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SUMMARY

APLICATION OF STRATEGIES FOR A PROPER USE OF ENGLISH 

TEXTBOOKS IN 8TH, 9TH AND 10TH YEAR OF MACHALA SCHOOL.

This research studied a proper use of English textbooks. Primarily the teaching 

English with principles strategies (structured, sequential, cumulative, repetitive, - 

instructions, motivation, environment) should be taken into consideration because they

work as valuable facilitators in the education process. Then the second factor is the 

good choice and application of strategies for a proper use of english. Among the most 

useful strategies that are also practiced with students. All of these strategies offered a 

wild range of activities that stimulate and involve students in the learning process. 

Multi-sensory strategies, discovery strategies are useful teaching strategies 

concerning young learners with learning difficulties. The advantage of multisensory 

strategies is involving all students’ senses into the learning process through using the 

stronger channels to support the weaker ones. These strategies facilitate the students’ 

brain to create besides the visual and auditory memories the tactile and kinetic ones. 

In terms of discovery techniques the advantage is in the self discovery or awareness 

process when young learners tackle tasks on their own and thus they learn through 

what they have detected by themselves. 

Covers the problematic areas, where the learning difficulties of young learners 

occurs, and provides several examples of activities that practically demonstrate how to

treat young learners with learning difficulties in different fields and how to strengthen 

their skills, such as pronunciation, spelling, speaking, writing etc.

Key words:

1. Repetitive,
2. Instructions,
3. Motivation, and
4. Environment
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INTRODUCTION

English is currently the language of today's world; hence the importance of training 

in the language of our students is clear. In Ecuador, English is taught in the education 

system, for a period of five years, however, the fact that at the end of high school, 

students have very basic knowledge of the language, and sometimes these are not 

enough to enter the level higher education.

It seems then that is the teacher who has the task of making their daily motivation 

tool towards promoting the development of each class.

But what happens when the reality is largely expected. Much is said about student 

motivation regardless aside or motivation who also must motivate; the teacher. It is 

responsible for planning classes fun and relevant to each topic, adapted to the needs 

of their students, and create an atmosphere pleasant enough so that the conference 

will develop favorably. For all the above, we dare to say that it is mandatory that 

teachers are motivated in order to motivate their students. A motivated teacher is equal

to motivated students.

This is the focus of our research, is a modest pedagogical proposal that aims to 

give a positive response to a real problem that exists in the school Machala, offering a 

workshop on current strategies in teaching language using the texts provided by the 

ministry of education, aimed at teachers of that school. The idea is that professionals 

in the field, reflect on their performance in the classroom and implement new 

strategies. Besides sharing experiences with other professionals to enrich the event, 

experiences beyond schedule that while not expected, are the most precious of 

meetings of this nature. For this we have the professional support Specialist Teacher 

in Matter, who was responsible for delivering the workshop and put the touch of 

perfection to it. Participants took care of the interest, practitioners refined details and 

magic arose from the combination of all attendees.
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APLLICATION OF STRATEGIES FOR A PROPER USE OF ENGLISH TEXTBOOKS 

IN 8TH, 9TH AND 10TH YEAR OF MACHALA SCHOOL.

1. Research Development

1.1.Research Background

According to [ CITATION DrS \l 12298 ], this method allows for effortless acquisition. 

Rather than getting caught up in grammar and the mechanics of language, non-native 

speakers learn by interacting with English-only models. This approach is most 

successful when there are two conditions:

Comprehensible input is provided, which means messages are made 

understandable and meaningful to the learner via a variety of techniques.

There is a low-affective filter, which means students are made to feel 

comfortable and there is little pressure to learn "it all" right now.

Before analysing teaching strategies that can help and support young learners in 

English as a foreign language, the main attention should be drawn to the process of 

learning language in general. Very interesting results were revealed by Joan Tough1, 

who has a lifetime’s experience in language teaching as a primary school teacher. Her 

research and her practice show that there is a connection between learning one’s 

mother tongue and learning a foreign language.

The fact that young children learn their first language with such speed and 

competence must mean that if the process can be better understood it 

should be possible to design experiences through which children learn a 

second language in much the same way as they learn their first language.

[ CITATION 213 \l 12298 ]

The explanation can be seen in “the potential for social and cognitive development”
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during the children’s early years. Children’s potential broadens as the interaction with 

others, mainly with parents, is intensive and children experience the language. This 

communication is initially based on children’s non-verbal reactions (e.g. gestures, 

facial expression, actions and vocalisations) and later the first verbal responses are 

presented. The stage of verbal communication is preceded by a long process of 

gaining experiences. Concerning learning foreign language there are obvious similar 

steps that must be followed as with acquiring the mother tongue. Therefore,

it is important to support communication through the use of gesture, facial 

expression and

action because this gives children clues to the meaning of what they hear 

and so draws their

attention to and helps them to become familiar with the sounds, rhythms 

and stress of the

second language which are different from those of their first language.

[ CITATION Tou \l 12298  ]

1.2.  Problem Statement

English is taught as a compulsory subject of study in public and private 

educational institutions of our country for five years. According to the 

curriculum, it is taught from the first year of the basic cycle, for three or 

four hours of class a week. English as a foreign language (EFL1) is taught.

The distinction between EFL and ESL2 is based on the communicative 

context that the student has once out of the English classroom[ CITATION 

Bro01 \l 12298 ].

There is little information and knowledge on how English is taught in public and private

schools. It is unknown how effective methods and instructional strategies, how much 

and how well students learn English and about the appropriateness and effectiveness 

of the evaluation processes. This is because what happens in the English classroom 

study lacks. The fact is that no research, analysis, systematization of experiences, and

debate on this issue.

No standardized tests to students in public and private institutions to measure the 

development of communication skills in the English language are applied. Therefore, 
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there is no data or results that indicate the domain level or that yield clues about those 

learning.

There is a lack of supervision, support, monitoring and systematic evaluation of the 

performance of English teacher. The English program as curriculum guide that guides 

the process of learning English, has been in use without revision since it was 

implemented.

And after all this we ask: Learn English students from public and private schools in 

Ecuador? The answer to this question seems obvious because, under certain 

circumstances, it is sensed that the students of the school Machala definitely not learn 

English or learn very little.

There are at least five factors that are decisive in the teaching-learning process of 

English language: the teacher, the student, methodology, curriculum and the 

educational context. These factors in favorable conditions can lead students to 

develop higher standards of learning, but in unfavorable circumstances can interfere 

and affect the results greatly. So the key is to determine if these factors operate in 

favor or against in public and private educational institutions. From there you can at 

least explain or justify the failure to achieve the levels of communicative competence 

in English of students who complete the tenth year of basic education.

The Machala College should start a process of internalization do a campaign for 

recognition of English from the first year or if possible since elementary school , and 

also enabling the own teaching English in the process of learning the language. Let 

them see English as an investment in human capital. On the other hand , create the 

necessary space , taking into account the realities and needs of students , faculty , 

then, you must allow the student brings to school you have as a personal interest in 

English and incorporate it into the classroom and in the process of language teaching.

English teachers should promote contextualized learning experiences that meet the 

interests and needs of its students, thereby shaping a teaching practice consistent with

the current trend of language teaching and learning theories
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1.3.Problem formulation

What strategies should be used by teachers to enable them to handle didactic and 

pedagogically use English textbooks?

1.4.Research Objectives

1.4.1. General Objective

Motivating teachers Machala School, optimization and updating of strategies and 
resources in the process of learning the English language, based on the texts provided
by the ministry of education and the needs of students.

1.4.2. Specific Objectives

 Identify the needs, concerns or potential problems that teachers have 

about the process of learning English.
 Propose strategies to Machala school teachers who serve as useful 

tools in planning lessons.
 Motivate teachers in the selection of new strategies and resources for 

teaching English.
 Provide a motivational workshop aimed at teachers, focusing on the 

needs of students, under the approach of the XXI Century.

2. Research proposal

2.1.Teaching materials

- TextBook provided by the Ministry of Education.

- Lesson Plan

      2.2. Strategies for Teaching Student

For students who are still acquiring academic English, teachers must design

lessons that consistently integrate the study of academic vocabulary and   

grammatical structures with concepts of the content areas. It is critical to integrate 

language and content for the following reasons:
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Students learn a second language more successfully when instruction  

includes social and academic language in each lesson[ CITATION 

Col95 \l 12298 ].

Students can learn language and academic content simultaneously 

through meaningful academic content. [ CITATION Col95 \l 12298 ] 

Studying English in isolation without learning grade-level concepts can 

delay a student’s academic progress. Native speakers of English have 

not stopped learning content as their counterparts catch up (Collier, 

1995; Ovando & Collier; 1998).

To increase comprehension and make content areas more accessible to students, 

teachers may want to use a variety of strategies:

2.3 Classroom Management Strategies

Design a classroom that shows a respect for and appreciation of cultural diversity in 

the classroom. Decorate the classroom with items from other cultures.

Post labels and vocabulary cards around the classroom. Label in English and in other 

languages to foster an appreciation of the languages and cultures represented in the 

classroom. Students who feel valued are better learners (Collier, 1995).

Consider seating arrangements to be conducive for cooperative (or collaborative) 

learning activities. Experiment with desks/chairs; arrange them in a U-shape, in pairs, 

or one circle. Students learn social and academic language through faceto-face 

interactions focusing on content-area activities and projects (Ovando & Collier, 1998; 

Peregoy & Boyle, 2005).

 Seat  students purposefully (near the teacher or next to a buddy).
 Establish classroom routines (morning announcements, circle time, working 

in groups, daily warm-up exercises) so that students will readily pick up on 

expectations. By knowing the predictable routines, LEP students will not have to

expend energy understanding classroom behavior. Instead, they can focus their

energy on learning the content. 

Morning announcements is a routine that is easy to implement and can be 

used in many different forms. Use the morning message to preview the 

day’s activities. Write down the activities on the board or on an overhead.
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Say the words as you write them or have students take turns reading the 

morning message. By using the morning message on a daily basis, 

teachers model the function and form of writing and show the interaction of

reading and writing in a natural way.

• Use consistent formats for warm-ups, worksheets, quizzes, and tests. Go over 

the expectations orally. For assignments, give the instructions in both written and oral

form.

• Back up oral discussion with key words written on the board. Students need 

constant, redundant auditory and visual exposure to make the connection between 

hearing the word and seeing it written. They need practice in making sound/letter 

correspondences (Brown, 2001; Peregoy & Boyle, 2005).

• Write legibly and in print. Some students may not be familiar with cursive and/or 

the Roman alphabet. Try to be aware of your own idiosyncratic letter formations that 

may not “translate” for students.

• When asking questions, allow for “wait time.” students need time to process the 

question and then formulate an answer. One way to allow a natural, predictable wait 

time is to count aloud, “I see one hand up, two hands up, …ten hands up.”

Over time such a routine sends a message to the class that 1) the teacher has 

acknowledged when a student has raised his/her hand; 2) the teacher is giving (and 

other) students the time to process the question and the answer. Such a technique 

gives students a better chance to participate. Calling on the first students to raise their 

hands often results in dialogs between the teacher and a few students. Send the 

message that all students are invited to participate by simply giving more “wait time” 

between asking a question and having the question answered.

• Design activities that encourage participation from all students. An exercise for 

small group work, for example, will naturally force a student to become actively 

involved without much risk. In addition, it gives an opportunity for the  student to 

practice and rehearse in a smaller setting.

• Allow students to talk to a peer in their native language when necessary to 

clarify understanding. Students should feel that their first language is valued (Collier,

1995). In addition, using the first language to clarify is often the most efficient way to 

stay on track and not distract from the flow of the lesson.

• Establish a classroom library containing age-appropriate fiction and non-

fiction books at varying reading levels. Books related to the themes and issues of 
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the students’ content areas can serve as a basis for a natural recycling of vocabulary   

and concepts. Include visual and bilingual dictionaries in the class for LEP students to 

use as quick references.

• Become familiar with the background information about the students. Know  

the number of years of former education in the students’ native countries, the literacy 

level in their first language and in English, and their academic strengths and 

weaknesses, according to transcripts or documents. Learning such information will 

help you better understand your students and inform your instructional practices

[ CITATION Col05 \l 12298 ].

2.4 Instructional Strategies that Increase Comprehension

Integrate language and content

• Teach vocabulary.

If students had former educational experiences, they may know content area 

concepts. However, they may need to learn the English vocabulary that goes with the 

concept. They may also need to pay extra attention to spelling and pronunciation.

If they haven’t learned the concept in their first language,  students will need to use 

the new vocabulary in different contexts to acquire the meaning. Most of us (even 

native speakers) need 6 to 20 meaningful repetitions to learn a new word and its 

concept [ CITATION Dru03 \l 12298 ]

• Teach strategies to reinforce vocabulary learning.

Word walls: Keep a running list of the new vocabulary on a word wall.

Such a visual cue can help students with word recognition, automaticity, decoding, and

spelling.

          Student-made dictionaries: Have students establish their own dictionaries 

in sections of their notebooks or as flashcards on spiral bound index cards. Students 

can write definitions, draw pictures and diagrams, give examples, write in a sentence, 

or translate in their first language. Such practices influence independent learning and 

can motivate students to take charge of their own learning (Brown,

2001; Peregoy & Boyle, 2005).
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    Word games: Offer opportunities to encourage a love of words and their 

power, as suggested by researchers (Blachowicz & Fisher, 2004; Gaskins, 2004; Juel 

& Deffes, 2004).

   Classroom library: Establish an informal system where students can access 

fiction and non-fiction books easily for outside reading. 

Reading books related to their content areas is a natural way to reinforce 

vocabulary and concepts. Harvey and Goudvis (2000) have an extensive list of 

recommended titles.

• Teach by integrating the four language modes (listening, speaking, reading, 

writing) into content-area lessons. One way of ensuring  participation is by scaffolding 

instruction through the different language modes. As a topic is introduced, make sure 

the oral language is backed up in writing so that students can make the connection 

between the aural information and the written form. For example, when introducing 

vocabulary related to the Civil War, discuss the facts of the war and have key words 

written on the board, overhead, or in a handout.

3. Investigation methodology

This study is of the Research Action: is generated according to a specific need of a

population and act  to  solve the problem. As we aim to  encourage through simple

strategies, updated and ways to teach the classes based on the texts used by English

teachers  in  Machala  College;  and  in  turn  encourage  teachers  themselves  to  the

pursuit of their educational work.

This bachelor thesis is a theoretical one that presents objectives, options and 

arguments concerning the teaching process and methods that are applied into aa 

classssroom. 

From the methodology point of view, the bachelor thesis employs classical methods 

such as a literature research, analysis and synthesis.

Firstly, the thesis deals with the theoretical background of teaching methodology 

concerning foreign language learning with particular accent on methods that are 

applied for teaching in classroom. This theoretical part is divided into two 
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subcategories: the first one concerns the process of learning from the young learner’s 

point of view, and the other one centres on the methodology of teaching.

Secondly, the work presents practical conclusions about the issue as well as useful 

and applicable materials for teachers who have young learners with learning difficulties

in the classroom.

4. Result and Conclusions

4.1.Results Obtained

Develope a course plan with ideas for how to give students the practice that will 

make it possible for them to achieve the course goals. In this section, you will make 

choices about what you will have students do in order to learn the course 

content and practice the goals. Before presenting a smorgasbord of teaching 

strategies, this section will explore briefly what is known about how students learn.

4.2.Conclusions

The educational process is changing, dynamic and static behavior supports, hence 

the need for constant updating of teachers is clear. The teaching of English is the 

foundation on which rests the responsibility of spreading interest in language to each 

student, for that reason, it is essential to proper use of the texts that the government 

provides us.

The socialization of knowledge between professionals English is important for 

designing stimulating and enjoyable classes based on the realities of the student body.

Teachers committed to their profession, will project a positive attitude in the classroom,

resulting in a healthier and more students open stance toward the matter.
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