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The teaching-learning paradigms have changed in recent decades. They have allowed to 
move from educational models that are centered on teachers.  In the same way, teachers 
and students have changed their profiles. The new educational models claim that teachers 
have to move from their role of exhibitors of knowledge to learning monitors, and students 
should be critical members in building their own knowledge. Also, research and the 
generation of innovations in the field of teaching-learning strategies constitute research 
priorities to transform the body of knowledge of Educational Sciences.

The purpose of teaching English is to form learners with the ability to positively 
function in the society and with scientific advances that the society demands. The purpose 
of the book is to reflect on the learning and teaching of English. The book presents some 
theories and practices that we consider the most appropriate for teaching efl students. 
We reflect about human resources, cultural contexts, and methodologies. At the same 
time, the book presents a criticism of the traditional education system. Today, teaching 
English language does not have an important role in schools. The teachers should reflect 
on the importance of teaching English because this language is the second language in the 
world that everyone should know. We must start by the positive assessment of learning 
a new language and the need to master other languages to improve the opportunities 
and quality of life and to ensure coexistence among members from other cultures.

The development of this book has helped us to reflect on education. We are sharing 
part of our experience as efl teachers as we discuss how we have applied Biography Driven 
Instruction, a teaching approach promoted by Socorro Herrera, and its strategies during 
our teaching practice. We also discuss other theories that are the foundation of Biography 
Driven Instruction (bdi). We present some artifacts that were elaborated based on bdi 
strategies and we describe how they have been implemented and how they connect to 
the tesol and crede standards and indicators. We also present how the strategies work 
in different contexts (usa and Ecuador). Many of the ideas described here are based on 

Preface
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research results and the teaching experience we have gained during and after studying 
abroad. We have learned that being different is not an obstacle to learn, instead, it is 
a very useful tool that can be used for teaching. In a country like ours there are many 
cultures and languages. We can learn  new content and new languages from each other. 
The book emphasizes the use of working in groups as a strategy for teaching a language. 
We believe that sharing knowledge is a way to improve the quality of education in the 
country. Knowledge must be shared and we stress upon the importance of spreading the 
word to other education professionals in an effort to seek for new strategies that allow 
us to teach English to our children and our Ecuadorian youth.
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Introduction 

Education is the future of the countries. If a country wants to grow and improve the 
living conditions of its citizens, it is important to start building strong foundations. The 
foundations are the children and the youth that are currently studying to somehow 
contribute with the country development. We, as teachers, have the big responsibility of 
forming children and educate the future professionals of our country. That responsibility 
demands a good preparation and constant reflection on our practices as educators. 
Constantly, we have to ask ourselves: am I doing a good job? Am I constantly improving 
my knowledge to become a better person and professional? If so, how can I demonstrate 
that I am reflecting and growing in my field of work? In this book, we include scientific 
and empirical knowledge gained through a journey that started when we decided to 
become educators. We will discuss some important concepts about education, and the 
ways how we have applied those concepts while teaching English as a Foreign Language.

The implementation of new educational standards and the importance of speaking 
English in the modern society demands that students be able to communicate and access 
to academic information in English. Thus, English teachers have to be well-prepared 
to perform successfully our job as English teachers. It means that we have to know the 
approaches, methods, and techniques that allow students to acquire or learn a new 
language. Moreover, taking into consideration that students not only need English to 
communicate, but also for academic purposes, teachers have to find the way how to teach 
English and academic content together. 

We have to teach a foreign language to a cultural and linguistically diverse group 
of students each year. Thus, we have to know the ways to utilize that diversity as an 
asset and as a bridge to motivate students and engage them in the learning process. 
Being diverse is not necessarily being from other ethnicity or other language. Students 
have different in skills, likes, interests, and ways of learning things. Taking this into 
consideration, it does not make sense to apply a single teaching method or evaluation 
to such diverse students. 
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As educators, we have learned many strategies and theoretical constructs that help 
us to use students’ diversity as a source of knowledge to build new concepts and develop 
new skills. We will share part of our experiences as efl educators. We will also provide 
a new perspective of teaching a foreign language which is based on Biography Driven 
Instruction. These ideas and practices are grounded on theory and knowledge acquired 
during the Masters’ program in the college of education at Kansas State University. In 
short, in this book we present our new philosophy of teaching as well as our professional 
practice. In addition, there are artifacts based on Biography Driven instruction strategies 
that will support each of the theories and philosophical ideas proposed by Socorro Herrera 
and colleagues for teaching in classrooms that are culturally and linguistically diverse. 
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Learning English as a Foreign or as a Second Language is a necessity in the current 
globalized world where information and communication technologies are strengthening 
English as the universal language. Therefore, teachers who have the task of teaching the 
language must be adequately prepared and constantly updated to perform this task and 
make students able to use English for communication purposes.

We have to be aware that according to Krashen’s learning/acquisition hypothesis (1982), 
acquiring a second language is not the same as learning a language. The two terms are 
very different due to the mental process that occurs in each one. Learning a language is a 
conscious mental process in which students learn or memorize vocabulary and grammar 
rules, to then produce the language. However, by following this traditional method of 
teaching, students are not able to produce a new language (Krashen, 1982). On the other 
hand, what we have to promote is the acquisition of a second language. Acquisition is 
an unconscious process where the learner assimilates the language naturally (Krashen, 
1982). It is the result of socialization and interaction with others also known as social 
interaction (Vygotsky, 1962). It implies that in order to make students acquire a second 
or a foreign language, students have to use the language for a variety of purposes and 
in meaningful contexts and not necessarily in the classroom. There are other physical 
spaces that teachers can use to make students use the language and therefore, to acquire 
it in a more natural way. 

The process of acquiring a language occurs in a natural order (Krashen, 1982). The 
natural order hypothesis proposed by Krashen explains that when the language is acquired 
naturally by a child or a student, there will be some syntax, morpheme and phonetic errors 
at the beginning. But these errors will gradually disappear as the student is acquiring 
the language. Then students will realize by themselves about their errors and they will 
correct those errors without the need of the teacher. According to Krashen’s monitor 
hypothesis, when students are really acquiring the language, they realize about their 

Language Development and Learning Dynamics
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grammar errors and correct them at the moment of producing the language. Additionally, 
teachers have to find a way to make the input more comprehensible (Krashen, 1982). 
It means that either using the L2 as esl or efl with students, we have to provide cues to 
make the language more understandable. 

We can use visuals, pictures, gestures, and any other cue that help students 
understand what is being said. It is important to remember that in the classroom there 
are different levels of proficiency and when we make sure that students understand the 
information provided, students will learn something new every time. However, there is 
an aspect that impedes students to acquire the language of the lesson (even if the input 
is comprehensible) and it is the students’ affective filter (Krashen, 1991). Basically, the 
affective filter is the level of anxiety and boredom that students might experience in the 
classroom. There is an inverse relationship between the level of the affective filter and 
the acquisition of the language. It means that when the affective filter is high, the amount 
of information that students acquire will be low or even null. Educators have to make 
students feel relaxed and engaged in order to lower their affective filter and help them 
acquire the language in a natural way. 

Another way to lower the affective filter and engage students in learning is through 
Biography Driven Instruction (bdi) and taking into consideration students’ biographies 
to use them as an asset to enhance learning and second language acquisition in the 
classroom (Herrera, 2010). To do so, it is necessary to know the different aspects of 
students’ biographies such as the socio cultural dimension, the linguistic dimension, the 
academic dimension, and the cognitive dimension which all together form the Prism Model 
(Thomas & Collier, 1997). As in a prism, all the dimensions are connected with each 
other and by knowing that students come from different places and environments, the 
teacher can use that background as a bridge to connect the new information and new 
language with students’ previous experiences. By doing this, we will be developing 
communicative competence (Hymes, 1972) and students will be able to use language to 
exchange messages in the L2 in a particular context. 

While developing the communicative competence, teachers first have to make 
students develop the Basic Interpersonal Communication Skills (bics) which are basically 
the ability to use the L2 for casual conversations. Then there is the time to develop the 
Cognitive Academic Language Proficiency (calp) which is the ability to use the L2 in 
academic contexts (Herrera, 2010). The development of these skills in the L2 is related to 
the level of development of students in the L1. It implies that if students are developing 
bics and calp in their L1, it will be easier for them to transfer those skills to the L2 
(Cummins, 1981). Strategies like linking language (where students have to write words 
they already know in connection with the content of a picture) and dots chart (strategy 
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that allows students to write words about a topic that is being introduced) allow students 
to use both their L1 and L2 and then make connections with new academic words in the 
L2 (Herrera, Kavimandan, Holmes, 2011). 

Artifacts for Language Development and Learning Dynamics

The following artifacts are the exemplification of the theory of this chapter into practice. 
The artifacts were applied to our students and are aligned with what was said about 
language development and learning dynamics. Therefore, these artifacts are the basis for 
future instruction and planning. Each artifact is based on the tesol (Teaching English to 
Students of Other Languages) standards which are applied as a rubric for esol teacher 
candidates. The tesol standards are divided into five domains which are Language, 
Culture, Instruction, Assessment, and Professionalism. Then each domain is divided 
into standards and these standards are divided into performance indicators (tesol, 2003). 
Each of the artifacts is aligned with different tesol standards. In addition, the artifacts are 
also aligned with the crede (Center for Research, on Education, Diversity & Excellence) 
rubric. crede establishes standards and indicators based on research on education and 
diversity for an effective pedagogy. crede has five different standards. These are Joint 
productive activity, Language development, Contextualization, Challenging activities, 
and Instructional Conversation (crede, n.d). Then, the standards have different indicators 
and we will cite each indicator according to the artifact in which it has been used when 
teaching English. 
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Artifact one:  Biography Card

TESOL Domain and Standard

“Domain 1. Language
Candidates know, understand, and use the major concepts, theories, and research related 
to the nature and acquisition of language to construct learning environments that support 
esol students’ language and literacy development and content area achievement. 

Standard 1.a. Describing language. Candidates demonstrate understanding of languages 
as a system and demonstrate a high level of competence in helping esol students acquire 
and use English in listening, speaking, reading, and writing for social and academic 
purposes.” (tesol, 2003, p. 5).

 

Source: Student Biography Card adapted from Herrera, 2010.
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English class is ready to start. Ninth grade students are sitting and looking around 
wondering who the teacher will be, what contents will she/he teach, and wondering if 
it will be a hard subject. The teacher, on her side, has everything ready. The plans for 
the first unit has been already presented to the authorities and the last thing to do is to 
start classes with the traditional oral presentation in English. Students have to give some 
personal information such as their names, ages, and the city they are from, and all has to 
be in English as this is the basic task that most students have to perform at this level. After 
this quick presentation the teacher is ready to start teaching the new contents or at least 
doing a small introduction. This is a common scenario in the Ecuadorian classrooms and 
probably is the only time where students can speak freely about them without following 
tedious and difficult grammar rules. But, this space to express about themselves ends 
that day as there is not any further consideration about what they have been said in the 
classroom. However, the role of the teacher goes beyond making students introduce 
themselves as a common traditional practice. We have to take into consideration all the 
biographical aspects of our students and use them to enhance their learning.

Biography cards are tools that allow teachers to have an initial insight of students’ 
background knowledge in their four dimensions: sociocultural, linguistic, academic, and 
cognitive (Herrera, 2010). The biography card (bc) should be designed with the intention 
of gathering information about the most important aspects of each dimension. Biography 
cards aligned with the tesol standards, so the implementation of this strategy becomes 
relevant since the information that it contains will serve as the foundations for future 

Source: Student Biography Card adapted from Herrera, 2010.
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strategies and topics that can be modified and adapted according to students’ personal 
interests. At the same time, students have the opportunity to let others know about them 
and realize that they are not merely passive listeners that do not have a life, but rather 
they are learners that have something unique and different from others. The strategy 
allows students to get to know each other building a relationship among them and that 
should be important for us when setting groups. In addition, the Biography card (bc) 
will show students’ current level of L1 and L2 proficiency and we can keep track on its 
development throughout the unit and the school year.

Rather than just speaking on the first class and forgetting about it, the written 
information in the bc will allow us to have a documentation of students’ level of English 
at the moment of its implementation. Therefore, it will be easy for us to track students’ 
progress and the developing of their skills in the L2. We can easily identify students L2 
proficiency level by observing how students have completed the card. There are spaces 
where students have to write using the L1 or L2. Therefore, it will provide us with the first 
insights of their bics and calp. Moreover, as we mentioned before, by knowing students 

Source: Student Biography Card adapted from Herrera, 2010.
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learning preferences and personal interests, it will be easier to look for communicative 
activities where students can use the L2, build knowledge from their background, transfer 
(Krashen, 1982) their bics and calp from the L1 to the L2, and acquire the language more 
naturally. By knowing students learning preferences, we can set the classroom according 
to their needs and engage them in the learning process. We will low their affective 
filter. Thus, students will develop their communicative skills and learn new content 
more naturally (Krashen, 1982) and at the same time they will feel motivated and will 
participate actively in their learning process. This way, we will also align our practices 
with the crede standards and indicators. 

CREDE Standard and Indicator

“Standard III. Contextualization. 
Indicator: The teacher designs instructional activities that are meaningful to students in 
terms of local community norms and knowledge” (crede, n.d.).

The biography card allows us to have the starting point to connect students’ prior 
knowledge and funds of knowledge with the new content in upcoming instruction. 
Students will feel more comfortable and as they are connecting their prior knowledge, 
they will develop self-esteem and feel more motivated in learning the new language. We 
consider that utilizing students’ individual skills and prior experiences in the instruction 
is really important since that is how the new information is stored in the brain and how 
the language is acquired by children (Krashen, 1982). When we implemented the strategy, 
we were able to have a big picture of the heterogeneous group whose L2 proficiency was 
being developed. We could know who were more proficient in English and who had 
problems in writing and speaking when they were sharing the information from their 
biography cards. When sharing their information from the biography cards, students 
talked about what they liked to do when they are not at school and this is something that 
we can use for future instruction and communicative activities. Based on the results of the 
implementation, we will continue using this strategy for future practices to accommodate 
students’ needs and help them acquire English. We will use the Biography cards in order 
to have a physical file where we can evidence their initial language proficiency and 
contrast it with other information from other formal pre-instructional assessment tools. 
By doing so, we will have a more detailed insight of their L1 and L2 level and use their 
previous experiences to connect them with new information and affirm their knowledge. 
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Artifact two: Lesson Plan

 
    Grade Level Targeted for the lesson: 10th  

    Book # 2      Unit # 2

    Total # of students: 6

    pepsi Ahh Stages: Speech emergent, Intermediate Fluency

    Language Objectives

	 Listening					Students	will	work	in	pairs	to	listen	for	specific	information	to	complete	the		 	
 connection part of the  kwl chart. 
 Speaking      Students will speak in pairs to share their prior knowledge. Share the information   
 they have completed in the connection part of the kwl Chart. Share about their country of or  
 igin and some important facts about it (culture, traditions, language, etc.).  
	 Reading							Students	will	read	individually	the	information	provided	in	the	power	point	to	find		
																	the	specific	information	about	the	Ecuador.
 Writing      Students will write individually their prior knowledge about the topic, the questions  
	 they		have	about	the	topic	and	the	learnings	in	the	affirmation	part.	

    Key Vocabulary (6 minimum/10 maximum):
    Folkloric music   Inca’s castle  Indigenous
    Geographic regions  traditions   festivities

    Materials Needed: 
    Color pencils.
    Power point presentation. 
    kwl chart
    Students’ notebook
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   Activation: Before the lesson

   Directions:

	 •			Ask	students	to	think	and	share	what	they	know	about	Ecuador.
	 •			Encourage	students	to	talk	with	pairs.
	 •			Ask	guiding	question	such	as	Where	do	think	it	is?	Do	you	think	it	is	small	or	big?	What	do																			
																					you	think	is	the	language	of	the	country?	How	do	you	think	is	the	weather	like?	
	 •			Ask	students	to	think	about	their	country	and	guess	what	could	be	similar	with	Ecuador.	
	 •			Give	students	the	kwl	chart	to	write	in	the	What	I	Know,	
	 •			Ask	students	to	complete	about	What	I	want	to	Learn	column	by	writing	question	that		 	
     they might have about the country. 
	 •			Give	students	time	to	complete	and	then	share	with	their	classmates.

   Connections: During the Lesson

	 •			Students	will	write	the	new	information	as	they	are	listening	to	the	teacher’s	PowerPoint		 	
     presentation.
	 •			They	can	use	L1	when	they	do	not	know	the	word	in	L2.
	 •			Students	can	work	in	pairs	to	share	information	when	needed.	Students	who	have	high		 	
	 				proficiency	can	scaffold	low	proficiency	students.
	 •			Teacher	will	ask	guiding	questions	to	compare	contrast	the	geographic	characteristics	and		 	
																			traditions	with	their	countries.	(What	is	the	weather	like	in	your	country?	What	languages	do			
	 				you	speak?	What	are	the	traditions	in	your	country?	What	are	your	favorite	festivities?)

   
				Affirmation:	After	the	lesson

	 •			Students	will	share	with	their	peers	the	information	gathered	during	the	presentation.
	 •			If	their	questions	have	not	been	answered,	they	can	ask	to	the	teacher	in	order	to	answer									
                      them.
	 •			After	they	finish	sharing,	they	will	use	the	back	of	the	paper	to	write	a	small	paragraph	with			
     information about their own country of origin. 
	 •			The	last	activity	is	to	present	orally	what	they	have	written	in	their	paragraph.	

Source: Template adapted from Herrera (2014) p. 54-55. Filled out by the authors.
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TESOL Domain and Standard

“Domain 3. Planning and Managing Instruction
Candidates know, understand, and use standards-based practices and strategies related to 
planning, implementing, and managing esl and content instruction, including classroom 
organization, teaching strategies for developing and integrating language skills, and 
choosing and adapting classroom resources.
Standard 3.a. Candidates know, understand, and apply concepts, research, and best 
practices to plan classroom instruction in a supportive learning environment for esol 
students. Candidates serve as effective English language models as they plan for multilevel 
classrooms with learners from diverse backgrounds using standards-based esl and content 
curriculum” (tesol, 2003, p. 24).

This was the first lesson plan applied with a group of students from a school in the 
United States. When we applied the lesson plan, we were working with students from 
different grades in the high school, but they all had something in common. They were 
nonnative English speakers and they were learning English. We applied the bc to have 
an insight about their background. We shared part of our background with our students 
and then we explained to them how to complete their bc. While they were filling out 
the bc, they asked about our background. Some of them used Spanish and others used 
English. Students were sharing part of their background in the bcs. To help the process, 
we thought that it was a wonderful idea to share about ourselves and our biographies. 
This way we showed our students that there is always something we can learn from 
others and not only from the teacher. Therefore, we decided to plan a lesson where they 
could get to know about their teacher and about themselves.

Teachers use plans to organize the content and to have materials ready for the 
future topics. Plans are the guidance of the instruction and they have to be aligned with 
standards and objectives. As we mentioned in this chapter, the objective of an efl/esl 
teacher is to make students use language for communicative purposes. In addition, we 
have to be aware of students’ biographies to use them as a bridge to connect the new 
information with their prior knowledge (Herrera, 2010). So we decided to plan a lesson 
where everybody could share about themselves using English, drawings, or the L1 when 
necessary because as we already had the biography cards, we could identify that some 
students were in the Speech Emergence level and few of them were in the intermediate 
fluency. With this information, we came up with a lesson focused on our country of 
origin, starting from learning from a different one. This way students would be learning 
new information and at the same time, they would have the opportunity to share more 
about their background and start creating a good classroom environment where they 
can acquire the language. 
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According to Herrera (2010), teachers have to take into account the four dimension 
of the prism model to engage students in learning process. Therefore, the lesson designed 
takes into consideration the four skills of the language and the philosophy of Biography 
Driven Instruction. According to Krashen (1982), the language can be acquired easier if 
students’ affective filter is low. Based on these important concepts the lesson plan based 
on the Biography Card gave us a starting point to create a good relationship among 
teachers and students and enhance students’ relationships by motivating them to get to 
know each other and work cooperatively. Through the activities proposed in the lesson 
plan, students had to listen, read, write and speak in English to share real information, 
making the activities meaningful and relevant for them. 

CREDE Standard and Indicator

“Standard II. Language Development 
Indicator: The teacher connects student language with literacy and content area knowledge 
through speaking, listening, reading, and writing activities” (crede, n.d.).

By knowing students’ biographies as the starting point, we could include and prepare 
communicative activities with students. At the same time, we made sure to leave some 
space for students’ biographies as they potentiate students’ learning. Therefore, we 
considered that our lesson activities had to develop students’ English skills and use part 
of their background to connect new information. The activities planned involved higher 
order thinking as the students had to think about what they wanted to learn. Additionally, 
at the end of the lesson there was some time to clarify and answer questions. Students 
were prompted to talk with each other and listen to their classmates and teacher, read, 
and write about their own background. Thus, the plan incorporated part of students’ 
biographies. For our future plans we will take into account the same considerations as 
we did with this plan. There will be more activities and the objectives will be different. 
However, our goal as Culturally Responsive Teachers will be to make students acquire 
English by developing the fours skills (listening, speaking, reading, and writing) starting 
from valuing their L1and their culture to adopt a new one.
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Pre-instructional assessment is the type of assessment aimed at gathering information 
of students’ skills and previous knowledge of a topic. When it is well applied, it allows 
teachers to identify students’ strengths, weaknesses, level of knowledge, developed skills, 
abilities, and any learning difficulties before starting a new lesson, course, and instruction 
(Herrera, Morales, Murry, 2013). The results of pre-instructional assessment provide initial 
advice and guidance both for the learner and the teacher about a particular course of 
study (Smith, 2013). In this sense, efl/esl teachers should implement this pre-assessment 
to gather information about students’ level of proficiency in their L1 and L2. 

We have to be aware that many of the skills and knowledge that students may 
have were also acquired, or learned at home and other social environments (Herrera, 
Morales, Murry, 2013). This means that students bring to the classroom experiences and 
abilities that teacher can use to engage students in the process of acquiring a second 
language. Pre-instructional assessment can be done throughout formal evaluations and 
be measured by numbers. However, those types of measurements do not provide the 
teacher with a complete picture of students’ previous knowledge, what are they able to 
do, and what they cannot. In addition, tests, quizzes and other formal assessments are 
standardized. These tools do not take into consideration students’ personal differences, 
and they raise the affective filter of students (Herrera, Morales, Murry, 2013). There are 
standards that must be met by teachers, but also there are students who do not come from 
a standard reality. Many of them might have learning problems, economic problems, 
a low proficiency in the L1 or L2, or others might be very developed in both languages 
(Tomlinson & McTighe, 2006). Other important aspects that teachers must take into 
account when doing pre-instructional assessment are the multiple intelligences (Gardner, 
1993). This means that teachers should know their students better and be aware that each 
of them has a particular way of learning (Heacox, 2012). 

According to Herrera (2010), teachers have to consider the sociocultural, linguistic, 
cognitive, and academic dimension of students’ biographies. This means to know about 
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students’ interests and families to bring all those aspects of their lives into the classroom 
and motivate students for second language acquisition.  The classroom is not created 
only by the physical space and the organization of the different materials, but it is 
also created by students’ cultural diversity (Roberts & Inman, 2007). The teacher must 
maintain high expectations for each student regardless of their background. This requires 
getting to know each student from their culture and learn about their personal interests. 
In addition, teachers must let other students know about these differences, creating in 
this way a climate of respect among peers. Moreover, knowing their interests and some 
personal aspects about them will allow the educator to plan in advance new activities 
based on their biographies.

We consider that the strategies teachers can use in order to know students’ biographies 
are the Cultural Mosaic and Biography cards (Herrera, Morales & Murry, 2013). According 
to Herrera, Morales, and Murry (2013), these strategies have a great benefit for teachers 
because students can write and create illustrations about their personal goals, academic 
interests, learning preferences, friendship, family, culture and language (Herrera, Morales 
& Murry, 2013). So the information provided will guide our practices because we can 
also plan and look for activities based on the learning preferences of our students. By 
doing so, we will also know the multiple intelligences presented in the classroom and 
find a way to use them in order to provide students with more meaningful activities 
according to their background.
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Artifact for Pre-Instructional Student Assessment and Elaboration

Artifact one: Dots Chart

Sample # 1

TESOL Domain and Standard

“Domain 1. Language
Candidates know, understand, and use the major concepts, theories, and research related 
to the nature and acquisition of language to construct learning environments that support 
English-Speakers of Other Languages (esol) students’ language and literacy development 
and content-area achievement.
Standard 1.a. Candidates demonstrate understanding of languages as a system and 
demonstrate a high level of competence in helping esol students acquire and use English 
in listening, speaking, reading, and writing for social and academic purposes.” (tesol, 
2003 p. 6).

Source: Dots Chart adapted from Herrera, Kavimandan, & Holmes, 2011.
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Our experience support that an engaged and participating class is what all teachers 
want to have. Meanwhile, students want a teacher who can do interesting activities and 
facilitate communication. Hence, all starts from the beginning of the lesson because it is 
when students can get involved and willing to learn. This stage is the activation phase, 
where the teacher seeks to develop a risk-free (Herrera, Kavimandan, Holmes, 2011) 
classroom environment to build knowledge from their previous experiences and funds 
of knowledge. The artifact that we collected for this stage is the dots Chart. The design 
of this strategy permits students to draw and write vocabulary words in different boxes 
which correspond to different letters of the alphabet (Herrera, Kavimandan, Holmes, 
2011). It is appropriate for students with different levels of proficiency since they can use 
their L1 and/or drawings when they are not sure of a word in the L2. At the same time, 
the strategy facilitates teachers to use different grouping configurations, so students can 
work individually, in pairs, or small groups. The strategy was useful to observe students 
prior knowledge because the topic was about Jobs and Workplaces and students were 
asked to draw or write occupations in the corresponding box of the letter. The strategy 
was applied to five students from 10-12th grade of high school who were part of the 
English Language Learning (ell) program. First, they had to individually write the words 
that they knew about occupations and workplaces. Then students were told that they 
could draw or use their L1 when necessary. After that, they had to share, in pairs, with 
their classmates and add any new words from their peers. By doing this, we were setting 
the stage and activating students’ prior knowledge to introduce the topic and be ready 
to make connections between their background knowledge and the new information. 

The word dots corresponds to Determine what I know, Observe, Talk to peers as 
we elaborate, and Summarize what we have learned (Herrera, Kavimandan, Holmes, 
2011). Subsequently, the first activity seeks to make students use their prior knowledge 
and activate their brains to be able to acquire the new vocabulary to be presented.  As 
the sample # 1 shows, this student had few vocabulary words (in black) related with the 
topic. This fact, helped us to identify students’ strengths, weaknesses, and skills before we 
started a new lesson (Herrera, Morales, Murry, 2013). We were able to have a picture of 
their linguistic background and set the path for the instruction. The strategy was a good 
pre-assessment tool because it was used to gather information about students’ English 
proficiency. Moreover, the artifact evidences that this student already knew some words 
related to the topic and this is an evidence that student had some prior knowledge about 
it. Words like those may be learned at home or students’ social environment (Herrera, 
Morales, Murry, 2013) and we can use those prior experiences to engage students in the 
process of acquiring new vocabulary and consequently acquiring the new language. 
Continuing with the activity, when students were asked to share, they were able to 
add new words from their peers dots Charts. During this activity, we could notice that 
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some students with the same L1 were using that language to ask for clarification, so the 
environment was already set and they started to ask and interact among them which 
allowed them to transfer knowledge from their L1 to the L2 (Krashen, 1981). This way 
students got familiar with the topic and they engaged in the activity. 

CREDE Standard and Indicator

“Standard I. Joint Productive activity
Indicator: The teacher arranges classroom seating to accommodate students’ individual 
and group needs to communicate and work jointly.” (crede, n.d.).

“Standard II: Language Development
Indicator:  The teacher encourages students’ use of first and second languages in 
instructional activities” (crede, n.d.). 

In the past, we used to tell our students that if they wanted to say anything, they 
had to look for a way to say it in the L2; otherwise, they would be penalized with low 
scores. This situation led them to experience anxiety and frustration when they were 
not able to express in the L2. However, our philosophy has changed and we recognize 
the importance of letting students use their L1 when necessary because this is an asset 
that we can utilize to maximize their learning and English language acquisition. From 
now and on, we would allow students to value and use their native language during 
the activation phase. This way, students will be able to transfer some words from the 
L1 to the L2 (Krashen, 1981). Furthermore, in past situations, students’ affective filter 
would frequently rise as students felt unable to develop an activity. Consequently, we 
will use this strategy in future classes to have a view of students’ prior knowledge and 
their L2 level of proficiency as well as to look for potential assets that we can use during 
the instruction. Finally, we will consider students’ linguistic background and give them 
the space to construct and learn English from the knowledge that they already have in 
their L1. 
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Sample # 2

                 

dots chart strategy is a bdi strategy. This strategy aligns with the three phases of the 
instruction (activation, connection, and affirmation) and the teachers can use it to evidence 
students’ progress throughout the lesson. However, we will describe our experience 
using it and the impact of its implementation on students during the activation phase. 

During the implementation of the strategy we could evidence that one student had 
little prior knowledge about the topic (sample #2, left picture) because there are only 
few words related to the topic “Jobs and workplaces”. As they were asked to use L1 
when necessary, there are some words in Spanish and English. There are words that 
were added when it was time to share with peers and finally there are the new words 
learned throughout the lesson. Students were not familiar with this strategy so they 
were curious and wondering what the handout was for. We explained to them how 
to use it and what they had to do during the lesson delivery. We pointed out that they 
could use their native language but what this student tried to do was to look for words 
in the dictionary in order to complete the spaces. We suggested using drawings and the 
L1 because that was totally fine during this phase. However, as these students were not 
used to develop this kind of activity, they were doubting about if it was correct to use 
L1 as it was an English class. Finally, this student wrote a couple of words in Spanish 
and few in English. After that, when it was time to share, this student was using L1, and 
asking for the spelling of some words that other students had. The experience with this 
student gave us an insight of the prior knowledge and the linguistic and sociocultural 

Source: Dots Chart adapted from Herrera, Kavimandan, & Holmes, 2011.
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background of students. At that moment, we knew that this student needed more support 
from classmates and from the teacher during the lesson in order to make connections 
and add new information to the chart. 

The second student (sample #2, right picture) wrote a significant number of words in 
the first activity (writing the words they already know). Hence, we could evidence that 
this student had more prior knowledge about the topic and that this was a potential aid 
for other students. It was not difficult to see that this student possessed a good amount 
of vocabulary; probably learned in his previous school or at home. This student was at 
a higher proficiency level (Speech emergence). So it indicated that we had to look for 
challenging activities according to this student’s level in order to develop his English 
language skills. We could observe all the students working and engaged in the activity 
and willing to help others. 

The previous experiences during the implementation of the strategy evidence the 
importance of knowing students’ biographies before starting the instruction. According 
to Herrera (2010), when teachers know about the sociocultural, linguistic, cognitive, and 
academic dimension of students’ biographies, teachers will know about students’ interests 
and skills to bring all those aspects of students’ lives into the classroom, motivate and help 
them in their second language acquisition process. As we stated before, pre-instructional 
assessment allows teachers to identify strengths, weaknesses, the level of knowledge, 
developed skills, abilities, and any students’ learning difficulties before starting a new 
lesson, or the lesson delivery (Herrera, Morales, Murry, 2013). Finally, during the 
activation phase it is important to engage students in the process and with the topic and 
as stated with Vigostky (1978), the social interaction and the interaction with the tools will 
lead to the internalization of knowledge, or in this case the internalization of the language. 

We consider that the activation phase depends on the energy and motivation 
that comes from the teacher and extents to students. Even if we have been working 
collaboratively and motivating students before the lesson delivery with a small group 
of students, it will not be the same with larger groups. Larger groups demand good 
grouping configurations so when the teacher is not able to assist students individually, 
those students with a higher proficiency level can support their classmates. Therefore, 
it is indispensable to gather information of students’ linguistic, academic, cognitive, and 
academic background to set the foundations for future practices and activities (Herrera, 
2010). In this sense, when working with larger groups of students we have to pre-assess 
students in all the four dimensions and start looking for strengths and weaknesses to 
address all students’ needs. In an efl classroom environment, the collaboration among 
students and teacher is very important to facilitate the language learning. Thus, grounded 
in the theory and the experience gained during the implementation of this learning tool, 
we will support individually those students who might show weaknesses before the 
instruction and help them to overcome the anxiety it brings. 
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Educators can follow many models of teaching. Some of those models like the behaviorist, 
consider teachers as the center of the entire learning process while the student is a passive 
recipient of information. However, there are other models of teaching that highlight the 
role of the student as an actor of his own learning. Especially when it is related to efl/esl 
learners who need to use the language and participate actively in order to acquire the new 
language. As it was mentioned in the previous chapter, the pre-instructional assessment 
will serve educators as the foundation for deciding what and when to use certain activities. 
The approach that has shown better results is the communicative approach. This approach 
states that the language does not have only functional meaning, but it also has a social 
meaning. For teachers it implies that students have to use language for communicative 
purposes in real contexts rather that learning linguistic and grammar rules of the language. 
efl and esl educators have to guide students to the process of acquiring linguistic and 
non-linguistic forms to be able to understand the speaker (Litlewood, 1981). 

According to Hymes (1972), to acquire a language is to know how to use it in different 
contexts. In other words, to acquire a language is not to know the grammatical features of 
it. The behaviorist approach considers the learner as a repeater and a passive listener; the 
communicative approach is based on the constructivist philosophy. The constructivism 
states that the learner has to be very active and learn by solving problems. Therefore, 
our role as esl and efl teachers is to build the foundation for students to acquire the new 
language. An important aspect of Vygotsky’s theory of social interaction (1978) is that 
the interaction of the human with the tools leads to learning. Therefore, the person who 
had the interaction with the tool will use the knowledge gained in that experience to 
solve problems. So, whenever a student has the opportunity to interact with a tool for 
learning, the results will be a learning that student will internalize and use in the future 
(Vygotsky, 1978). In this case, efl learners will internalize the language as long as they 
use it for communicative purposes and in appropriate contexts. Then the teacher has to 
create those opportunities and be the facilitator of English language acquisition, guiding 
and providing students with the assistance they need. 
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Following the constructivist philosophy of teaching and learning, appears 
Differentiated Instruction, a new view of teaching that was promoted by authors such as 
Wormeli (2006), Tomlinson (2006), and Heacox (2012). Differentiated Instruction should 
be implemented where the teacher seeks to adapt or differentiate elements such as what 
to teach (content), how to teach (process), how to assess (product), and where to teach 
(the environment). Content is all about the curriculum. Many teachers can adapt the 
curriculum based on previous experiences and realities of students. It means that teachers 
can adapt or differentiate the curriculum, or modify it, in order to meet the different 
needs of students. Differentiating the process has to do with the way the curriculum 
is taught. How and in what ways teachers guide students in the learning process. It 
implies that teachers have look for activities, visuals, and materials that help students 
understand and connect a new concept with their previous knowledge. Differentiating 
the product means that teachers have to look for activities and other ways in which 
students can demonstrate what they have learned after the instruction. Finally, when 
teachers differentiate the environment, they have to consider the different learning styles 
to select the most appropriate activities for the student and to determine how to use 
physical space in the best way (Williams, Bailey, Coleman, 2010). 

Constructivism allows teachers to use different methods to adhere to one and borrow 
from others related with the communicative approach. Teachers can utilize these methods 
with diverse students. One of these methods is the Integrated Content-Based (icb) which 
focuses on teaching the language indirectly by teaching subject areas (Science, History, 
Math, etc.); thus, the focus of icb is to teach content areas in the L2. We consider that icb 
method has to be used regularly by efl/esl teachers because this method emphasizes 
the need for communication using the L2 and gives students the opportunity to use 
the language in context. We utilize the icb method with our students when developing 
communicative activities because we consider that learning a language that is not 
from the country of the student’s origin demands teachers to motivate students in the 
learning process and make them use the language for communicative purposes. English 
educators have to make students use L2 in the classroom as many times as they can. In 
addition, we believe that icb method helps not only to develop the language, but also to 
develop academic knowledge in other subject areas. This way, efl teachers are providing 
learners with the necessary tools to communicate by making connections with contents 
that students already learned in other classes. Moreover, the current English students’ 
textbooks in Ecuador which ae provided by the government to all the Educational 
Institutions for English language learning have many activities of listening, reading, 
speaking, and writing, and these activities are based in different context and situations. 
There are dialogues that represent some aspects of the American culture and how the 
language is used in that particular context. Furthermore, when students find new or more 
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complex vocabulary, it will be easier for them to find a meaning based in the context 
and the way the word is being used (Grabe & Stoller, 1997).

Using icb method with students will give teachers many benefits. According to 
Herrera and Murry (2014) the benefits of icb instruction consist on the fact that the tasks 
that students have to develop are more cognitively demanding. The meaningful contexts 
where students develop the communicative activities allow students to store information 
in their memories in less time. This method also provides students with the time and 
space for social interaction with peers and at the same time more advance learners can 
scaffold the learning of their peers (Herrera & Murry, 2014). By using the icb method, 
there is the option of using cooperative group work in the classroom to enhance language 
development. In the case of Ecuador, the only space and time that most students have to 
practice the L2 is the classroom during English classes. Students can practice with their 
peers and teachers, so they can use the language among them and learn from each other. 
We truly believe in the benefits of cooperative learning because when students work in 
groups they have the opportunity to talk in L2 and develop the receptive (listening, and 
reading) and productive (speaking, and writing) skills. In addition, the social interaction 
with peers facilitates the development of content and language among learners (Vygotsky, 
1978). When there is interaction among students they develop their Cognitive Academic 
Language Proficiency (calp) (Herrera & Murry, 2014). According to Herrera and Murry 
(2014), when students work cooperatively students can assist peers by clarifying some 
information given by the teacher; they can help others to understand some complex 
concepts and help language development by enabling transfer from their L1 to their L2. 
This way, they will acquire new academic concepts better.

When working with grouping configurations, educators have to consider how 
they set students to work in groups in the classroom. As mentioned in chapter two, 
once teachers get to know each students’ strengths and weaknesses, they can group 
students according to their L2 proficiency level, abilities, background, and preferences. 
The grouping configurations may vary in the number of members and knowledgeable 
students can be placed with those who might need help to develop certain tasks. 
Teachers also have to consider that, when assigning roles for each student in the group, 
it is important to assign meaningful roles for all students; so all of them can participate 
actively and use their L2 as much as they can to develop both bics and calp. Therefore, 
icb demands commitment from teachers to modify and adapt the existent curriculum and 
to assists students’ needs (Herrera & Murry, 2014). Of course, teachers have to look for 
the best contents to be taught and objectives for the level of L2 that they have to achieve 
at the end of the instruction. 

Students have different interests and learning styles and it implies that teachers 
can use those aspects as assets that can contribute to build knowledge from their 
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background (Herrera & Murry, 2014). Another method that efl teachers will find very 
helpful when teaching English is the Sheltered Instruction method. This method aligns 
with the Communicative approach and suggests strategies and techniques to motivate 
and provide English learners with relevant instruction (Herrera & Murry, 2014). The 
sheltered instruction method provides several strategies that educators can utilize to 
maximize the learning of their pupils. One of these strategies is Hands-on activities, which 
is basically to give students the opportunity to interact at some point of the lesson with 
the content that is being learned. Science teachers, for example, can bring materials such 
as plants, leaves, grains, and other sources that students can manipulate and develop 
activities with them. It will apply for English classes as well when teachers want their 
students to internalize the vocabulary they are learning and create communication by 
developing certain activities with the materials provided. By doing so, the teacher will 
be addressing different learning styles and promote language development and social 
interaction (Herrera & Murry, 2014). 

The sheltered method also gives the opportunity for efl teachers to use guarded 
vocabulary in the classroom. Guarded vocabulary is the simplified use of vocabulary 
and slow speech for students to be able to understand. So the teacher controls his or her 
language complexity level in the classroom (Herrera & Murry, 2014). We should use 
guarded vocabulary with our students whenever we notice that some of the students are 
having problems with activities that involve listening and reading. This way, students 
can understand what is being said and they can make connections in their brains between 
the new information and what they already know. Finally, sheltered instruction method 
uses a lot of visuals to make the information in the L2 more comprehensible. Teachers 
can find many sources and materials such as drawings, concept maps, diagrams, tables, 
and charts that can illustrate the meaning of a word or the definition of a concept. 
Additionally, visuals provide assistance in comprehension, may address many learning 
styles, and may enhance the development of technology skills (Herrera & Murry, 2014).

When planning and deciding the method to be used, we have to remember the 
diversity of our students. In the context of Ecuador, there are more than ten different 
indigenous nationalities who also speak their native language.  Those students have 
Spanish as a second language and English will be their third language. Considering 
that reality, a teacher should be aware that Ecuadorian classrooms are not homogenous. 
There are different cultures and languages present in the classroom and maybe we do 
not even know about them. Biography Driven Instruction (Herrera, 2010) is a method that 
takes into consideration all different students’ background, in the instructional process 
in contexts where there is a diversity of culture and languages. This method seeks to 
consider the four dimensions of the prism model (sociocultural, linguistic, cognitive, 
and academic) and incorporate them in the teaching process. Teachers have to start by 
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investigating students’ biographies and developed skills (Herrera, 2010) to use them in 
the instructional process which goes through three main stages: Activation, Connection, 
and Affirmation.

In the activation stage, teachers have to introduce the new content by activating 
students’ previous knowledge of the topic (Herrera, 2010). When activating students’ 
previous knowledge, students can use the L1 when necessary and the teacher has to look 
for the background of students that can serve as a bridge to connect the new concepts 
with their previous experiences. Herrera (2010) identifies three main types of previous 
knowledge; the first one is the funds of knowledge which is the knowledge that students 
acquire at home. The second is the prior knowledge or the knowledge acquired in the 
immediate social context and the community, and finally there is the academic knowledge 
which is the knowledge acquired in academic environments like schools.

In the connection stage, the teacher introduces the topic and uses the information 
gathered in the activation phase to facilitate the understanding and construction of 
new knowledge. In this stage, it is important to make students use the four skills of the 
language and provide them with the necessary guidance to achieve learning. It is also 
important to challenge our students and scaffold their knowledge to take them one step 
further. According to Heacox (2012) teachers have to challenge students, but challenge 
does not necessarily mean to increase the number of activities or work. It means to increase 
the level of complexity of the tasks (Heacox, 2012). Teachers can do different activities 
and set objectives for students according to their level, while also challenging them to 
reach the next level. Vygotsky (1978) defined this process of taking students to the next 
level as the zone of proximal development (zpd). According to Vygotsky, there is a space 
between what students can do by themselves and what they can do with assistance and 
guidance from others. Therefore our role as efl teachers is to help students reach the next 
level and provide them with the appropriate guidance and space to use the language in 
a more complex level. 

In the affirmation stage, we have to look for activities through which students 
can demonstrate their understanding of a topic. Students usually do it by using their 
productive skills (speaking, and writing), or doing other activities where they can apply 
what they have learned. Teachers can look for students’ level of domain of the topic or the 
language by performing authentic assessment (Linn & Miller, 2005). Authentic assessment 
is the type of assessment, generally informal, that allow teachers to know where students 
are after the instruction. With this type of assessment teachers are not looking for grades. 
Instead, they are looking for the capacity of students to develop an activity and identify 
possible reinforcement in certain topics or concepts (Herrera, Morales, & Murry, 2013).

bdi also provide teachers with a variety of strategies such us linking language, 
minibook, foldables, uc-me chart, klw charts  and others that can be used for the three stages 
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of instruction (activation, connection, and affirmation) (Herrera, Kavimandan, & Holmes, 
2011). Research and our experience confirm the benefits of implementing bdi strategies 
as they help teachers support students throughout the lesson by allowing them to work 
cooperatively. In addition, students can practice the L2 with their peers and receive 
guidance to develop their communicative and social skills. Finally, students can track 
their progress and do a self-assessment of their overall progress. In conclusion, we can 
choose the appropriate strategy according to the topic or the activities we are going to do 
in the classroom because this method focuses on communication; therefore, this method 
gives teachers different tools, and as professionals, we have to be able to use not only 
one, but different methods and strategies to help students acquire the language.

Artifacts for Instructional Planning and Implementation

Artifact one: Foldable
 

    

TESOL Domain and Standard

“Domain 3. Planning, Implementing, and Managing Instruction 
Candidates know, understand, and use standards-based practices and strategies related to 
planning, implementing, and managing esl and content instruction, including classroom 
organization, teaching strategies for developing and integrating language skills, and 
choosing and adapting classroom resources.

Source: Foldable adapted from Herrera, Kavimandan, & Holmes, 2011.
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Standard 3.c.  Using resources effectively in esl and content instruction, Candidates are 
familiar with a wide range of standards-based materials, resources, technologies, and 
choose, adapt, and use them in effective esl and content teaching.” (tesol, 2003, p. 31).

The sample #1 of this chapter corresponds to an efl classroom in Ecuador where 
English is considered a subject that students have to approve trough a written test which 
normally is focused in vocabulary and grammar. Even though students are required 
to know the basic grammar rules of English language before they finish high school, 
the acquisition of grammar, which in part differs from their L1, has become hard and 
stressful for students. This is the reason why we decided to use the foldable strategy to 
help students acquire English and its grammar in a more interesting and meaningful way. 

Students need to be exposed to the language and a variety of vocabulary to success 
in the classroom (Herrera, Kavimandan, & Holmes, 2011) and internalize grammar. 
Foldables (Herrera, Kavimandan, & Holmes, 2011) allow students to practice the four skill 
of the language (listening, reading, speaking and writing). This strategy permits students 
to work individually or in groups providing the opportunity to use the language skills 
and make connections between their prior knowledge and the new information. This 
strategy can also be implemented in the three stages of the lesson delivery (activation, 
connection, and affirmation) and used for vocabulary and grammar practice. For this 
activity, we taught grammar indirectly through the practice with vocabulary and the 
construction of sentences. For this purpose, the foldable was divided in six sections, the 
first section for the title of the unit/lesson, four sections for the different parts of the 
speech (subject, adverb, action, and complement) and another section for practicing the 
content. In the activation phase students were asked to write in their L1 or the L2 their 
predictions and vocabulary related with the parts of the speech and in the connection 
phase they had to write the definition and the new vocabulary learned during the lesson. 
They had the book and the board to look for vocabulary and at the same time they were 
sharing and interacting with their classmates from the group when they needed help. We 
were carefully monitoring and assisting students individually when they had questions. 

Students were constantly active and participating and at the same time they were 
internalizing concepts and making connections with other content areas (Spanish) as 
they learned Spanish parts of the speech. Additionally, the order of the different parts 
of the speech in the foldable was the same as they go in a sentence. Thus, we were able 
to adapt the strategy to indirectly teach grammar while they were learning vocabulary. 
The connections they made were very meaningful and the majority of them were placing 
the words in the corresponding flap. Moreover, students were sharing and using the L2; 
most of the time they were surrounded by English. The foldable strategy is grounded on 
the communicative approach which allowed students to use the L2 for communicative 
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purposes when they were sharing and working in groups. The strategy, which is a bdi 
strategy, was adapted to the Integrated Content Based method (icb) because students 
were reviewing concepts that were related to Spanish (parts of speech) classes and science 
(the vocabulary). Using the icb method allows teachers to carry out more cognitively 
demanding activities (Herrera, & Murry, 2014). In addition, students have the space for 
social interaction and they even can scaffold their peers’ learning. 

CREDE Standard and Indicator

“Standard iv. Challenging Activities
Indicator: The teacher designs instructional tasks that advance student understanding 
to more complex levels.” (crede, n.d.).

Sometimes educators have the conception that students whose language proficiency 
is low do not have the enough skills for academic success in other areas. That is why, 
it is important to know not only the language proficiency, but also their academic 
knowledge in order to avoid assumptions that can influence negatively in teachers’ and 
students’ academic and linguistic development. Moreover, we do not have to exclude 
students with lower proficiency level at the moment of providing challenging activities. 
Teachers have to have high expectations of their students and challenge them constantly 
one step beyond their current knowledge. We consider that the strategy permitted to 
cognitively challenge our students with activities that involved complex thinking and the 
development of language skills. We will keep using the foldable for those topics where 
there are complex vocabulary and grammar structures. Not only the foldable, but we 
can adapt other strategies based on methods under the communicative approach and 
bdi. Especially in contexts where English is taught as a foreign language and students 
need to be exposed to the language developing communicative activities and developing 
higher-order thinking skills. 
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Artifact two: Vocabulary Quilt

           

TESOL Domain and Standard

“Domain 3. Planning and Managing Instruction
Candidates know, understand, and use standards-based practices and strategies related to 
planning, implementing, and managing esl and content instruction, including classroom 
organization, teaching strategies for developing and integrating language skills, and 
choosing and adapting classroom resources.

Standard 3.a.  Planning for standards-based esl and content instruction. Candidates 
know, understand, and apply concepts, research, and best practices to plan classroom 
instruction in a supportive learning environment for esol students.  Candidates serve as 
effective English language models, as they plan for multilevel classrooms with learners 
from diverse backgrounds using standards-based esl and content curriculum.” (tesol, 
2003, p. 25).

Another strategy that we used was the vocabulary quilt (Herrera, Kavimandan, & 
Holmes, 2011) which allows students to acquire new vocabulary, while they are listening, 
reading, speaking, and writing (Herrera, Kavimandan, & Holmes, 2011). The strategy is 
divided in boxes where students have to write or draw their prior knowledge or guesses 
of the word in the box. For instance, students can connect new information with their 
background knowledge. During the implementation of the strategy, students had constant 
opportunities to share with peers and relate the vocabulary or content with what they 

Source: Vocabulary Quilts adapted from Herrera, 2010.
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already had written and drawn. At the same time, students added new information 
they had learned from the lesson in the vocabulary quilt. They built knowledge from 
their background and they could create and use all the knowledge gained throughout 
the lesson.

Students gave good definitions of some words. We realized that some of the students 
used drawings because even if they understood the meaning of the words, they were 
not able to write a definition in the L2. With the new words students tried to guess the 
meaning and they were capable of guessing the meaning of cognates. We were aware 
that some words would be more difficult to guess, but we encouraged students to 
write a prediction of its meaning. Then each student shared the vocabulary quilt with 
others and they were using the L2 so the activation phase was successful. After that, we 
provided some sticky notes for students to add new information, add a new draw, or the 
exact definition of the word using the knowledge gained during the lesson. We asked 
students to work in groups to share their background knowledge and then students had 
to work individually to make connections. However, before the affirmation phase, we 
gave students some minutes to share in pairs the new meaning of the words. By doing 
all these activities, we involved students in the process and engaged them to learn new 
vocabulary. The only way to achieve this type of engagement was through knowing 
their prior knowledge and selecting the appropriate topic based on their background and 
the information gained from the biography cards. Moreover, knowing the appropriate 
approach (communicative), method (icb), and strategy (vocabulary quilt) we could create 
a learning environment where students shared and using the L2 for interaction.

The communicative approach indicates that rather than teaching grammar, teachers 
have to provide students with the appropriate conditions to use the language in contexts. 
Even though grammar somehow has to be taught, grammar should not be the focus of 
the lesson. During the lesson students were provided with these conditions and they 
used the language for communicative purposes. In addition, the Biography Driven 
Instruction strategy (vocabulary quilt) let students to look back at their background, work 
cooperatively, and get support from peers and the teacher to reach the zone of proximal 
development. Finally, when students receive this support from their classmates and the 
teacher, they will be able to understand difficult vocabulary and concepts (Herrera, 
Cabral, & Murry, 2013). 

CREDE Standard and Indicator

“Standard V. Instructional Conversation
Indicator: The teacher guides conversation to include students’ views, judgments, and 
rationales using text evidence and other substantive support.” (crede, n.d.).



45

instructional planning and implementation

Students can share their ideas, knowledge, and make connections through dialogue 
and the exchange of information. During the conversations, teachers have to listen 
carefully to build upon what students express. When teachers are able to hold that 
kind of relationship and engage in talking, they can easily relate students background 
knowledge with the new information provided in the lesson. At the same time, when 
students are talking, they are developing a relationship and building an environment 
where they can work collaboratively. Likewise, teachers can use this environment to 
challenge students with activities in which they can work in collaboration and talking. 
This actions will derive in learning and language development. Students need to be 
encouraged to talk and reveal part of their biography and value it, but in the same way 
the rest of students have to learn that each students deserves respect and consideration. 
Based on this reflection, we consider that the strategy that we have used (Vocabulary 
Quilt) with our students allowed us to create that environment and promote learning 
through interaction building knowledge from their own background and listening to 
others. However, we need to improve ourselves to not just provide frequent opportunities 
for academic talk, but to facilitate constant opportunities for academic conversations. To 
do so, we will devote more time in looking for interesting topics that can help to develop 
academic vocabulary. These topics also have to be aligned with students’ biographies in 
order to make meaningful connections and let students value their background knowledge 
because it is what they use to always learn something new and useful for life. 

Artifact three:  Story Bag

         

Source: The Authors
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TESOL Domain and Standard

“Domain 1. Language
Candidates know, understand, and use the major concepts, theories, and research related 
to the nature and acquisition of language to construct learning environments that support 
English-Speakers of Other Languages (esol) students’ language and literacy development 
and content-area achievement.

Standard 1.a. Candidates demonstrate understanding of language as a system and 
demonstrate a high level of competence in helping esol students acquire and use English 
in listening, speaking, reading, and writing for social and academic purposes.” (tesol, 
2003, p. 6).

The topic was wisdom, and one of the activities for the next class was reading a 
memoir. We wanted to teach vocabulary and go through a reading about a memoir and 
implement it in the next class. We were wondering which strategy would allow us to 
teach previous vocabulary, activate students’ background knowledge, make the reading 
a fun and interesting activity, and teach students how to write a memoir in one lesson. 
We knew we would have enough time in the next lesson so we decided to use the story 
bag strategy to engage our students.

Vygotsky’s theory of social interaction (1978) argues that the interaction of humans 
with the tools leads to learning. Therefore, the subject who interacts with the tool will 
learn and use the knowledge gained in that experience to solve problems. It implies that 
when a student interacts with a tool for learning, the result will be learning that student 
will internalize and use in the future (Vygotsky, 1978). Story bag is a good strategy for 
using visuals and inspire students’ creativity. We used the strategy for the three phases of 
the lesson, for teaching academic vocabulary, and as an assessment tool. At the beginning 
of the lesson, students were provided with words and pictures that they found inside 
the bag to match them. This was the vocabulary necessary to cover the reading activity 
in the connection phase. Students worked in groups and they shared with other groups 
how they matched the pictures and the words. Next, we used the book to review the 
vocabulary with clear definitions and pictures related to the ones provided in the bag. 
Students made the connections and after practicing pronunciation of the vocabulary 
words, we moved to the next step, the activation phase.

In the next activity students had to take more pictures from the bag and make a 
guessing of which of the characters or pictures will not appear in the reading. It was 
the most interesting part because based on students’ biography cards, we printed some 
pictures related with places from their countries of origin (Puerto Rico, Honduras, 
Africa). They immediately recognized the pictures and started sharing them with their 
peers and told them about the pictures and the places. Students were motivated and in 
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the next activity they were asked to predict the order that the pictures would appear in 
the next reading. They were working in groups and they developed the activity with 
a big smile because they remembered about their past. That was the point of the topic 
(Memoir). Finally, it was the time to start the reading and find out which characters did 
appear in the story of a memoir and place the pictures in the correct order. In addition, 
the pictures were still related with the vocabulary previously learned and as they were 
reading they were making connections and learning about someone else’s memories. 

The strategy that we utilized incorporates the philosophy of the communicative 
approach, bdi, and the icb method. The strategy allowed activating students’ prior 
knowledge and bringing their background to the classroom. It also provided students 
with the time and space for social interaction and lets them receive scaffolding from their 
peers. Students used the language for real communication. They built knowledge from 
their background and, when working in groups, they developed their L2 skills. Finally, 
the strategy permitted us to incorporate the four dimensions of the Prism Model in the 
teaching process. 

CREDE Standard and Indicator

“Standard III. Contextualization. 
Indicator: The teacher designs instructional activities that are meaningful to students in 
terms of local community norms and knowledge.” (crede, n.d.).

With the contextualization teachers pursue to utilize students’ academic, prior, and 
funds of knowledge to form new concepts and internalize them in students’ minds. In the 
case of an esl/efl teacher the goal is to use students’ backgrounds to make them acquire 
the new language. Educators have to learn how to use students’ biographies to look for 
activities and strategies that can potentiate students’ skills and develop both bics and 
calp. Students will engage in learning if educators take into consideration learners’ family 
and community experiences to use them in the instruction. Another important aspect to 
consider is that once students connect the new learning with their background, we have 
to take them one step beyond and provide them with appropriate materials and tasks 
to push students to the Zone of Proximal Development (Vygotsky, 1978). With these 
considerations, we consider this philosophy of teaching because it provides students 
with communicative activities and we can plan the lesson based on their biographies. We 
should consider students funds of knowledge, linguistic background, and any possible 
learning issues to address them during the lesson. We have to provide individual support 
and challenge students with high order thinking activities, but at the same time provide 
them with the necessary aids to make them understand the topic, make new connections, 
and affirm their knowledge. 
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We believe that assessment is probably the part of instruction that causes in students the 
most anxiety. Suddenly, the most motivated students becomes anxious and stressed when 
they have to show what they have learned after a class period, a week, a unit, a lesson, 
or a school year. Probably, this situation is common in many educational institutions 
in Ecuador, and in many places of the world. Then the question is why this phase of 
learning or instruction becomes the most feared time in education, instead of just seeing 
it as an opportunity for students to apply their knowledge and develop tasks or solve 
problems without that fear? What can we, as teachers, do to end with this perspective 
of assessment and change it into a powerful tool that will facilitate the learning of new 
concepts and the acquisition of a new language? To answer these questions, it is necessary 
to know and understand what assessment is about, what is authentic assessment, how 
can it serve teachers to provide students with the necessary feedback, and in what ways 
we can assess our cld students. 

Assessment is any activity or tool implemented to collect information from the 
learning progress of students. Barbara E. Walvoord (2004) defines assessment as “The 
systematic collection of information about student learning, using the time, knowledge, 
expertise, and resources available” (Walvoord, 2004). Based on this definition, a teacher 
implements assessment after a certain period of time to gather individual information of 
students’ level of understanding of a particular topic or content. It is not just a teacher’s 
decision, but it is also a policy that all educational institutions have to perform every school 
year. Kellaghan and Greaney (2001) explain that assessment is the process of obtaining 
information. Then this information is used to make decisions about students, to provide 
them with the necessary feedback about their progress, strengths, and weaknesses to 
finally evaluate instructional effectiveness and curricular adequacy. Teachers can gather 
information of students’ language proficiency by using formal and informal assessment.

Formal assessments are all the written tests, and high stakes tests designed by 
specialists and then applied to gather data (numbers) to place students in different levels 
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of proficiency based on standards (Linn & Miller, 2005). In the other hand, informal 
assessment is the type of assessment that focuses in content and students’ performance 
rather than numbers (Herrera, Morales, & Murry, 2013). Informal assessment is used 
by teachers to see if students have problems or need to develop a specific skill, and 
support them with individual assistance or using other strategies. However, the common 
misconception in the Ecuadorian context is that assessment is only the evaluation that 
we administer to students with the purpose of giving them a number or a score, and to 
give the report to the main authorities of the institutions where we work as an evidence 
that we are doing our job. Then, most of the evaluations are writing tests with a level of 
complexity that rise students’ affective filter and as expressed by Krashen (1982) a very 
high affective filter and a good student’s performance are not compatible. If we really 
want students to succeed in an evaluation or assessment, we must low students’ affective 
filter and create a comfortable environment where students can use their knowledge to 
solve a problem. That is why in our professional practices we follow the conception that 
rather than being only a tool for grading students, assessment is the source of information 
that gives us the opportunity to understand and address students’ individual differences 
in the classrooms (Salvia & Ysseldyke, 2004). Even though, formal assessments, such as 
tests and other evaluations, provide a quantitative information to compare programs, 
students and schools, these figures do not clearly represent the individual needs and 
learning problems that students might have (Herrera, Morales, & Murry, 2013). Therefore, 
there are other alternative assessments, such as the authentic assessment that efl teachers 
can incorporate into their practices. 

Most teachers recognize three main types of assessments: pre-instructional 
assessment, formative assessment, and summative assessment. Pre-instructional 
also known as pre-assessment is the one that is administered at the beginning of the 
instruction. The purpose of this assessment is to gather information about the skills and 
knowledge of students before we start a lesson, unit, or school year. (Herrera, Morales, 
& Murry, 2013). Formative assessment is the one that allows teachers to determine how 
and what students are learning at that moment (Herrera, Morales, & Murry, 2013). In 
contrast with the summative assessment, formative assessment is not administered at 
the end of the instruction. It is used during instruction and provides teachers with an 
insight of how students are progressing in the lesson. So we can take actions, change 
activities and adapt the content on time for students to understand and make connections 
between the new information and students’ background knowledge. In a summative 
assessment, teachers or the person implementing the assessment gives the learners grades 
or final results (Tutle, 2013). This type of assessment encapsulates all the evidence of 
students’ learning by assigning a score to it (Tarras, 2005). This assessment is usually 
taken through written tests or oral presentations which are aimed to check for students’ 
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memorization of key concepts. It also allows students to use their knowledge to solve a 
problem, though. By using summative assessments teachers look for how well students 
understand a topic or the key terms of a particular class. For example, a science teacher 
who wants to know how well students learned a topic may design a written test based on 
curriculum standards. The purpose is to collect information about how much students can 
remember of the topic taught and also the teacher’s effectiveness in teaching the topic. If 
the majority of the pupils get good scores or grades, it means that the teacher is doing a 
good job and students are ready to start a new topic. Students can be set in groups, pairs 
or individually. Teachers can also use different techniques and tools to assess students.  
So, this type of assessment is used to gather information of students as a group rather 
than individually. The data collected from tests, questionnaires, or any other assessment 
tool can be used by teachers to determine specific changes for future classes.

Authentic assessment refers to the alternative assessment that teachers administer 
instead of written and standardized tests. However, these assessments also have to be 
considered valid and reliable so that teachers can assess students’ real performance in the 
classroom. These types of assessments must also provide students with real-life relevant 
tasks and problems that allow students to apply their knowledge effectively to solve 
them (Herrera, Morales, & Murry, 2013). Furthermore, when students are required to 
demonstrate their learning, the activities they are to perform should be related to their 
background and personal interests. Some activities should be more challenging and some 
should be less complex according to their English level. As classes are heterogeneous, 
students’ preferences and L2 proficiency level will be different. Here, teachers should 
adapt activities according to each level. But, the goal will still be the same; to let students 
show and apply what they have learned after a certain period of time. 

A type of authentic assessment is performance-based assessment. With this type of 
assessment teachers look for the development and creation of projects in class. Through 
the development of these projects students will perform reality-based tasks. By doing so, 
students will discover and create knowledge by themselves (Herrera, Morales, & Murry, 
2013) rather than being only receivers of information. When creating projects, there is the 
option that students work in groups. Therefore, there is the option of applying cooperative 
group assessment (Herrera, Morales, & Murry, 2013) which is another type of authentic 
assessment. In cooperative group assessment, educators give students the opportunity 
to work with peers and use the L2 for social interaction. Teachers can take advantage of 
this and have students assess their peers throughout the development of the project. This 
will avoid assessing students only by doing a written report or an oral presentation of 
the project. If that is not the case, there are tools such as checklists and rubrics that teachers 
can use to assess students’ projects and not only giving them a score; but also to know 
the students’ proficiency level, which language skills they have developed, and which 
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they are having problems with.  After identifying the issues, the final step is to start 
providing feedback to the students who need it.

After assessing students, teachers have to provide feedback to those efl/cld students 
who might have problems in understanding a topic or issues in certain skills. There 
are not bad students, but students who need support and more detailed explanation 
from the teacher to completely understand a concept, or maybe they need more time 
to practice certain skill. Providing feedback is not just to re-teach a topic or content. 
Meaningful feedback means to use students’ biographies and previous experiences to 
engage these students and make the content more interesting by making connections 
with students’ experiences and accommodating assessment to their interests. Assessment 
is not necessarily applied at the end of the unit or the lesson. Assessment should be 
implemented throughout the instruction to identify students’ weaknesses and support 
them. This type of assessment is called formative assessment because it is constantly 
applied throughout the instruction. Formative assessment can be informal and the 
purpose is not to give students a score, but to monitor students’ progress and identify 
possible issues in learning. Biography Driven Instruction (Herrera, 2010) provides 
teachers with strategies that can be used throughout the lesson. These strategies can be 
used as formative assessment tools. 

Artifacts for Authentic Assessment of Instruction and Student Progress.

Artifact one: Story Bag
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TESOL Domains and Standards

“Domain 4. Assessment
Candidates understand issues of assessment for esl. Candidates understand various 
issues of assessment and use standards-based assessment measures with esol students. 
Standard 4.c Classroom-based assessment for esl. Candidates know and use a variety 
of performance-based assessment tools and techniques to inform instruction.” (tesol, 
2003, p. 34).

We conceived assessment as an evaluation based on the standards of education and 
administered to know about the students’ development in the classroom. Based on the 
results of this evaluation, teachers would make changes in their teaching practices in 
order to improve students’ progress. In part, we knew that assessment is not used just 
for giving grades, but it is also used to get a better understanding of students’ knowledge 
regarding a given topic. As practitioners we have realized that our previous practices 
were not focused on students’ needs. Instead, they were focused on scores to be presented 
to the authorities as evidence of our work. Meanwhile, the goal of the teacher should 
be to make students learn for life by providing them knowledge they will need in the 
future to overcome any problems in their lives.  As teachers, we are constantly looking 
for different ways to assess our students and more when we are constantly criticizing 
traditional forms of assessment. The search for a new authentic assessment does not only 
involve changing activities or creating more group activities. Maybe we are not doing 
the typical true false questions or the multiple choice questions, but it does not mean 
that we are assessing authentically. 

A teacher has to recognize whether the fun activities are aimed to measure students’ 
understanding and learning or not. To do so, such activities (projects, experiments, 
observations, etc.) must be valid and reliable. We consider those characteristics very 
important especially when we assess the productive skills (speaking, writing). By doing so, 
students will see assessment as an opportunity to use their skills rather than activities to 
get a score and study just for the moment because they may forget part of the knowledge, 
but when they use the knowledge for doing something meaningful, that knowledge will 
remain in their memories longer. 

By taking this into consideration, we used the story bag strategy as an assessment 
tool. As explained in the previous chapter, we used it for the activation and the connection 
part of our instruction. In the affirmation phase, students had to read and order the 
pictures according to how they appeared in the reading. It allowed us to see if students 
understood the reading and we were constantly monitoring the process. When they finally 
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finished, we asked them to retell the story by writing beside or under the pictures. As 
they were working in groups they were collaborating with each one. Students were taking 
turns to write the story and they were also talking to each other to come up with good 
sentences in past tense. When we were monitoring, we could evidence that the learners 
were using the past tense appropriately and also that they were using the vocabulary 
words learned in the lesson. Then students shared their sentences with the whole class 
and the rest were listening.

In this chapter, we mentioned the importance of using authentic and formative 
assessment rather than using the traditional written tests that cause students to feel 
anxious and raise their affective filter. Teachers have to assess real students’ performance 
by using relevant real-life tasks and problems where students can apply what they have 
learned to develop the task (Herrera, Morales, & Murry, 2013). We applied cooperative 
group assessment (Herrera, Morales, & Murry, 2013) because we used the group 
configurations for this activity. Furthermore, we used formative assessment throughout 
the lesson delivery. We were constantly monitoring students’ progress during the lesson. 
Finally, we utilized informal summative assessment when students had to use their 
productive skills (writing, and speaking) retelling the story. 

CREDE Standard and Indicator

“Standard I. Joint Productive activity
Indicator: monitors and supports student collaboration in positive ways.” (crede, n.d.).

Understanding the meaning of assessment helped us to use varied strategies for the 
different dimensions of the Prism Model. Of course, these strategies focused on using 
students’ biographies as assets to support their learning.  During the application of the 
story bag, we felt motivated and, at the same time, we realized that we can adapt it to 
the reality of Ecuador. We will continue using this strategy (story bag) as a formative 
assessment during our instruction. Our students will also see this strategy very fun and 
they will participate actively and motivated. We consider that this particular strategy 
benefits students to develop their productive skills such as speaking and writing. We 
consider that one of the main problems that our students in Ecuador have is the lack of 
use of English inside and outside the classroom. Therefore, by using this strategy, we 
will allow students to make connections with their background knowledge, share part 
of their background with their peers, lower students’ affective filter, and create a good 
learning environment. 
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Artifact two: Portfolio

Sample # 1

Sample # 2
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TESOL Domain and Standard

“Domain 4. Assessment
Candidates understand issues of assessment for esl. Candidates understand various 
issues of assessment and use standards-based assessment measures with esol students. 

Standard 4.a Issues of assessment for esl. Candidates understand various issues of 
assessment (e.g., cultural and linguistic bias; political, sociocultural, and psychological 
factors) in assessment, IQ, and special education testing (including gifted and talented); 
the importance of standards; and the difference between language proficiency and other 
types of assessment (e.g., standardized assessment tests of overall mastery), as they affect 
esol student learning.” (tesol, 2003, p. 34).

Summative assessment is still a controversial topic because scoring is important in our 
educational system. All summative assessment activities are aimed at getting a score and 
the scores are aimed at promoting students to the next school year or level of education. 
It means that a student who does not reach the minimal score will fail independently of 
his/her overall development during the school year. However, we can adopt alternative 
practices suggested by the new pedagogies; practices where students are not seen only 
as scores or grades, but they are seen as learners with assets we can use to teach. There 
are options such as portfolios and other informal summative assessment techniques that 
focus on students. However, there will still be the need to implement tests and give our 
students a grade, but it will not affect the overall score obtained through informal and 
authentic assessments.

In this chapter, it was explained that summative assessments are generally used to 
take a snapshot of a situation (Sangster & Overall, 2006). Summative assessments are 
undertaken at the end of a topic, lesson, class, unit, or semester. By using summative 
assessments teachers look for how well students understand a topic or the key terms of 
a particular class. But there are other forms of summative assessment we can use to see 
students final achievement after a certain period of time. This is the case of the portfolio, 
an assessment strategy that is not intended to give grades or scores, but to look for 
how much students have learned during and after the instruction. The portfolio is the 
compilation of different students’ works and projects (drawings, writing, self-evaluations, 
reading logs) developed in the classroom (Herrera, Morales, & Murry, 2013). By looking 
at the different tasks, tests, homework, and any other works that students developed 
in the instruction, teachers can provide individual feedback to students who need it to 
move forward in the learning process. We decided to use portfolios with our students 
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because they do not only show students’ progress, but it also gives us an opportunity 
to reflect about our practices. Additionally, students can see their evolution since the 
first day of class. 

Portfolios do not only benefit teachers, but they also benefits students because 
students can keep track of their language progress. Students will see that in each new 
task that they had develop, there is evidence of progress and this will motivate and 
engaged them. As consequence, their self-stem will increase. Although educators will see 
the different skills developed by each student (Herrera, Morales, & Murry, 2013), they 
should encourage students to reflect about their works, perform self-assessment, and 
change practices aimed at increasing their performance in the classroom. In sample # 2, 
the different stages that this student went through can be observed. In the first strategy 
(cultural mosaic), there is a very limited use of English, most of the sentences are in 
Spanish and there is the use of both languages within the same sentence. Some works 
later, the sentences are well structured. In the next work there are some grammatical 
errors, but there is evidence that this student is moving forward in the English proficiency 
levels and with enough support from the teacher, this student will continue linguistically 
and cognitively growing. In conclusion, we have to adopt other forms of formative and 
summative assessments to end with the traditional tests which mainly cause anxiety and 
as consequence, students do not acquire the language. 

CREDE Standard and Indicator

“Standard iv. Challenging activities.
Indicator: The teacher gives clear, direct feedback about how student performance 
compares with the challenging standards.” (crede, n.d.).

We consider that we need to improve our practices with summative assessments, 
especially authentic summative assessment because it is hard to adopt it and develop it in 
a context where numbers (scores/grades) play the most important role when “assessing” 
students’ knowledge and overall performance. However, it does not mean that we have 
to give up in our job; on the contrary, we have to maintain the good practices because 
they are grounded on research and theories that emphasize the change in teaching. In 
regards to summative assessment, we will continue using it because of the benefits that 
it gives to students and teachers, but we will go further than the traditional written tests. 
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As professionals, we have to be constantly reflecting, researching and improving our 
practices. It is important to self-assess ourselves and change what we need to change 
to avoid becoming traditional teachers. The education system in which we were taught 
in elementary, middle, and high school had its own philosophy of teaching. We had to 
memorize rules, names, dates, numbers, and vocabulary. In the case of efl, the way how 
the majority of us learned English was through constant repetition and memorization 
of grammar rules. Then we were supposed to use those rules to write small sentences 
and then short paragraphs. We only used a few minutes for speaking and even less for 
collaborative learning. We were part of the traditional tests, and oral lessons. Therefore, 
we thought that that was the only way of teaching. However, when we decided to 
become efl teachers and when we started studying pedagogy, we found a large amount 
of research and pedagogies that attempt to look for the best way of teaching a language. 
Each one has a rationale in their use as an alternative way of teaching. Then, we realized 
that teaching was a philosophy where the educator only guides students through the 
process of learning. All the attention is on students and their social interaction as a tool 
for teaching. Finally, when we had the opportunity to study abroad, we even found 
out more pedagogies, approaches, methods, strategies and techniques that emphasize 
students’ individual needs and backgrounds. We realize now, that the majority of our 
assumptions about teaching, and specifically teaching a language, were not valid. We 
also realized that the language development and learning dynamics, pre-instructional 
student assessment and elaboration, instructional planning and implementation, and the 
authentic assessment of instruction and the student himself are the main aspects to be 
considered by efl teachers if they want their students to acquire the language.

We assumed that learning a language consisted on learning vocabulary through 
memorization, and having a good pronunciation through constant repetition. This 
method (the behaviorist) of course, even though there is some rationale behind it, is not 
the way how people acquire a language naturally. Now, we are aware that the acquisition 
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of the language occurs in a natural process (Krashen, 1982). This process starts with the 
acquisition of simple vocabulary words to form short expressions and then sentences. 
There will be errors during the process; errors that teachers have to somehow eliminate, 
otherwise, they might become fossilized and will be harder to correct. Teachers have to 
use visuals and other aids that will serves as cues when students do not understand. We 
know that language is a social phenomenon and the only way to develop it is through 
social interaction (Vygotsky, 1978). Finally, we have realized about the importance 
of getting to know our students’ biographies in order to create a good classroom 
environment where students’ affective filter is low so they can learn the language more 
naturally (Herrera, 2010). 

By getting to know and understand the importance of Biography Driven Instruction 
(Herrera, 2010), we could see that students come from different backgrounds, they are 
culturally and linguistically diverse and rather than being an issue, this diversity is 
something that teachers can use to engage and motivate students. Therefore, our job 
as teachers is to know all those aspects before we start any planning and adapt our 
instruction to students’ needs and build knowledge from students’ funds of knowledge, 
prior knowledge, and academic knowledge, (Herrera, 2010). Our classrooms will always 
start from the activation of students’ experiences to use them as a bridge and connect 
them with the new knowledge by using the communicative approach, bdi, and icb. 

An approach is a philosophical idea that guides the professional teaching practice. It 
implies that not all teachers have the same point of view about education and the learning 
processes. There are approaches that aim at explaining the best way of teaching and 
learning a language. These approaches are the grammatical approach, the communicative 
approach, and the cognitive approach. The grammatical approach conceives teachers 
as the main creators of knowledge. Teachers who belief in this approach make students 
memorize vocabulary and grammar rules as the main way to produce the new language. 
This approach is based in the stimulus and response. For example, when a student is 
speaking applying the learned rules, teachers have to correct all the mistakes that a 
student has made. Then as a response, students will not make the same mistake. The 
grammatical approach is based on memorization and in this approach there is not 
room for students’ personal interests and backgrounds. The communicative approach 
emerged as an opposition to the grammatical approach because the memorization and 
the learning of grammar rules were not preparing students for real communication. So 
that, the communicative approach maintains that students acquire the language if they are 
exposed to real situations in which they can use the language. In other words, students 
have to use the language for a single purpose which is communication. 

Professionally, we can direct our teaching practices based on good approaches, we 
can also choose useful strategies from the other approaches in order to plan and design the 
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curriculum according to the reality of our students. Our role as efl teachers is as facilitators 
who provide opportunities to students so that they can use the language simulating a 
communication in real contexts (Hymes, 1972). Simulations and lots of visual materials 
are excellent tools that we will use in the classroom to help students better understand 
and acquire the language. Now, we are aware of the mental processes that take place in 
students’ brains. Students need to go through a process of activation, connection, and 
affirmation of the new knowledge (Herrera, 2010). Students’ background and native 
language are tools that will help us to plan, adapt, or design the curriculum according 
their needs. We have become aware of the importance of reflecting about our teaching 
because by doing so, we can improve our practice for the benefit of our students. We 
have to plan not only to finish the content of our subject, but also to make the students’ 
learning process more interesting and enjoyable so that the quality of learning be the 
main objective more than the quantity of the contents taught. 

Before we learned the theoretical constructs about assessment, we assumed that 
assessment was the same as evaluation and tests. We thought that assessing ends after 
we give the scores and the reports to authorities and parents. Fortunately, we have 
now a complete understanding of what assessment is. Assessment is a general concept 
and tests are specific techniques that are used to assess students’ knowledge. We have 
learned about the importance of assessment as a way of motivating students instead of 
frustrating them with traditional tests and quizzes. We have to consider our students’ 
backgrounds when assessing them. This way, we will be doing authentic assessment and 
not only evaluating their knowledge by giving them a grade. We are able to look for 
the best strategies which will allow students to use language in contexts that resemble 
real-life situations (Herrera, Morales, & Murry, 2013). As professionals in the area of 
education, we have to consider our students’ diversity as an asset when it is time to 
assess them. We should apply cooperative group assessment in Ecuador since there are 
classrooms with high numbers of students. We can make a portfolio assessment due to 
the importance of monitoring the progress of each student in the classroom. In addition, 
portfolios are tools that will allow us to know the possible facts that are affecting students’ 
performance in the classroom. This way we will have evidence of their development to 
provide appropriate feedback to those who need it and work with parents and caregivers 
to help the students and motivate them in their learning process. 

All the knowledge gained so far points out the need of a change in our teaching 
practices. Teachers have to use the best approaches and methods to get students become 
more motivated and advocated in learning. However, the reality is that in Ecuador English 
is still considered as a subject, there is a minimum of forty minutes per class period that 
are regularly distributed in four days a week in which students are in contact with the 
language. Therefore, what can we do to have better results if there is not enough time to 
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develop the language skills in our students? In addition, there are policies teachers have 
to follow and books that are mandatory for teachers to use, but the materials are not age 
appropriate or culturally relevant for students. Moreover, teachers are not permanent and 
they are constantly changing grades; in other words, students during the six school years 
of English, which they have to complete before they graduate, have different teachers 
and each of them with different methods and philosophies of teaching. So what can we 
do to maintain the practice of the communicative approach and the strategies that take 
into account students’ biographies in the different levels of Education? 

Krashen, Vygotsky, Tomlinson, Herrera, Hymes, and other authors mentioned in 
the previous chapters provide the rationale that defends the use of constructivism, the 
use of the communicative approach, and the methods based on this approach as they 
help teachers to plan and design activities based on students’ interests. However, in the 
context of Ecuador where there are more than 45 students in each classroom, a lack of 
materials, institutional policies, and a constant change of teachers to different grades 
and levels seem to be issues that may affect the implementation and the continuance of 
practices aimed at enhancing students’ learning. Meanwhile, the aim of improving the 
quality of education continues to be the main worry in the country and teachers are in 
constant preparation to face the new demands of the modern society. Therefore, what 
seems to be permanent problems for teachers who want to implement new practices 
are only opportunities and the new educators have to become part of the change in the 
educational history of the country. So, the solution that we propose is to start sharing 
the knowledge to other colleagues. Advances in education would not be possible if 
people who had new ideas and developed research had not shared their knowledge 
and findings with others. We have had the opportunity to study abroad and become 
better teachers. Therefore, we have to start by sharing the different methods of teaching 
efl to our colleagues. This way we will ensure that students will be under the same 
philosophy where their background counts independently of the teacher who is in charge 
of the subject. Students will become more familiar with the activities and they will have 
enough time to develop the bics and then calp in their L1 and L2 before they finish high 
school. At the same time, there is the opportunity to organize activities with the district 
of Education, to plan activities and courses aimed at spreading the new philosophy of 
education to educators from other schools. Once the seed has been planted on earth, it 
will germ and create new fruit. Then with time, advocacy, and constant preparation, 
there will be a new generation of educators and students who will have developed not 
only skills in the L2, but also in academic knowledge that will serve them to contribute 
to the social, technological and economic development of the country. 

The language skills need social interaction to be developed and acquired and with 
a large number of students in a classroom there is even more opportunity for social 
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interaction and group configurations. Teachers can also use group work activities and 
collect one handout for each group so the amount of material to review will be less and 
students can even review their peers’ work and provide feedback when necessary. In 
addition, students with a good English proficiency level can be placed in different groups 
and they may assist students with problems to reach the zpd and acquire new concepts. In 
short, what looks as a threat can be easily turned into opportunities to improve the quality 
of education. The advances and improvements that our Ecuadorian educational system 
will reach will be worth all the time and the money that the government is spending 
in the preparation of teachers devoted to change the educational reality of the country. 

Artifacts for Reflective Monitoring and Evaluation

Artifact one: Reflection Wheel Journal

The following is an example of a reflection wheel journal. This journal helps to separate 
feelings, and thoughts from events so that we can have a clear view of what is happening 
and check our assumptions as they might be interfering in our practices.

Reflection Wheel Journal
A Curriculum Perspective on Plurilingual Education
According to some educational articles, a curriculum is the plan that teachers have 

to develop to improve the learning process. A curriculum consists of several levels 
such us: supra curriculum, macro curriculum, meso curriculum, micro curriculum and 
nano curriculum. The supra curriculum is considered as international curriculum, the 
macro and meso curriculum are the ones that are designed by every country and the 
schools of those countries. The objectives of the curriculum are to plan the materials, 
the programs and activities in order to achieve a specific goal in a subject. In the case of 
teaching a foreign language, the curriculum has to describe what the teacher has to do 
with the students to teach them the language and to reach a good learning process and 
classroom environment. In addition, it refers to how the teacher is going to measure the 
level of proficiency of the students. The curriculum is represented in various forms or 
perspectives. For example, the substantive, technical professional, and sociopolitical. 
There are different points of view about a curriculum, its structure, and organization. 
In addition, the different elements of the curriculum must have a relationship among 
them. The elements are the time, the location, grouping, materials and resources, teacher 
role, learning activities, content, objectives, and assessment. Finally, the main aim of the 
curriculum is students’ needs. They are the beneficiaries of the plan developed by the 
teachers, the institutions and the countries.
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Feelings
• Interested
• Surprised
• Motivated
Thoughts
We thought that it should be interesting to design a plan applying the concepts and 

recommendations that the article mentions. We believed that the curriculum is something 
that all teachers have to learn, and those who already know about it have to share their 
knowledge with their collages because there are some teachers, as ourselves, who might 
not have a clear understanding of what a curriculum is. We also thought that the actual 
government in Ecuador is doing well because it is looking for new ways to improve our 
national curriculum so that the education will reach a higher level. After reading about 
the elements of the curriculum, we think that they are very important because they take 
into account the students’ needs like the materials. 

Learnings
Step 1
We assumed that the curriculum was something that the government has to develop 

and give to the teachers in order to develop our annual and lesson plans. A potential 
bias we had was that the plans that teachers develop for their subject are very different 
from the curriculum. We assumed that the curriculum involves only the contents and 
topics of every different subject and the objectives to achieve at the end of the school year.

Step 2
Our assumption that the curriculum was something that the government has to 

develop and give to the teachers in order to develop our annual and lesson plans was 
not valid because the curriculum is something that has to be developed and designed by 
teachers who know the reality of the learning process. Our second assumption stating that 
the plans that teachers develop for their subject are very different from the curriculum was 
not valid either because according to what we have read the plans and the curriculum are 
almost the same. The plans are the way in which we are going to teach our subject and 
the curriculum involves the plans and other elements that are directed to reach the best 
learning in the students. The plans are part of the curriculum. They can be considered as 
micro curriculum. Our last assumption claiming that the curriculum involves only the 
contents and topics for the different subjects and the objectives to achieve at the end of 
the school year was not valid because a curriculum has several elements like the time, 
the location, grouping, materials and resources, teacher role, learning activities, content, 
objectives, and assessment.

Step 3
Our prior socialization responsible of our assumptions was our experience as 

teachers. The person in charge of the academic area usually mentions that the government 
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had designed a curriculum that teachers must follow and our task was to develop the 
annual and lesson plans. We knew that our education system was changing and we 
assumed that the government was designing a new curriculum and the plans that we 
make had to be related to the new policies and articles. We never knew the difference 
until know.

Application
Step 1
Reading about the curriculum has been useful for us because, professionally, we 

learned how curriculum has to be designed and the importance of it in the teaching 
process in our area. Now, we know the different elements of the curriculum and the 
relationship among them. We must share with our colleagues what we have learned to 
review our institutional curriculum and make some changes and adaptations to improve 
it for the next school year. We grew up because we realized about the importance of a 
reflection in our teaching so that we can improve it for the benefit of the students because 
they are the reason of education. We have to plan not only to finish the content of our 
subject, but also to make the students’ learning process more interesting and enjoyable 
so that the quality of learning should be the main objective more than the quantity of 
the contents taught.

Step 2
We are planning to share what we have learned. This way other teachers can have the 

same perspective of education and the curriculum. We can have meetings after finishing 
classes so all the teachers can contribute to improving the curriculum for the next school 
year. Moreover, we know now that before planning we have to gather information about 
students’ biographies. This way, we can create some activities that can help students to 
acquire the language. By doing all this with our colleagues, we are sure that the new 
curriculum developed in our schools will be focused in the students’ needs and their 
cultural and linguistic diversity.

Source: Reflection Wheel Journal adapted from Herrera, 2010.

TESOL Domain and Standard

“Domain 5. Professionalism
Candidates demonstrate knowledge of the history of esl teaching. Candidates keep current 
with new instructional techniques, research results, advances in esl field, and public 
policy issues. Candidates use such issues to reflect upon and improve their instructional 
practices. Candidates provide support and advocate for esol students and their families 
and work collaboratively to improve the learning environment. 
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Standard 5.a Research and history. Candidates demonstrate knowledge of history, 
research, and current practice in the field of esl teaching and apply knowledge to improve 
teaching and learning.” (tesol, 2003, p. 43).

We consider that reflecting on our practices with our students help us to improve 
our skills and look for changes that will help us to be better practitioners. With the time, 
we acquire new experiences and we go through feelings and assumptions that finally 
determine our future behavior. As educators, we have to be constantly learning from 
our experiences and looking for new practices that will help us in our professional 
development. However, these experiences can lead us to have wrong assumptions based 
on events and these assumptions will make us react in a certain way that may not be the 
right one. So the only way to separate, thoughts, feelings and assumptions is by reflecting. 
The reflection wheel journal helped us to realize that people can create wrong concepts 
based on previous events. In other words, when people experience a phenomenon, they 
tend to relate other events with this phenomenon. We tend to generalize a concept but 
we do not stop for a moment to reflect about this concept and why we are generalizing 
it. For example, in the previous reflection wheel journal, we could separate feelings and 
thoughts related to the conception of curriculum. Then, we looked for the origin of the 
assumptions and we reflected and gained wisdom thanks to this mental process. 

We think that this mental process should be done not only once or twice, but every 
time we face a new situation or a new event that may tend to make us generalize our 
assumptions and have misconceptions about students and families. As educators, we 
have the hard responsibility of forming new citizens and at the same time teaching 
concepts and providing new knowledge to our learners. We believe that we transmit 
our students our beliefs and practices. Therefore, if we are able to transfer this action of 
reflecting into our thinking, we will provide our students with a tool that will help them 
to become better students and humans. 

Students, families, and the community also have an important role in education. We 
as educators have to bear in mind that students do not learn only from the school, but 
also from the social interaction with others. As a consequence, reflecting in this situation 
also helps educators to realize that the community and families are not separate from 
school, they all are together and we have to look for a way to combine all these aspects 
in harmony to teach. We have been pointing out the importance of making students 
work cooperatively, but educators have to do the same as well. We have to get involved 
into the community where we work and together find out new ways to educate children 
and form productive citizens. But if we do not reflect, if we do not develop this mental 
process, it will be difficult to find the right way to become better persons and better 
professionals in the field of education. 
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This conception aligns with what we wrote in this chapter about the reflection in our 
practice as professionals. For instance, professional and personal growth have a direct 
relation with the process of critical reflection. In other words, the action of assumption 
checking and validating helps people become wise and change their practices. We have 
to remember that no one knows everything; so, there is not a last word in education and 
its approaches. We have to be constantly criticizing and researching to become better 
in every sense.

Artifact two: aera Research Presentation Summary 

The second artifact corresponds to the aera (American Educational Research Association) 
annual conference which took place in Chicago IL, in April 2015. This event is aimed at 
presenting result of researches in the field of education and the researchers are teachers 
who are looking for the right methods and techniques for teaching. The following 
is a summary of the authors who attended the conferences. The summary is about a 
presentation done by one of the speakers at the conference.

aera Research Presentation Summary
Introduction
The paper session’s name was Classroom Assessment Tools and Tasks. There were 

four presentations, but the one we will be writing about is “Facilitating Knowledge 
Building through Reflective Assessment” presented by Yuquin Yang.

The whole paper session was about alternative assessments instead of standardized 
and formative types of assessments. They applied new tools like rubrics. The results 
showed that students liked rubrics as an easy way to assess their peers and themselves. 
But this particular study aimed to provide a better picture reflective assessment as a tool 
and a pedagogical design in Hong Kong using the Knowledge Connections Analyzer (kca) 
which was designed to be a tool to support Embedded and Transformative Assessment. 
The final goal was to optimize knowledge building which involved the following 
aspects: Technology for knowledge creation, assessment for knowledge creation, and 
professional development. The researcher also wanted to develop other students’ skills 
such as collaboration, ability to deal with novel situations, and self-regulated learning. 
The author of the study also mentioned that assessment tools need to become widely 
available because they can be used by teachers and students to self-assess their knowledge 
building efforts. The strategy to be used in the investigation (Reflective Assessment) was 
applied to secondary students in order to know how they engage in classroom activities. 
The author also addressed the need for practical strategies, practical materials, and the 
need for in-class support and interventions to help students. In other words, this research 



68

POMAVILLA, J / VILLAVICENCIO, G / SOTO, S

explored how reflective assessment process supported by the Knowledge Connections 
Analyzer can be used to enable low achievers to improve domain understanding and 
metacognitive skills. Knowledge Connections Analyzer (kca) is a tool designed not 
just for researchers, but also for teachers and students. Therefore, the kca employs 
representations such as pie charts and bar graphs that are familiar to secondary school 
students and teachers. 

Research Question
The research questions were qualitatively designed. The two research questions were 

related with reflective assessment, but they were different in the kind of data they needed 
to be answered. The first research question was “How did students engage in reflective 
assessment supported by the kca?” This research question focuses on the implementation 
of the reflective assessment strategy and students’ performance.

The second research question was “How do students move forward and maintain the 
discourse, and regulate the inquiry over time?” With this research question the researcher 
focused on the outcomes of the strategy. The researcher was looking for the efficacy of 
the reflective assessment as a tool to support and help students to achieve the learning. 

Site & Sample
There was not enough information due to the fact that each presenter had only 9 

minutes to present their research. This investigation was developed in Hong Kong in 
an urban high school. The sample was made up by teachers and students from the high 
school selected for the study. Another information that the author mentioned about the 
sample was that there were male and female students. The teacher selected for the study 
was a female teacher with several years of experience.

Methodology used and rationale 
This study was qualitative and the method used was an observational case study. 

It was a case study because the research had the main characteristics of a case study: the 
researcher selected a single subject and specific sample with a particular event. First, 
the study focused in a particular location that was the teacher’s classroom. Second, the 
researcher also selected a specific group of people that were the students and the teacher. 
Finally, the study focused in a particular event that was the implementation of reflective 
assessment in the classroom by the teacher who was a participant as well. In short, the 
way how the researcher selected the sample and the characteristics mentioned is usually 
the most common in observational case studies. Moreover, it is also a case study because 
the researcher was looking for natural events that might have occurred in the classroom. 
Finally, the researcher used observations to collect the data which is the most suitable 
data collection tool for these types of studies.

 Data Collection (dc) strategies used and why 
In order to answer the research questions the author used many strategies.  The 

researcher had to be constantly observing and taking notes of the students’ engagement. 
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But also part of the data sources were prompt sheets, video recordings, interviews and 
questionnaires. However, the main tools that allowed finding the answers to the research 
question were prompt sheets and interviews. Prompt sheets were used because the 
researcher wanted to know if the strategy that the teacher was using was effective for 
building knowledge. These prompt sheets were also the space where students had to 
write many of the reflections and the feelings about the new method and also about the 
topic that was being discussed. This tool provided enough information to analyze and 
organize the findings. In fact, some quotations from the prompt sheets were showed in the 
slides.  The other main tool used was interviews because the researcher wanted to verify 
if what she had in the prompt sheets was showing students feelings and perceptions. 
Moreover, by talking with the participants, the researcher was looking for expressions 
that showed metacognition as a result of the reflective assessment.

Data analysis [da] used and why
The researcher took all the information from the video, the prompt sheets, and 

interviews to analyze the data. She started identifying the productive and unproductive 
examples of reflective assessment. She used a software called Nvivo to organize the data 
from interviews. Then she could look for themes that emerged from the data to make 
decisions about the future data tools. In a personal interview with the author after the 
presentation, she clarified that she only used this software for the interviews because the 
other tools she implemented such as prompt sheets and the videos needed more time 
and analysis.  When it was time to analyze the video and prompt sheets, she looked for 
expressions that might have the same meaning as the ideas they had from the interviews. 
Also, the video allowed her to see when students were really participating collaboratively 
with peers. This showed that students were engaged in the activity proposed by the 
teacher and they were developing the reflective assessment. Finally, she also analyzed 
the data from prompt sheets to see if low achievers were working together to maximize 
their learning.

Findings & Discussion
The study was based on one class’s first attempt in doing knowledge building 

and reflective assessment. The researcher carried out her investigation for testing a 
pedagogical design. The researcher designed a metacognitive tool (the Knowledge 
Connections Analyzer) and corresponding prompt sheets to support students’ reflective 
assessment. Furthermore, the teacher played an important role in facilitating knowledge 
building. Low achievers could work together to progressively improve their ideas by 
engaging reflective assessment. Students engaged in more elaboration and explanation. 
They also generated some meta-statement to monitor and regulate their inquiry. The 
results suggested that students engaged in deeper thinking and were able to regulate 
their inquiry. Students did not have the necessary data literacy skills at the initial stage. 
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They gradually engaged in productive reflective assessment procedures. In addition, 
the data collected from the teacher demonstrated that this practice was motivating and 
helped her to grow professionally. There were some quotes from statements that were 
showed in the slides for clarification of the findings. 

Trustworthiness Strategies to be used and why they were applied. 
The trustworthiness strategies she used were the constant comparative method and 

the use of multiple data sources. The researcher had several sources that were mentioned 
in the previous paragraph, so she could check if all the sources were giving the same 
results. By doing this, she was looking for contradictions that might appear during the 
analysis and take actions on time. The second strategy she used was the commitment to 
the study (prolonged engagement) because she had to observe the setting for some time 
before she could know better the participants. She also needed to be in the field of the 
study to gain participants confidence before she moved to the other data collection tools 
like interviews. Furthermore, when she was constantly observing, she could observe 
some patterns in students’ behavior when the teacher implemented the Knowledge 
Connections Analyzer tools with students.

TESOL Domain and Standard

“Domain 5. Professionalism
Candidates demonstrate knowledge of the history of esl teaching. Candidates keep current 
with new instructional techniques, research results, advances in esl field, and public 
policy issues. Candidates use such issues to reflect upon and improve their instructional 
practices. Candidates provide support and advocate for esol students and their families 
and work collaboratively to improve the learning environment. 

Standard 5.c. Professional development and collaboration. Candidates collaborate with 
and are prepared to serve as a resource to all staff, including paraprofessionals, to improve 
learning for all esolstudents.” (tesol, 2003, p. 43)

Our last artifact is about the American Educational Research Association (aera) 
conferences to which we attended in Chicago in 2015. We included this artifact because 
the conference was an opportunity to see different research and findings that served to 
compare and contrast with our own practices and make a critical reflection. It is nice to 
know that there are many teachers who are constantly innovating and testing new theories 
related with education. It helps us to notice that our field is not a passive field where 
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everything is already said. There is constant and active research around the world that 
will contribute to the improvement of teaching and learning processes. It was amazing to 
see how many people attended to the conference and the reason why they were attending 
was because everybody wanted to learn something new and become better professionals 
in different areas of education. All this new experience helped us to think about our role 
as professionals in education. We think that a teacher, as the rest of the professionals, 
have to be constantly attending this kind of events to listen and use the findings from 
others to change, improve, or affirm the activities that he carry out in the classroom. 

Educators can also develop their own research and look for the spaces to share their 
findings. As in aera, there are teachers around the world who are constantly applying 
new strategies, methods, and creating new materials to use with students. At the same 
time, there are teachers who are looking for this kind of research and studies to apply in 
their classroom. For instance, the knowledge gained through the research has to be shared 
with others to spread the good practices and ideas about teaching. Similarly, professionals 
who attend to any course, conference or training should share the knowledge gained with 
their peers to inform about the benefits of following certain approach or the weaknesses 
of using certain techniques.

We are part of a small group of teachers from Ecuador who went to the usa and 
particularly to Kansas State University to learn about new strategies and approaches to 
teach English as a Foreign Language. We went through a series of courses with the goal 
of changing our traditional practices and incorporating new ones based on theory and 
research. We are teachers from different parts of the country and each of us work with 
students from middle school, high school, and college. We have had group discussions, 
reflections, and collaborative activities. Such spaces allowed us to check our assumptions 
and grow up professionally and personally. We also agreed that we have to inform other 
teachers about the experience gained during our studies and the knowledge acquired 
in conferences like in aera. 
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Conclusion

We realize that to become a teacher who wants to consider diversity in his/her daily 
practices is not only necessary to wish it or to plan the lesson using some concepts 
from different cultures and backgrounds. It is also necessary to know our students, to 
understand why they act and think different from others. It is necessary to create an 
environment where students trust and respect each other (Herrera, 2010). efl/esl teachers 
have to help students to be proud of their cultural identity, to do so, it is important to have 
a pedagogy that can allow students to maintain their cultural integrity while succeeding 
academically. We are aware that being indigenous, montubios, afro-Ecuadorians is not a 
barrier to acquire a new language; on the opposite, it is an asset that we can incorporate 
in our classrooms. By doing this, all students will have the opportunity to succeed and 
learn English and the culture of the people that speak this language without losing their 
own identity. Now, we know that also teachers can share their background with students 
and create a good classroom environment where the subjects are related with the students’ 
background. This will lower students’ affective filter (Krashen, 1982) and allow them 
to acquire the new language more naturally. This way students from different cultures, 
languages, beliefs, etc. will find that school is a safe place where they can be proud of 
their identity and at the same time work collaboratively with others to construct new 
knowledge or to learn a new language to be able to communicate and solve common 
problems that they might find in the future.

Teaching is not a simple job. It requires a lot of preparation and predisposition from 
teachers. This profession demands constant research and professional development 
to maintain the best practices according to modern pedagogies. Current conceptions 
of education state that students are the main producers of knowledge. In the case of 
efl students, they have to be constantly participating and developing communicative 
activities where they can use the language and learn from others. Throughout the book, 
we explained the importance of working cooperatively and using students’ background 
knowledge to make new connections with the new content and concepts to finally end 
in learning. 
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efl teachers are the guiders who lead students to success and to acquisition of the 
language leaving apart the traditional methods of teaching a language that many times 
fail and cause students to become merely repeaters. Methods like the Biography Driven 
Instruction provide new strategies and new ways of assessment considering the diversity 
in students as assets that can be used to engage and motivate students. In our reflections, 
we have mentioned that the best activities that promote the language acquisition are 
the activities based on the communicative approach. These activities are presented in 
the artifacts and embrace Krashen’s theory of language acquisition. Finally, the book 
has been the opportunity to reflect on our own teaching practices and to check our 
assumptions about education, assessment, instruction, and students biographies. We 
have gained a precious knowledge that will guide our future practices with students 
from different cultures, languages and beliefs. Now we have the power to change lives 
using the most powerful weapons that can shape countries and continents, education 
and knowledge. We will use this knowledge wisely to share with others and promote a 
continuing professional development and advocacy in our practices. 
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