two accents have.  

  

Many of the vowels in GA are alike to RP. For GA the length mark for free vowels has 

been left out as there is not the connection between length and free vowels as there is in 

RP. Another difference is when /r/ occurs in the spelling of the words, RP pronounces it 

with the following phonemes: /ɑ, ɔ, ɜː, ə, ɪə, εə, υə/. For example:   

  

Table 1: Vowels in RP and GA  

Words  GA (General American) RP (Received Pronunciation)  

Hard  /hɑrd/  /hɑːd/  

Born 

Work  

/bɔrn/  /bɔːn/  

/wɜrk/  /wɜːk/  
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Summer  /ˈsmər/  /ˈsʌmə/  

Clear  

Bear  

Cure  

/klɪr/  /klɪə/  

/ber/  /beə/  

/kjυr/  /kjʊə/  

  

Bearing in mind the colon, the vowels in the words that have it, tend to be longer than the 

ones that does not. The concepts of using single words to discuss the pronunciation of a 

particular group of English words, John Wells (Wells, 2012) called them Standard Lexical 

Sets such as:  

• BATH vowels (RP: /ɑː/ & GA: /æ/) that mention the pronunciation of the vowel 

in the word bath and other words with the same vowel, for example: laugh, ask 

and dance.   

• GOAT vowels (RP: /əʊ/ & GA: /o/) in words such as soap, grow, rose and old.   

• TRAP vowels (RP: /æ/ & GA: /æ/) in: back, dash, glad, hand, lamp and arrow. 

This set changed when the Anglo-Saxon invasion times happened until the 1600s.  

Since there all speakers pronounce TRAP vowels shortly.  

• SQUARE vowels (RP: /ɛə/ & GA: /ɛr/) in examples like: care, air, wear and Mary.   

• STRUT vowels (RP: /ʌ/ & GA: /ʌ/) are generally closer such as: cub, rub and 

hum.  

• LOT vowels (RP: /ɒ/ & GA /ɑ/) may have one of two possibilities in GA for 

example in: rock, rob and nod.  

• See the complete Standard Lexical Sets by John Wells in appendix 3.  

  

Besides, as displayed above. There are some other vowel differences in pronouncing 

words such as many words ending in –ile have /aɪl/ in RP, and /l/ in GA for examples: 

reptile and missile.   

  

Consonants in RP do not sound any more different than in GA. But learners would note 

the following words different in listening activities. The /r/ is often syllabic. Dropping 

this /r/ sound is currently considered by Americans as characteristics of old-fashioned 

pronunciation. They do not use the intrusive /r/. These words are, for example:  
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Table 2: Consonants in RP and GA  

Words  GA (General American) RP (Received Pronunciation)  

Worker  /ˈwɜːrkər/  /ˈwɜːkə/  

Mirror  /ˈmɪrər/  /ˈmɪrə/  

  

It is essential to highlight Connected Speech, which is a set of rules used to adapt 

pronunciations, so that words link and flow smoothly and naturally when someone speaks. 

Native English speakers think that connected speech is friendlier, far more natural, 

sympathetic and more personal (Brown, 2012). Teachers ought to encourage students to 

produce an outstanding connected speech. For that, linking is usually made by joining 

consonant sounds at the end of a word with vowel sound at the beginning of the next 

word. For instance:  

• And all of….. It is said And_all_of.    

• I start at eight ……. It is said I start_at_eight  

  

There are some special cases in which a new sound called glide is made up when they 

link. It happens when a word ends with an /uː/, /əʊ/ or /aʊ/ sound and next word starts 

with a vowel sound, they are linked with a /w/ sound such as:  

• Have you_/w/_ever been to Mexico_/w/_on Holiday?  

• I was so_/w/_excited!  

  

There are more cases of glide when a word ends with an /ə/,  /ɜː/,  /ɔː/, or /eə/ sound and 

the next word starts with a vowel sound, they are often linked with a /r/.  

• I turned on the TV for_/r/_a bit.  

• I’ve got a better_/r/_idea.  

• You are_/r/_an epicure.  

  

Another type of glide is when a word ends with an /i/, /i:/ or /aɪ/ sound and the next word 

starts with a vowel sound, they are often linked with a /j/ sound like in:  

• It’s about telly_/j/_addicts.  

• I don’t watch TV very_/r/_often.  
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In connected speech, there is an interesting topic called phonological assimilation to 

neighbouring words that can lead to pronunciation variants. Listeners use the phonemic 

context to rebuild the intended word for assimilation types that often lead to incomplete 

assimilations. For example the /t/ sound at the end of the words. /t/ sound is normally said 

before a vowel sound. However the /t/ sound is not said before a consonant sound.  

• You shouldn’t arrive late. (yes /t/ sound)  

• You shouldn’t leave immediately. (no /t/ sound)  

  

Many GA speakers also reduce medial /nt/ to /n/ for example in the number twenty in RP 

it is /ˈtwenti/ and in GA it is/ˈtweni/. They also have got the term T-Voicing. It means that 

/t/ is normally voiced in medial position changing the /t/ sound to /d/ sound, so that /t/ and 

/d/ in writer and rider are identical.  

  

Table 3: T-Voicing term  

Words GA (General American) RP (Received Pronunciation)  

Writer  /ˈraɪdər/  /ˈraɪtə/  

Thirty  

Pretty  

/ˈθɜːrdi/  /ˈθɜːti/  

/ˈprɪdi/  /ˈprɪti/  

  

Speaking about stress, there are some important differences between these two accents. 

In RP is the allocation of stress while in GA is the pronunciation of unstressed syllables. 

In words ending in –ary and –ory take a secondary stress on that syllable and they do not 

leave the vowel out such as momentary. RP has two /ˈməʊməntəri/ or /ˈməʊməntri/ but 

in GA the pronunciation is /ˈməʊməntəri/. Words like garage are from France. They are 

generally stressed on the first syllable in RP. They have final syllable stress in GA most 

of the times. (RP: /ˈɡærɑːʒ/. GA: /ɡəˈrɑʒ/).  

  

Intonation is another feature that needs to be treated since in GA, it tends to have fewer 

of the rapid pitch changes characteristics of RP, and it rises and falls in a spread way over 

the whole tone. Due to these differences, American English can strike a British ear as 

monotonous. British English intonation can sound exaggerated or affected to Americans.  

For instance in this type of rising tune for questions.  
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                      ___ .  

            .      .    ___ .     .   __  .    ---- ‘     

Did you manage to get to Max’s party?  

  

One more difference concerns rhythm. As a matter of fact GA has a tendency to lengthen 

stressed vowels and a generally slower rate of delivery that also strikes a British ear as 

drawled, which is known as a slow way of speaking with long vowel sounds. On the other 

hand, RP has got a general tendency to eliminate weakly stressed vowels and a somewhat 

more rapid rate of delivery that strikes an American ear as clipped, which is a way of 

speaking in a very clear and quick way that more often than not seems unfriendly.  

  

Analysing the latest paragraph it can be noticed that even though these two accents have 

got quite many differences in vowels, consonants, stress, setting and intonation, the 

rhythm is the one that might affect students to listen, speak in class. Not mentioning in a 

real English occasion.   
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CONCLUSION   

  

Students and teachers have been always told that the differences between these two 

accents are in spelling and pronunciation of some words. But with the research made 

above, we can notice that the unlike changes are not only in those aspects, but also in 

others such as stress, intonation, location, setting, phonemic sounds and rhythm.  

  

One of the disadvantage of teaching pronunciation is that more often than not, teachers 

tend not to have all equipment needed for developing their English lessons. Or every now 

and again some teachers are not aware of this important pronunciation activities that the 

Ecuadorian government offers in their well-qualified books. It does not matter if they are 

in British or American accent. It is just up to the teachers’ aptitude. If they want to raise 

awareness of activities like this on students, they must work out any problem and apply 

them.  

  

Students and communicative approach are always going to be together when talking about 

pronunciation, as this is part of a receptive skill (listening) and a productive skill 

(speaking). How students speak and pronoun depends on how they receive the new 

vocabulary in a lesson. It means that a good model and drill minute would help pupils 

memorize and reproduce the sound they heard before.  

  

For that, teachers need to motivate students throughout all their academic year in schools.  

The pupils’ motivation for learning the language and the cultural group that the learner 

identifies and spends time determine if they will develop native-like pronunciation. 

Teachers are the guide in this point, they must create an English-native environment 

where students feel comfortable and with all that desire of learn their second language.  

 

This study has been written mixing both GA and RP spelling and those who read will 

have the meaning across. See appendix 6. 
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APPENDICES  

Appendix 1: Essex Location  

  

Appendix 2: Bath location (Bath example)  
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Appendix 3: Standard Lexical Sets by John Wells (2012) Fifth edition  

  

Lexical sets  RP  GA  Example words  

Bath  ɑː  æ  staff, clasp, dance  

Choice  ɔɪ  ɔɪ  boy, void, coin  

Cloth  ɒ  ɔ  cough, long, laurel, origin  

Cure  ʊə  ʊr  poor, tour, fury  

dress  e  ɛ  step, ebb, hem, terror  

Face  eɪ  eɪ  weight, rein, steak  

fleece  iː  i  seed, key, seize  

Foot  ʊ  ʊ  full, look, could  

Force  ɔː  or  floor, coarse, ore, oral  

Goat  əʊ  o  soap, soul, home  

goose  uː  u  who, group, few  

kit   ɪ  ɪ  ship, rip, dim, spirit  

Lot  ɒ  ɑ  stop, rob, swan  

mouth  aʊ  aʊ  pouch, noun, crowd, flower  

near  ɪə  ɪr  beer, pier, fierce, serious  

north  ɔː  ɔr  war, storm, for, aural  

nurse  ɜː  ɜr  hurt, term, work  

palm  ɑː  ɑ*  calm, bra, father  

price  aɪ  aɪ  ripe, tribe, aisle, choir  

square  ɛə  ɛr  care, air, wear, Mary  

start  ɑː  ɑr  far, sharp, farm, safari  

strut  ʌ  ʌ  cub, rub, hum  

thought  ɔː  ɔ*  taut, hawk, broad  

trap  æ  æ  bad, cab, ham, arrow  

  

https://en.wikipedia.org/wiki/DRESS_lexical_set
https://en.wikipedia.org/wiki/DRESS_lexical_set
https://en.wikipedia.org/wiki/KIT_lexical_set
https://en.wikipedia.org/wiki/KIT_lexical_set
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Appendix 4: Common European Framework  

  

 

  

  

Appendix 5: The International Phonetic Alphabet  

  

  

  



18 

 

 Appendix 6:  

 Differences in words and phrases 

American English

 

British English

 

A bag of sugar, flour, etc. 

Across the street from 

Amusement 

Apartment 

Blonde (hair) 

Booked up 

Café 

Cell phone 

Check () 

Check (at restaurant) 

Closet 

Clothing store 

Do the dishes 

Dormitory 

Downtown 

Elevator 

Expressway 

Fall 

First floor  

French fries 

Gas station 

Go to the movies 

knapsack 

A pack of sugar, flour, etc. 

Opposite 

Fairground ride 

Flat 

Fair (hair) 

Fully booked 

Coffee shop 

Mobile phone 

Tick () 

Bill 

Wardrobe 

Clothes shop 

Do the washing-up 

Hall of residence 

City centre 

Lift 

Motorway 

Autumn 

Ground floor 

Chips 

Petrol station 

Go to the cinema 

rucksack 
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 Continuous past tenses 

American English 

 

British English 

 

I was waiting for hours. I’ve been waiting for hours. 

 

 Verb patterns 

American English 

 

British English 

 

I like to do sports every day. 

I hate to eat pizza on Sundays. 

I start to work at 7.00 a.m. 

I began to study English very young. 

I like doing sports every day. 

I hate eating pizza on Sundays. 

I start working at 7.00 a.m. 

I began studying English very young. 

 

 Verbs & prepositions 

American English 

 

British English 

 

I’m thinking about my future life. 

I was impressed with your performance. 

His mother was disappointed with his marks. 

I’m thinking of my future life. 

I was impressed by your performance. 

His mother was disappointed by his marks. 
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Appendix 7: British vs American activities 

 Find and circle the American English words in the box. Then, write Pat’s letter. 

 

Picture from FUN for Starters, student’s book, third edition, page 81. 

 Listening and Speaking 

 

Picture from Face2face Upper Intermediate Student’s Book Pack. Second Edition, page 69 
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CAPTURES  
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