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ABSTRACT 

In the academic training process, it is essential to cultivate competencies that allow 

students to interpret their literary production effectively. Undoubtedly, one of the keys to 

discourse cohesion lies in the ability to link the different sentences that make up a text, 

establishing coherent relationships between its ideas. In this context, "linking words" are crucial 

elements to mark the type of relationship between sentences and, consequently, to facilitate their 

comprehension. The study aims to improve students' written production in the sixth semester of 

the Pedagogy of National and Foreign Languages degree at the Technical University of Machala 

during the 2023-1 academic period. This will be achieved through the implementation of an 

activity system designed to promote the effective use of linking words in writing. To achieve the 

objective of this research, a qualitative study carried out with a non-experimental action research 

design. The study population will be composed of 30 high school students. Therefore, at the 

research level, theoretical and empirical methods will be used, as well as sustainable techniques 

to measure the scope of this work such as: survey, non-participant observation and content 

analysis. The study population will be composed of 30 high school students. Therefore, research 

methods used at a theoretical and empirical level, as well as sustainable techniques to measure 

the scope of this work such as; survey, non-participant observation and content analysis. These 

tools will help identify deficiencies in students' writing skill development from a scientific 

perspective. Subsequently, the system of activities will be implemented, and its influence on the 

improvement of this skill will be analyzed. 

Keywords: linking words, written production, activity system, writing skills 

 

 

 



RESUMEN 

En el proceso de formación académica, resulta fundamental cultivar competencias que 

permitan a los estudiantes interpretar su producción literaria de manera efectiva. 

Indiscutiblemente, una de las claves para alcanzar la cohesión discursiva radica en la capacidad 

de enlazar las distintas oraciones que componen un texto, estableciendo relaciones coherentes 

entre sus ideas. En este contexto, las "palabras de enlace" se emergen como elementos cruciales 

para marcar el tipo de relación entre las oraciones y, en consecuencia, facilitar su comprensión. 

El propósito de este estudio es mejorar la producción escrita de los estudiantes que cursan el 

sexto semestre de la carrera pedagógica de lenguas nacionales y extranjeras de la universidad 

técnica de Machala, durante el período académico 2023 S-1. Esto se logrará mediante la 

implementación de un sistema de actividades diseñado para promover el uso efectivo de palabras 

de enlace en la escritura. Para alcanzar el objetivo de esta investigación, se llevará a cabo un 

estudio cualitativo con un diseño de investigación-acción de tipo no experimental. La población 

objeto de estudio estará compuesta por 30 estudiantes de nivel superior. Por lo tanto, a nivel de 

investigación se utilizarán métodos, de nivel teórico y empírico, así como técnicas sustentables 

para medir el alcance del este trabajo tales como: encuesta, observación no participante y análisis 

de contenido. Estas herramientas ayudarán a identificar las deficiencias en el desarrollo de la 

habilidad de escritura de los estudiantes desde una perspectiva científica. Posteriormente, se 

implementará el sistema de actividades y se analizará su influencia en la mejora de esta 

habilidad. 

Palabras claves: palabras de enlace, producción escrita, sistema de actividades, 

habilidades de escritura  



INTRODUCTION 

Nowadays, English teaching has become one of the three most important languages in the 

world; undoubtedly, the need to master one or more foreign languages to communicate, either 

orally or in writing, is increasing. On a global scale, countries such as Denmark, the Netherlands, 

Sweden, Finland, Norway, Poland, and Austria demonstrate that their students have a high level 

of English proficiency (Dinero, 2021).  

On the other hand, in the Latin American region, although policies have been proposed in 

recent years to improve the teaching and learning of English, it has not been possible for students 

to reach satisfactory levels of English proficiency. In addition, statistics presented by the 

company English First in 2022 revealed that Ecuador ranks 82nd out of 111 countries in the 

world ranking of English proficiency, demonstrating that Ecuador remains among the Latin 

American nations with the least proficient English language skills. 

Writing poses a formidable challenge for individuals who are acquiring a foreign 

language as well as those who compose in their mother tongue (Wu & Zhang, 2017). In this 

sense, written expression presents a great challenge and difficulty since it requires a lot of 

training and directed work, in addition to the difficulties experienced by most students, which 

refer to their poor proficiency in general writing. 

Regarding Teaching English as a Second Language in Higher Level Education in 

Ecuador, there are still learning gaps that do not allow students to communicate in written form 

in English. Nevertheless, analyzing the context in which English language learning occurs today 

is crucial. According to Dragomir & Niculescu (2020), written production requires " an 

awareness of grammar and syntax appropriate to the purpose of the communication" (p. 205). It 



is fundamental to emphasize that when writing, it is essential that students focus on the basic 

elements of writing as punctuation, vocabulary, structures, and paragraph organization. 

Based on Faradhibah (2017), connecting ideas to the main idea is another phenomenon of 

a good paragraph, and this process is called coherence in writing.  Consequently, implementing 

tools or materials focused on using linking words during the writing process could enrich writing 

and promote the creation of coherent and meaningful paragraphs or texts.  

Based on the above, during the pre-professional internship period, it has been evidenced 

the existence of multiple shortcomings in students while writing paragraphs in English, 

emphasizing the following problems: low command of English in students, lack of coherence 

when writing, spelling problems, omission of words, lack of logical order of the elements of 

sentences and insufficient exercises related to writing skills. 

These manifestations demonstrate the difficulties that exist when developing written 

production in English, which is why the following scientific problem arises: How to improve the 

written production of sixth-semester students of English in the Pedagogy of Foreign and National 

Languages Degree at the Technical University of Machala? 

This research has as its study object the process of teaching and learning the English 

language in higher education and focuses on improving written production. Accordingly, 

didactic activities will allow students to expand their vocabulary, connect sentences and develop 

a more extensive and coherent writing style that students can easily integrate into their daily 

practice.   

Therefore, the general objective of this research is to implement a system of didactic 

activities based on using linking words to improve the written production of paragraphs in 



English for sixth-semester students of English in the English Department at the Technical 

University of Machala. 

Field of study of this research is delimited to the use of writing techniques.  

The specific objectives are the following: 

- To theoretically support the use of linking words in the English teaching and learning 

process to improve writing skills in constructing simple paragraphs in English. 

- To diagnose the level of development of writing skills through a field study involving 

student surveys. 

- To design didactic activities centered on the utilization of linking words to enhance 

English paragraph composition skills. 

- To apply didactic activities with linking words for paragraph production in English. 

- To analyze the results of the activities implemented to improve the production of 

paragraphs in English.  

To achieve the objective of this work, qualitative research with an action research design 

oriented to the development and application of didactic activities to significantly improve 

students' writing skills will be developed. Therefore, at the research level, theoretical methods 

will be used, including historical-logical and analytical-synthetic methods, and at empirical level 

reflected in the logical procedures of all research, such as analysis, synthesis, deduction, and 

induction, as well as different techniques for locating and fixing data and documents and 

contents analysis. 

The research population is considered to be 30 sixth-semester students of the English of 

English in the English Department at the Technical University of Machala. 



The scientific literature points to the importance of conducting this research since the 

problems related to this skill are considerable and continue to harm students when learning a new 

language. Therefore, the purpose of this research is to contribute and improve the proposed skill 

so that students can write any type of text or exercise in English and that this knowledge can be 

applied both in the academic and work environment, which is very useful for their professional 

development and daily life. 

The structure of this research is composed of an introduction that details an overview of 

the work, and the theoretical research design contextualizes the problem, explain the scientific 

fact, the causes, the formulation of the problem, the general objective, the specific objectives and 

the future contributions of the research. Consequently, the first chapter integrates the theoretical 

framework with a research background, theoretical bases, conceptual, contextual, sociological, 

epistemological, psychological, pedagogical, and legal foundations. 

Subsequently, the second chapter contains the methodological framework that details the 

methodology used in this research, methodological design, research type, target population, 

variable operationalization, and research methods, techniques and empirical instruments. The 

following chapter details the pedagogical proposal. Finally, the fourth chapter explains the 

results obtained during the research, conclusions, and recommendations and includes the 

bibliographic support, annexes, and evidence of the research work. 

 

 

 

 

 

  



CHAPTER 1. THEORETICAL FOUNDATIONS OF ENHANCING WRITTEN 

ENGLISH LANGUAGE PROFICIENCY THROUGH THE UTILIZATION OF 

LINKING WORDS 

This first chapter develops the theoretical framework that includes the background of this 

research, theoretical bases, and conceptual and contextual foundations on the teaching of foreign 

language at the higher education level oriented to the improvement of the written production of 

paragraphs in English using an approach based on the use of linking words. 

1.1 Historical development of teaching models in higher education for English 

language instruction and the impact on the advancement of writing skills. 

During the last four decades, the L2 writing process has been investigated to improve 

foreign language teaching and assessment (Odendahl & Deane, 2018). Some of the first studies 

to investigate the writing process in L2 in higher education were those of Zamel (1982, 1983) 

and Raimes (1985, 1987). They were mainly concerned with improving the teaching of writing. 

On the other hand, Flower & Hayes (1980) proposed one of the fundamental models of 

process-oriented writing in the native language L1, pointing out that the writing process divides 

into three subprocesses: planning, translation (from ideas to words), and revision, all overseen by 

the supervisory process. However, several studies on L2 writing skills development have used 

the Hayes-Flower model.  

At this point, Bereiter and Scardamalia (1987) introduced another influential writing 

process model, suggesting that individuals can adopt two composition approaches: knowledge 

narration and knowledge transformation. Conversely, Grabe and Kaplan (1996) modified a 

model of communicative language performance initially put forward by Chapelle et al. (1993). In 



their work, they introduced a process-oriented writing model that delineated the interplay 

between the writer's internal cognitive processes and external influences. 

On the other hand, Kellogg (1996) proposed another writing model frequently quoted in 

research on the L2 writing process. This model identifies six core processes within the act of 

writing: planning, translating, programming, executing, reading, and editing. This model has 

played a pivotal role in shaping the understanding of the complexities of writing in L2, offering 

valuable insights into the cognitive processes at play in this multifaceted skill. 

Another official standardized document that serves to measure the level of English in a 

second language is provided by the Common European Framework of Reference for Languages 

(CEFR), whose descriptors for the so-called intermediate levels, B1 (intermediate) and B2 

(advanced), place in the transition between these levels; the ability to use connectors to link and 

justify opinions. Furthermore, the CEFR Supplementary Volume explicitly incorporates, at the 

B1 level, the capacity to grasp the primary concepts and conclusions presented in written 

argumentative texts. It also encompasses the aptitude for synthesizing and critically assessing 

information in written compositions. (Consejo de Europa, 2020). 

From the point of view of relationship to linguistic development, a crucial element of 

academic language is the connectives or linking words. Linking words are responsible for 

cohesion between sentences like any other part of speech, acquisition, and learning of these 

elements that link sentences and clauses evolve as individuals mature. 

Performance and developmental studies of second language writing are adopting fresh 

perspectives that align with research findings on writing proficiency and cognitive theories. 

Under this perspective, Lutz and Huitt (2004) indicate that Piaget's theory posits that individuals 

are initially equipped with reflexes that facilitate their engagement with the environment. Over 



time, these reflexes evolve into mental structures, enabling individuals to interact with and adjust 

to their surroundings. This adaptation transpires through two distinct processes: assimilation and 

accommodation, both of which are fundamental components of modern constructivism. 

Based on the above, it has become imperative to monitor individuals' developmental 

progress and foster a wide range of skills among students to enable them to accurately interpret 

written material. In this way, from the moment an individual begins to speak, the learning of 

written language can begin, following a logical process that modifies the practical schemes in the 

mental processes, achieving the management of symbols and the development of a conceptual 

understanding of their surroundings through the application of these symbols. 

Nevertheless, English language learners (ELLs) can add grammatical content that works 

by linking words to give meaning to their writing. Thus, to properly develop their writing skills, 

students must be motivated while writing. In addition, teachers must create in their students a 

meaningful understanding of text development since they must fulfill the aspects of coherence in 

all works by applying the connectors learned throughout the teaching-learning process. 

1.2 Conceptual framework of the use of linking words to improve English language 

writing skills 

It is crucial to emphasize that students need to improve their written production skills and 

learn the basics of grammar. Often, students have more difficulty sequencing their writing or 

giving coherence to their ideas. Thus, linking words represent significant elements in developing 

communicative situations since grammatical resources are necessary for speaking, listening, 

reading, and writing. 

By Faya & Macho (2022), "it is a group of words that fit together to mean something." 

(p.1). Grammar entails rules for structuring sentences and is the key to precise and accurate use 



of the English language in both speech and writing. Crossley (2016) mentions that "The best way 

to make sure your writing flows is to link your paragraphs and sentences correctly" (p. 1). Any 

text that lacks linking elements loses entire meaning and, as a result, becomes incomprehensible 

and unappreciated. 

Several studies point to linking words as magical elements of any use to the writer. 

"When individuals utilize language, they create textual compositions, representing a coherent 

and comprehensible sequence of well-structured statements" (Dragomir & Niculescu, 2020). 

These elements are essential to give cohesion in sentences and linking ideas to convey meaning 

inside the text. 

According to Jordan (1990), "Formal written discourse conventionally adheres to a 

consistent framework, encompassing an introductory section, the elaboration of principal ideas 

or arguments, and a concluding segment. The integration of linking words and phrases facilitates 

the seamless connection of clauses, sentences, and paragraphs." (p. 1). Thus, employing these 

words facilitates reader comprehension by illustrating the connections between information and 

ideas. 

On the other hand, Siddiqui (2020) found in his study that one of the factors that 

negatively affect the clarity and organization of a paragraph is the overuse of transition words. 

The author states that students are unable to provide supporting details if they don’t have a clear 

idea. This may be a consequence of a lack of practice in written paragraph production and may 

evidence by the excessive use of "and", "too", "so" and "then", and long sentences. In addition, 

the lack of transition or the use of a few transition words in a paragraph reflects students' lack of 

ability to construct and write a well-unified and organized paragraph. 



The effective utilization of specific linking words is contingent upon the structure of the 

text. In his study, Lumbangaol (2022) discusses several classifications introduced by other 

authors, one of which is the framework proposed by Oshima and Hogue (2006), which comprises 

four types of essay organization: chronological order, logical division of ideas, comparison and 

contrast, and cause and effect. On the other hand, Anker (2009) presents narrative, illustrative, 

descriptive, processual, classificatory, cause and effect, compare and contrast, and argumentative 

essays. Similarly, Fawset (2018) mentions illustrative, classificatory, narrative, persuasive, 

descriptive, process, cause, and effect. 

The similarity between the different perspectives of the quoted authors is evident in the 

fact that certain words and phrases serve distinct functions in linking ideas. Accordingly, Jordan 

(1990) indicates that linking words are divided into four categories:  

 





 
Jordan (1990) 

When producing a text, certain attributes should be considered by the writer when 

applying essential linking words in this process. Coherence and cohesion are factors that help 

students to write successfully. Students find it easier to express themselves when they know how 

to use these components. 

Cohesion has defined as "the foundation on which the edifice of coherence is built" and is 

also known as "an essential feature of a text so that it can be considered coherent" (Aminovna, 

2022). Coherence occurs when a text has a correct structure, and cohesion results when the 

syntax and the relationship between words, sentences, and paragraphs are right. This indicates 

that cohesion is instrumental in establishing coherence and facilitating the linkage of sentences, 

paragraphs, and sections within complex writing assignments. 



To establish discourse cohesion, a crucial element in seamlessly connecting the varied 

sentences in a text and articulating ideas coherently, are the "linking words," "textual 

organizers," or "connectors." These linguistic tools serve to signify the connections between 

sentences and enhance comprehension. Owing to their significance, these elements frequently 

command prominent positions within sentences and are typically positioned at the outset of 

paragraphs. 

1.2.1 English language teaching-learning process in higher education oriented to the 

development of writing skills 

Some research highlights the challenges students encounter in various English language 

skills, with a particular emphasis on their writing abilities. Language serves as their means of 

communication; right from the start, children swiftly acquire the ability to communicate through 

their mother tongue. Nevertheless, their learning unfolds through the processes of repetition and 

adaptation, empowering them to articulate their thoughts without the necessity of structured 

guidance. 

Therefore, effective communication relies on the foundational principles of grammar and 

syntax. Grammar is instrumental in ensuring precision in language use, and mastering the 

fundamental rules of grammar is a is an indispensable skill for language learners, both working 

with their mother tongue or a second language. 

Teaching is inherently tied to learning, and it is imperative to grasp the process of how 

individuals acquire writing skills. Writing is widely recognized as challenging skill, signifying a 

degree of complexity that students must take into account when creating educational activities to 

enhance the writing skills (Ferretti & Steve, 2019). According to the authors, the teacher must 



consider the cognitive, intellectual, emotional, cultural, and procedural processes the students 

experience during the learning of writing production. 

Thus, Chicho (2022) states that learning to write shares similarities with learning to read 

as both entail a sequential process. The act of writing necessitates and integrates a broader range 

of foundational skills compared to any other subject. Considering children's developmental 

stages, teachers instruct writing through a series of steps that leverage the child's prior learning 

experiences.  

In numerous institutions, writing skills are primarily centered around grammar, and this 

emphasis is contingent on the teaching approach adopted by instructors. Consequently, students 

often concentrate solely on employing accurate grammatical structures. Nonetheless, effective 

writing entails more than just grammar; it involves a strategic approach that educators must 

implement to guide their students in producing accurate written content. 

Encouraging students to develop writing expertise in all four discourse modes is 

significant. Writing classes for foreign languages should incorporate assignments that prompt 

students to engage in narration, description, explanation, and argumentation. These activities can 

be integrated at the initiation of the target language learning through uncomplicated exercises, 

subsequently growing in complexity as the learner makes progress in language mastery and 

study. Therefore, Hewins (1996) presents a model designed to engage EFL learners in the 

writing process, encompassing five pivotal stages, which include: 

1.      Pre-writing: conversation, generating ideas, and selecting vocabulary. 

2.      Elaboration of the first draft: the student writes without stopping to look up words 

in the dictionary, only using known vocabulary.  



3.      Re-feedback: the teacher and classmates offer comments to improve the content of 

the text. 

4.      Second draft: the student revises and rewrites the text incorporating comments from 

the teacher and peers. 

5.      Proofreading the text: the student-writer and a classmate read the text to correct 

errors in the form (p. 56). 

The writing process begins with choosing the topic, delimitation, and coherent support 

with the set of main ideas, performing data processing and data analysis to contextualize and 

adequately argue the text. Viewed as a process, writing is a methodical activity that involves a 

series of sequential steps usually followed in the writing process and so on, ultimately resulting 

in the development of a final product intended for public sharing. 

Regarding writing skills, Chicho (2022) mentions, "The great drawback of traditional 

teaching about writing is the emphasis teachers place on evaluating a text, rather than teaching 

students to produce texts." (p. 35). Teachers should acknowledge the necessity of embracing the 

task of instructing students in the creation of text with effective communication to enhance the 

overall learning experience. 

Proficiency in certain skills is essential for individuals engaged in the practice of writing. 

Brown, quoted by Rakhmawati (2022), establishes a series of six micro-skills that are pertinent 

in teaching this competency: 

- Generate a proficient vocabulary foundation and employ suitable word order structures. 

- Use an acceptable grammatical system.  

- Use cohesive devices in written discourse.  

- Employ the established rhetorical structures and conventions of written communication. 



- Adequately fulfill the communicative purpose of written texts in accordance with their 

form and intent. 

- Expressing connections among events involves communicating main ideas, supporting 

details, new and established information, generalizations, and exemplifications. 

- Differentiate between explicit and inferred significances. 

Written communication has evolved into a fundamental skill in the English language. 

Writing empowers students to express, analyze, and narrate experiences (Lestari & Nurhamdah, 

2019). Writing is a valuable tool that allows one to externalize the imagination and express and 

share ideas and emotions. Therefore, achieving the development of skills allowing an adequate 

structuring of the written version of the text implies properly writing the different types of text 

usually used. 

1.2.2 Written paragraph production in English 

According to Jordan (1990), dividing the text into paragraphs is essential. Usually, a 

paragraph contains several sentences, but all refer to the subject matter in the topic or key 

sentence. In this sense, the key phrase is usually the first one that contains the main idea or 

theme, and other sentences support it by adding more information or examples. Similarly, a 

paragraph is self-contained, but it must link logically with the preceding and subsequent 

paragraphs to maintain the flow and cohesion of the writing. 

The process of writing begins by composing a paragraph, where a paragraph functions as 

a fundamental building block in the structure of writing (Melati, 2020). It comprises a series of 

interconnected sentences that expand upon the central idea. Wali and Madani (2020) assert that 

mastering the skill of constructing paragraphs is indispensable in writing. Before achieving 

excellence in any facet of writing, one must first acquire proficiency in crafting well-structured 



paragraphs. A solid paragraph writing skill is vital as it enables readers to gauge the overall 

quality of the writing. 

According to Maharani (2017), a successful paragraph consists of three key components: 

topic sentences, supporting sentences, and concluding sentences. These elements collectively 

form the paragraph and enhance its understanding by the reader.  However, teaching writing isn't 

a simple activity, so teachers have a responsibility to meet the challenge of improving 

paragraphing skills. Rajesh (2017) highlights the difficulty of teaching paragraph writing, 

especially for teachers who are second language learners themselves but are tasked with 

instructing students on correct and acceptable writing. Unfortunately, some inexperienced 

educators may avoid this challenge as they perceive it as particularly demanding. 

Paragraph writing skills are introduced at the outset of developing proficiency in writing 

of writing proficiency development (Utami et al., 2021). Before tackling complex academic 

writing projects, students should focus on honing their paragraph writing skills. This emphasizes 

the significance of educators equipping students with the essential guidance and resources 

required to cultivate a thorough understanding and competence in constructing paragraphs. 

To enhance students' proficiency in paragraph writing, it is imperative for the teacher to 

consider the factors that impact their writing success. This assertion is substantiated by the 

research of Alsmari (2019), who states the significant role teachers play in shaping student 

achievement. In essence, teachers must be knowledgeable about the variables that can affect 

paragraph writing skills within the context of teaching and learning. 

As outlined by Nasser (2019), writing a paragraph presents challenges, including issues 

related to spelling, punctuation, grammar, diction, topic sentences, and coherent sentence 

construction. These obstacles have the potential to hinder students' understanding and overall 



performance. When creating paragraphs, it's crucial to consider fundamental aspects such as 

coherence, cohesion, and unity. 

Coherence is a fundamental and central element in every paragraph, highlighting how the 

flow of paragraph writing enables smooth transitions between sentences, ultimately leading to 

the development of well-connected and fluid paragraphs (Yamin, 2019). In brief, coherence is 

the assurance that related sentences in a paragraph are logically connected. 

According to Wali and Madani (2020), cohesion is a technique used to connect sentences. 

It establishes relationships between supporting sentences by aligning them with the topic 

sentence. Cohesion refers to links within and between sentences that establish clear connections 

for readers. Regarding unity, the authors highlight that paragraph writing achieves unity when 

the supporting sentences are closely linked to the topic sentence. 

Although cohesion and coherence are crucial components in constructing a complete text, 

statistics and research show that many students still have difficulty writing cohesively and 

coherently. Cohesion and coherence devices connect words, phrases, sentences, and paragraphs, 

resulting in cohesive and complete speech (Latifah y Triyono 2020). 

In the same way, Yamin (2019) Yamin (2019) highlights that the core concept of unity 

requires the culmination of an idea within a paragraph before introducing additional ideas in 

subsequent sections. That means that the unity in the supporting sentences is achieved by 

clarifying the intended meaning of each sentence and ensuring that they convey the same idea as 

presented in the main sentence. By Wali and Madani (2020), there are three types of written 

paragraph production; 

Narrative paragraph, involves the retelling of past events and is frequently utilized for 

storytelling purposes. It maintains the same structural components as other paragraphs, 



encompassing a main sentence, supporting sentences, and a concluding sentence (Wali & 

Madani, 2020). 

Descriptive paragraph, serves the purpose of depicting a particular individual, item, 

location, or object. It further elaborates on the generic structures that this type of paragraph 

typically employs (Sari & Wahyuni, 2018). 

Expository paragraph, provides information to the reader. It also serves the purpose of 

describing a subject (Wibowo & Febrinda, 2019). 

According to the previously stated, to achieve a correct written production, students must 

recognize the structure of a text considering its composition as a starting point. Therefore, 

students must be clear about the type of text they want to obtain and start producing paragraphs 

that fulfill that function, begin thinking with the topic sentence, and express it, keeping in mind 

that it has the necessary elements to present a complete thought. 

1.3 Contextual characteristics of the process of teaching and learning English in 

higher education. 

This section provides the contextual characteristic of the English language teaching and 

learning process in higher education. In the Ecuadorian context, this implies an analysis of the 

multiple factors and elements that influence way English is taught and learned in higher 

education institutions. In this sense, the writing level of the sixth semester English students of the 

English Department at the Technical University of Machala. 

1.3.1 The process of teaching and learning written English proficiency in Ecuador. 

Throughout the years, the approach to teaching English in Ecuador has undergone notable 

transformations. Previously, public schools did not prioritize English and only taught it for a 

limited time. In the 1980s, teachers employed conventional teaching methods that emphasized 



the language's grammatical and spelling components through repetitive drills. Nevertheless, this 

approach proved ineffective and often resulted in disengaged students. 

In accordance with Art. 31 of the Academic Regime, EFL students must pass a specific 

level B2, corresponding to the upper intermediate level of the CEFR international standard 

(UTE, n.d.). In addition, it is stipulated as a curricular policy to comply with the English levels as 

a second language in the curriculum of other degrees as a condition for graduation. In other 

words, curricular conditioning is an educational strategy of the national system to level the 

knowledge of English in higher education students or high school graduates, in addition to 

contributing to the low proficiency in English. 

The teaching-learning process in the Ecuadorian educational system has taken a 

significant turn in the last two decades. International exams have become the only way to 

accredit the knowledge of students and teachers in this foreign language (Ortega & 

Auccahuallpa, 2017). In this sense, the 21st century brings changes in the teaching and learning 

of foreign languages other than the mother tongue; it offers people the possibility of accessing 

others cultures, value systems and ways of interpreting the world in which they live. The foreign 

language teaching strategy varies depending on the paradigms and interests of the learners. 

La aceptación e impacto del inglés como lengua extranjera en las instituciones de 

educación superior se debe a su amplitud en el desarrollo profesional de los 

universitarios, no obstante, los aspectos relacionados con el aprendizaje del inglés 

durante el periodo universitario y su beneficio en el campo laboral (Chávez et al., 2017)  

For this reason, English is a fundamental requirement for admission to or graduation from 

many universities. It is essential for students to master this language and develop adequate 



language skills in order to succeed in their student careers. To achieve this, schools should begin 

instruction at early age and include the language in the curriculum as early as elementary school. 

In this sense, the year 2006 considered as the turning point in the English teaching in the 

language centers of Higher Education Institutions (HEIs), which required students to achieve 

linguistic competence to graduate from higher education. For university students, learning has a 

simple approach that HEIs cope with because of their ability to meet Piaget's principles of 

effortless assimilation and accommodation. 

The teaching of the English language in the country, from the school stage to higher 

education, is carried out under a flexible curricular design, attending to the needs of the students 

and complying with the objectives established in the curriculum to obtain an adequate command 

of the communicative competencies of the foreign language, according to the standards 

determined by the Common European Framework. A more effective high school approach to 

teaching writing focuses on grammar, giving priority syntax and spelling, as these are 

fundamental aspects for students. 

Currently, English taught in the language departments corresponds to a mandatory 

conditioning stipulated in the universities according to their free discretion, as established in the 

art.355 of the New Constitution of the Republic of Ecuador, which stipulates that HEIs have full 

administrative, academic, organizational and financial autonomy. stipulates that HEIs have full 

administrative, academic, organizational and financial autonomy. This law applied in 

correspondence with the objectives of the Regime and principles of the Supreme Court of Justice 

(Constitución de la República del Ecuador, 2008). 

Adapting to the particularities of higher education is crucial to effective English language 

instruction. The context, including institutions, students, objectives and methods, shapes the 



English language learning experience. Some programs incorporate continuous assessment, 

including written assignments, presentations and class participation. 

1.3.2 Diagnosis of current writing skill progress among sixth semester English 

students of the English department at the technical university of Machala. 

In this section, the results obtained regarding the current state of the writing skills of 6th-

semester students during the academic period 2023-1 presented. To achieve this, a survey 

administered to assess the student's knowledge regarding the topic addressed in the present 

research, which be described in detail later on. Therefore, to evaluate the student's writing 

proficiency level, it was necessary to conduct an activity as part of the survey, the completion of 

which provided sufficient information for the respective diagnosis of the student's current level. 

Results 

During the initial phase, an observation record used as a data collection technique 

(ANNEX 1), where the observation was carried out based on the variables, dimensions, and 

indicators previously selected in the research framework. According to the records obtained, it 

can observe that students present limitations in written production, especially in specific areas 

such as grammar, organization and communicative intention. 

The observations reveal that the difficulties mentioned above generally stem from 

students' excessive reliance on translators and their limited vocabulary for their English 

proficiency level. Among the factors that also negatively influence the development of this skill 

are the lack of motivation and the scarcity of didactic activities in accordance with the students' 

interests. 

Through the application of the second instrument, the survey (ANNEX 2) showed that 

90% of the students know what linking words are, and 10%, which represents a total of 3 



students, know the topic moderately well, which may be the result of the lack of deepening of 

this type of topics. In general, the teachers typically do not emphasize an in-depth exploration of 

linking words in their classes, viewing this aspect as complementary to writing activities, which 

results in it becoming an implicit skill for each student. 

In addition, the study found that students use addition words as the most common type of 

linking words, accounting for 14%. Contrast and reason words also tend to be used, accounting 

for 13%. However, 12% also use order words. The words moderately used by the students are 

words of summary with 10% of acceptance, sequentially representing 9% are words of emphasis, 

and 8% represent words of place and 6% use words of condition. It's worth noting that we 

classified this based on the type of words students typically use in their academic work. 

Based on the findings, it appears that students have some understanding of how the words 

they use connect their ideas. However, most students are not familiar with the primary 

classification of these words. Only 5% chose additive classification despite it being the most 

frequently used. On the other hand, the highest percentage of participants correctly identified 

sequential linking words, which was 8%. Only 3% of the participants were aware causal linking 

words, and none recognized adversative linking words. 

The level of knowledge of linking words was also classified according to the number of 

linking words generally used by the students, establishing ranges referring to low level (0 to 5), 

basic (6 to 10), good (11 to 15) and outstanding (16 to 20). Consequently, the results obtained in 

this section showed that 40% of the students have a basic level in use of linking words. On the 

other hand, 27% have a good, and 23% showed outstanding results. However, there are 10% who 

maintain a low level. 



With respect to the cohesive elements used by the students, a pattern is observed in the 

linking words, being seen as repetitive so, after, then, also, and, because, if, but, or, while, too, 

first. These manifestations demonstrate the need to teach new vocabulary to improve their 

written production since the students must manage appropriate language according to their level 

of English. 

On the other hand, students instructed to rate their knowledge of linking words using the 

following parameters: Excellent (5), Very Good (4), Good (3), Basic (2), and Poor (1). Based on 

results from this survey, 43% consider their knowledge of the subject matter to be good. 

Likewise, 37% consider themselves to have good knowledge level, and 20% say their knowledge 

is basics. Nonetheless, no student reported a poor or excellent knowledge level. 

It is essential to emphasize that the results of statements 3 and 4 may seem contradictory 

since both seek to assess the level of knowledge of the students with respect to the proposed 

subject matter; therefore, it is necessary to clarify that the previous statement encompasses the 

entire range knowledge regarding general concepts, classifications and functions. However, 

section 3 aims to establish mastery regarding the number of words they know and use. 

In order to assess the students' writing level, it was necessary to select the writing activity 

according to the student’s level. For the analysis of the results achieved through the exercise, a 

specific rating scale was assigned to each of the questions in order to obtain measurable data. 

The following graph shows the generalization of the results obtained according to the dimensions 

provided by means of a rubric. 



 

This graph shows the general summary of the results analyzed regarding students' written 

production according to the dimensions and indicators selected to determine their current level. 

From the generalization of these dimensions, it can see that 57% of the students have a good 

level of English, presenting slight grammatical and organizational errors. On the other hand, 30% 

present an excellent written production, and 13% show a basic command, manifesting 

grammatical, organizational and communicative intentionality errors. These data yield the 

following conclusions: 

In general, students have a good level of writing skills; however, they continue to make 

mistakes because of dependence on the excessive use of translation programs on their 

technological devices. Likewise, this competence is not very well received by the students 

because it is a task that requires more time and guidance due to the lack of pedagogical proposals 

that allow the student to become familiar with this skill. Consequently, there is little motivation 

when it is time to do a written work, since it is something of a compulsory nature for them. 
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CHAPTER II: METHODOLOGICAL BACKGROUND 

This chapter describes the methodological principles employed in the conduct of the 

study, referring to the type and design of the research, the data collection instruments, the 

methodology used in the research activities applied during this research work, and details 

characteristic aspects and systems carried out in the study according to the research topic. 

2.1 Research Paradigm and Type of Research 

The present study developed within the interpretative qualitative paradigm to obtain 

relevant information through observation, measurement, and analysis of the variables exposed in 

the work. According to Arias (2021), this type of paradigm deals with the qualities and 

descriptions of phenomena that obey a subjective and non-linear analysis. With this approach, a 

researcher would interact with the studied reality, respecting its characteristics and trying to 

understand and explain it adequately. 

In accordance with Trujillo & et al (2018), qualitative research is conceived as a category 

of research designs that allows for the collection of descriptions through the use of techniques 

and tools such as observation and interviews, in order to obtain information in the form of 

narratives, recordings, field notes, written records, audio and video transcriptions, photographs, 

among others. 

Based on the existing subjective assumption in the research framework, it is 

unquestionable that the qualitative study is based on this characteristic and allows knowing the 

research process and interpreting it from the experiences of the subject of study and observation. 

Therefore, the development of this work contemplates a non-experimental research design of 

longitudinal type aimed at observing the phenomena that occur within the educational 

environment to analyze them afterward. 



In the opinion of Arias & Covinos (2021), this design maintains that the study variables 

are not subjected to any particular stimuli or experimental conditions. Instead, study subjects are 

observed within their natural context without any alterations to the situation. This approach 

encompasses two primary types: cross-sectional and longitudinal, with the key difference lying 

in the time period or duration of the study. 

The same author points out that a longitudinal study involves more than two 

measurements over time; there must be more than two because the results can compare 

throughout the process of change. This type of non-experimental design studies the 

characteristics of the variables in a process of change; in this case the variables should not 

manipulated, only the process should observe over periods or time. 

2.2. Population 

A population is defined as a group or set of elements to be subjected to a statistical study. 

In this study, the selected population consisted of 30 individuals, composed of 18 women and 12 

men. These individuals’ range in age from 21 to 26 years old and are sixth semester English 

students in the English Department at the Technical University of Machala. 

2.3 Research Methods 

Research methods involving procedures, techniques and systematic processes use for 

collecting data to give meaning to the phenomena under investigation are necessary to guarantee 

the validity of this study. The choice of research method significantly impacts the type of data 

collected and the validity of the research results. 

2.3.1 Theoretical methods 

According to Guevara et al, these methods give way to the revelation of unobservable 

characteristics, which makes it possible to interpret empirical data in a conceptual manner. Since 



theories are the attempt to reflect the reality of the phenomenon from the smallest detail to the 

general point of view. 

Historical-logical method: This concept pertains to comprehending the different phases 

of an object or process throughout its history. To grasp its evolution, it is necessary to delve into 

its historical background, identify the crucial developmental stages, and acknowledge the 

fundamental historical relationships. The objective is to fathom the historical pattern that 

enhances its comprehensive development (Lopez & Ramos, 2021). 

It is present at the beginning of all research, propitious to detail relative characteristics of 

evolution and progress, in this way we will show the historical background, the evolution 

concerning the process of instructing and acquiring the English language as well as to understand 

the development of the students' writing skills. 

Analytical-Synthetic Method: This approach is based on the idea that analysis involves 

breaking down complex elements into their individual parts and qualities, facilitating the mental 

dissection of the whole into its various interactions. On the other hand, synthesis brings together 

dissected parts to identify general relationships and characteristics, based on the results of the 

analysis. (Delgado & Romero, 2021) 

It shows us that each process constituted with differences and identities resulting in a 

whole. Thus, analysis implies decomposing a whole into qualities, while synthesis establishes the 

union of the parts already analyzed. Therefore, it functions as a unit to integrate the results of the 

research through the analysis carried out.  

2.3.2 Empirical Methods  

According to Lopez and Ramos, this method "puts in contact with real objects and 

phenomena, provides clues to formulate hypotheses and data for the construction of knowledge 



and leads to the verification of previously formulated hypotheses". The research employs 

empirical methods, specifically observation and survey administration. 

Observation plays a fundamental role as the principal guide in the empirical approach of 

this research. Through direct observation of the students' writing activities, it was possible to 

identify and document deficiencies in their writing skills in detail. In addition, this information 

helped to further adapt and improve the exercise system throughout the study, with the goal of 

maximizing the benefits to the students. 

2. 4 Techniques and instruments 

Within the framework of the methodological design, it is essential to define the data 

collection technique and the type of instruments to applied according to the objectives and 

variables:   

Non-participant observation, the objective of observation in the qualitative perspective is 

to understand the behavior and experiences of people as they occur in their natural environment. 

Therefore, the aim is to observe and record information from people in their environment with a 

minimum of structures and without interference from the researcher (Lopez & Ramos, 2021) 

Survey: it is a tool carried out through an instrument called questionnaire, directed 

exclusively at people to gather information about their opinions, behaviors, or perceptions 

(Arias, 2020, pág. 107). The survey can have quantitative or qualitative results and focuses on 

pre-established questions with a logical order and a tiered response system.  

According to Espinoza (2019) "a questionnaire is an instrument used to measure 

variables, following a structured process of collecting information through the completion of a 

predefined series of questions" (p. 179). With this in mind, it is fitting that the questionnaire 



covers all the variables of major interest; moreover, it can be easily applied and the results are 

obtained quickly. 

The objective of this tool is to obtain information about the current academic student's 

level through a set of questions about their previous knowledge of the subject under study. When 

applying it, a series of steps given so that students are clear about what is required, emphasizing 

that the grade acquired is only a reference.  

Evaluation rubric: These are commonly used instruments to measure the learning 

achieved by the student in one or multiple disciplines. To do this, the teacher utilizes a set of 

criteria related to the student's mastery of the content, to which a weight, either numeric or in the 

form of letters, is assigned. This information is presented in a properly structured table (Arias, 

2020) 

Content analysis 

Content analysis is considered an "indirect" technique that consists of the analysis of 

social reality through observation and analysis of the documents created or produced in it. It is a 

technique that combines observation and documentary analysis (Guevara & et, 2020). The 

primary objective of this approach is to uncover the intention behind a message, regardless of its 

genre. In particular, it involves categorizing and/or encoding the various components of the 

message into specific categories, which facilitates the effective presentation of its underlying 

meaning. 

Unit of analysis  

The units of analysis correspond to units of observation that the researcher delimits with 

respect to the research problem, categorizing the observations in the field of study (Espinoza, 

2019). The use of the units of analysis is essential for the researcher, since they help to access the 



desired information to give continuity to the research process. In this sense, we will proceed to 

analyze the dependent variable considered in this study as the development of written 

production. 

 

USE OF LINKING WORDS IN THE CONSTRUCTION OF SIMPLE ENGLISH 

PARAGRAPHS 

Problem Objective Variable 

How to 

improve 

the written 

production 

of sixth-

semester 

students of 

English in 

the 

Pedagogy 

of Foreign 

and 

National 

Languages 

Degree at 

the 

Technical 

University 

of 

Machala? 

To improve 

the written 

production 

of 

paragraphs 

in English 

for sixth-

semester 

students of 

the 

Pedagogy 

of Foreign 

and 

National 

Languages 

Degree at 

the 

Technical 

University 

of Machala. 

Dependent: Written production of paragraphs 

Dimensions Indicators Techniques Instruments 

Content 

Possesses a 

comprehensi

ve 

vocabulary 

and can 

handle 

relevant 

information. 

- Observation 

- Data 

collection 

- Content 

analysis 

 - Survey 

- Questionnaire 

- Previous 

assignments 

- Rubric 

Grammar 

Uses 

grammatical 

systems 

according to 

their level of 

English. 

Organization 

Uses 

appropriate 

ordering 

patterns 

(cohesion/co

herence) 

Communicative 

achievement 

Adequately 

fulfills the 

communicati

ve function 

of written 

texts. 
 



CHAPTER III: SYSTEM OF DIDACTIC ACTIVITIES RELATED TO THE USE 

OF LINKING WORDS FOR IMPROVING ENGLISH WRITTEN PARAGRAPH 

PRODUCTION 

This chapter presents the different aspects conceptualized as fundamental for the 

development of this research, taking into consideration the benefit that the educational 

community will obtain through the implementation of a system of didactic activities based on the 

use of linking words for the improvement of the written production of paragraphs in English of 

the sixth semester students of the Pedagogy of National and Foreign Languages degree of the 

Technical University of Machala. 

3.1 Theoretical foundation of the system of didactic activities designed to improve 

written production of English paragraphs based on the use of linking words 

According to different authors point out that university students write very elementary 

texts with the purpose of complying with activities proposed by the professor; they do not make 

it a daily practice but something obligatory, which could be a product of the loss of creativity or 

the lack of vocabulary according to the level in which they develop. At the university level, 

providing follow-up to the writing process and encouraging students to improve their written 

production is relevant.   

Another factor that negatively influences the development of writing skills is the students' 

dishonest practice of simply copying and pasting the work of other authors. Thus, there is a need 

to address the problem through innovative proposals to ensure that schools provide spaces that 

favor students' writing skills in English, with the aim of adapting strategies that promote 

educational participation in a dynamic way. 



As mentioned, English currently assumes a crucial role in society, serving as a global 

lingua franca for communication, trade, and diplomacy. Therefore, it is imperative that English 

proficiency becomes an integral and non-negotiable component of individuals' academic 

training, ensuring that students can adeptly acquire the necessary language skills to participate 

effectively in international contexts and leverage opportunities on the global stage. 

In this regard, the following proposal focuses on enhancing students' written production 

by implementing transitional words and their correct usage, with the aim of significantly 

improving the quality of students' written work. The identification of students' pre-existing 

knowledge is essential for the purpose of selecting suitable exercises, guidelines, and 

instructions. These elements are fundamental when initiating the design of didactic activities, 

serving as components of the organization of systematic steps or stages aligned with the diverse 

capabilities of the learners. 

GENERAL OBJECTIVE  

➢ To elaborate a didactic guide with activities based on the linking words use to 

improve written production in sixth semester students.  

SPECIFIC OBJECTIVES  

➢ To identify the most effective transitional words for student-written texts. 

➢ To equip students with a creative educational resource for organizing their 

learning processes. 

The theoretical foundations supporting the implementation of this proposal, which are 

geared towards conducting field research and surveys, represent critical elements in enhancing 

the overall efficacy of the proposal. They enable a deeper understanding of the context and 



facilitate data collection; both are essential for informed decision-making and successful 

outcomes. 

The proposal aims to promote adaptive development and analytical skills following the 

constructivist philosophical approach, creating a teaching environment centered on exploration 

through questions. In this way, the performance of the exercises will have a beneficial impact on 

the students' subjectivity, as strengthening their cognitive abilities allows a significant 

assimilation of the exposed contents. 

Philosophical aspects: constructivist theory, widely accepted and employed asserts that 

the student does not acquire knowledge passively but actively, promoting meaningful learning. It 

uses approaches that recognize the importance of utilizing and questioning the mental models 

already present in students to improve their understanding and performance (Dragomir & 

Niculescu, 2020) 

Similarly, the proposal emphasizes improvement of formative processes associated with 

student behavior. It aims to serve as an effective tool for regulating and shaping student 

behavior, ultimately benefiting the teacher in the pursuit of improved learning outcomes. With 

this process, knowledge conversion into a use and constructive format is effectively facilitated, 

thus nurturing an educational environment characterized by positivity and productivity 

enhancement. 

Psychological aspect: in its educational approach, cognitivism places a strong emphasis 

on learning how to learn and how to foster critical thinking. Its pedagogical perspective extends 

beyond mere knowledge acquisition, also promoting the development of problem-solving skills 

by the student. In this approach, the student is considered an active subject and information 

processor. (Schneider et al., 2022) 



By virtue of the fact that the proposal seeks to strengthen English paragraph writing 

skills, improve students' cognitive abilities and stimulate their development of high-quality texts 

by encouraging the exploration of diverse forms of writing and the connection of ideas, with the 

ultimate goal of achieving a constant improvement in their writing competencies through the 

stimulation of their cognitive structures. 

Therefore, the creation of this system of activities simplified into a guide for students on 

the correct use of linking words will be a pedagogical tool that will allow the dynamization of 

the didactic environment by constituting an element that is within the reach of all participants 

within the teaching-learning process, attending to its cognitivist-constructivist origin. 

Pedagogical aspect: in the process of teaching the English language, meaningful learning 

stands as a top priority. It is essential to learn about your students thoroughly to create an 

atmosphere of trust where the student feels like an important part of the teaching and learning 

process. The teacher should foster an environment of high quality and constant mutual 

motivation (Valverde et al., 2022). 

Therefore, the creation of this system of activities simplified into a guide for students on 

the correct use of linking words will be a pedagogical tool that will allow the dynamization of 

the didactic environment by constituting an element that is within the reach of all participants 

within the teaching-learning process, attending to its cognitivist-constructivist origin. Various 

stimuli, including exposure to diverse texts, continuous feedback from educators, and active 

engagement in challenging writing exercises, drive the development of students' writing skills. 

This comprehensive approach remains essential for their growth and development. 



3.1.1 Characteristics of the system of activities developed for the improvement of the 

written production of English paragraphs through the use of linking words. 

The current proposal involves designing dynamic activities focused on the linking words 

use by creating a comprehensive guide covering essential grammar topics, writing techniques, 

and various types of texts. The aim of this tool is to assist students in writing coherently in their 

academic assignments throughout their educational background. While also providing educators 

with an effective means to encourage students' creativity. 

In this guide, the groups of linking words divided into four types: additive, adversative, 

causal, and sequential. Within each category, the linking word are further subdivided according 

to their functions and accompanied by corresponding explanations and examples. The advantage 

of using this resource is that it is adaptable to any activity that the teacher may propose, as it 

contains many practical tips and real examples to help students complete their written work. 

Undoubtedly, constructing a solid didactic methodology: rooted in rigorous criteria to 

create an effective pedagogical links between teacher and student constitutes a significant 

challenge. However, it is essential to empower the learner as the principal agent involved in the 

learning process, offering opportunity to discern and consciously choose the appropriate 

educational resources to improve their communicative competencies. 

Therefore, this system of activities focused on solving the existing difficulties in the 

learning process by implementing a structural and functional methodology for the organization 

of skills and their implementation for the development of written communication, providing a 

direct method that allows students to acquire use knowledge that will be feasible in their 

academic, working or social life. 



On the other hand, Escamilla et al. (2020) state that to start an activity established on a 

system. Tt is intended from the first moment to offer students general information based on the 

topic and general objective and the reason why they have to learn it, and what is the structure. In 

this way, the student's attention will be increased, in order to motivate them to develop the 

activities raised in the class system. 

 

3.2 General description of the system of activities. 

In this section, a detailed description of the activity system planning is provided, 

including the activities carried out through the use of visual resources. To effectively achieve 

this, it is essential to create didactic materials related to linking words and their subsequent 

application in the teaching-learning process. 

 

Initial survey Didactic activities process  

To improve the written production of 

paragraphs in English in the sixth 

semester students of the pedagogy in 

National and foreign languages degree at 

the technical university of Machala 

academic period 2023-S1 through the 

implementation of a set of activities 

based on the use of linking words. 

Didactic activities 

Presentation of the 

subject 

Delivery of didactic 

material (Complete 

linking words guide) 

Didactic activities to 

familiarize the use of 

these linguistic resources 

Feedback and 

micro-activities on 

topics covered in 

class. 

Surveys 



General system objective: To plan a didactic activities system with the implementation 

of didactic and visual resources based on linking words for the development of the written 

production of paragraphs in English in sixth semester students. 

Week 1. During this period, it is essential to introduce the topic of linking words, their 

functions, and classification using the necessary resources to enhance this process, such as 

educational material (a linking words guide), a laptop computer, and slide presentations. 

In this time, it was essential to survey the students to assess their understanding of the 

subject matter and to obtain information on their knowledge level. In the same way, a detailed 

rubric used to assess and establish their level of proficiency in written expression, which 

provided a more accurate and objective assessment of their abilities in this fundamental aspect.  

CLASS 1: LINKING WORDS 

Aim: To introduce to students what linking words are, their functions, classification and 

importance. 

Duration: 40 minutes 

Introduction: The greeting and orientation of the activity to carried out (5 minutes). 

Development: 30 minutes 

- Application of the survey test (20 minutes) 

- Explanation of the class subject: During the class explanation, students are theoretically 

introduced to what linking words are and main reasons why they should learn them (10 

minutes). 

Conclusion: 5 minutes 

Activity 1. Ask questions about what they have learned in class. 

- Students understand the functions, importance and classification of linking words. 



Week 2: During this period, it is essential to deepen the topic (linking words), to deepen 

the topic (linking words), their functions and classification using the necessary resources to make 

this process more dynamic: didactic material (linking words guide), laptop, slides, worksheets. 

Class 2: LINKING WORDS (ADDITIVE AND ADVERSATIVE) 

Aim: To explain to students what linking words are, their functions, their classification 

(additive and adversative) and their importance. 

Duration: 40 minutes 

Introduction: To give feedback on the topic linking words (5 minutes). 

Development: 30 minutes 

- Explanation of the class subject: During the class explanation, we will deepen with what 

are linking words and their classifications (additive and adversative), functions and the 

main reasons why they should be applied. (25 minutes). 

Activity 1. Provide students basic exercises where you will give them multiple options to 

complete the activity; during this exercise they will work collectively (5 minutes).  

Conclusion: Closing questions (5 minutes). 

Class 3. LINKING WORDS (CAUSAL AND SEQUENTIAL) 

Aim: To explain to students what linking words are, their functions, their classification 

(causal and sequential) and their importance. 

Duration: 40 minutes 

Introduction: Greeting and orientation of the activity and give feedback on the topic 

linking words (5 minutes). 

Development: 30 minutes 



- Explanation of the class subject: During the class explanation, students introduced to the 

class classifications of linking words (Causal and sequential), their functions and the 

main reasons why they should be applied (15 minutes). 

Activity 1. Within two previously selected readings, students should compare both texts, 

identify the linking words and classify them according to their type (10 minutes). 

Activity 2. Students should select which paragraph shows better cohesion between ideas 

and coherence (5 minutes). 

Conclusion: Closing questions (5 minutes). 

In Classes 2 and 3 seek to provide students with a solid understanding of these linguistic 

elements and their application in coherent and cohesive texts. Through feedback and interactive 

activities, students intended to acquire practical skills in identifying, applying and classifying 

these linking words, which will significantly contribute to improving their written expression 

skills and better understanding of written texts. 

Week 3: From this week on, the application of multiple didactic activities online was 

considered pertinent to dynamize the teaching-learning process concerning improvement of 

paragraph written production. 

TOPIC: USING INKING WORDS  

Aim: To carry out activities based on the use of linking words (ANNEX 9). 

Introduction: Greeting and orientation of the activities. 

Development: Description of the activities involved and the benefits of fulfillment.  

Activity 1. Categorize linking words according to their general classification.  

Activity 2. Complete the paragraph with the linking word you consider relevant. 

Activity 3. Locate the linking word according to its synonym. 



Activity 4. Organize the ideas to complete the paragraph (Education, E- mail, Christmas).  

Activity 5. Look at the following image and write five ideas about what you observe, 

then organized the ideas into a simple paragraph.  

Conclusion: Closing questions (5 minutes). 

The significance of this approach in Week 3 lies in its ability to employ a variety of 

interactive online activities to promote understanding and application of linking words, thus 

contributing to improved paragraphing skills among learners. 

Week 4: At this stage, give feedback on the linking words topic and created a guide to 

direct the writing process. In addition, collaborative work was encouraged, and finally a survey 

was applied. 

TOPIC: LINKING WORDS IN WRITING PROCESSES 

Aim: To carry out writing activities with linking words using support materials. 

Introduction: Greeting and orientation of the activities 

Development: Description of the activities involved and the benefits of fulfillment. 

Activity. Write in pairs a text of about 200 words describing Computing Proccesses 

according to the established topics (Create a folder, cut and paste, and change the Font). 

Conclusion: Closing with questions and answers. 

- Application of a survey (ANNEX 10). 

The week concluded with a question-and-answer session and the administration of a 

survey, ensuring that students not only acquired knowledge but also had an opportunity to 

provide valuable feedback on their learning experiences. 



CHAPTER IV: RESULTS OF THE APPLICATION OF THE SYSTEM OF 

DIDACTIC ACTIVITIES TO IMPROVE THE WRITTEN PRODUCTION OF ENGLISH 

PARAGRAPHS THROUGH THE USE OF LINKING WORDS. 

This section presents the results obtained through the system of activities applied to 

improve the written production of sixth semester students of English in the English Department 

at the Technical University of Machala academic period 2023-1. These activities took place over 

a period of four weeks, starting from August 15th and ending on September 6th. 

4.1 Description of the implementation of the system of didactic activities centered on 

the utilization linking words for improving of the written production of paragraphs in 

English. 

During the first week of implementing the activity system, students showed reluctance to 

engage in writing-related tasks, the survey presented students with a short activity that required 

them to write a simple paragraph. In general, the students were not willing to do an activity that 

would not give them any additional academic benefits, which is why the teacher decided to give 

two extra points to the students, so the students proceeded to complete the activity. 

In writing practices, most students abuse their cell phones to make literal translations 

from Spanish in their writing. Students given the freedom to carry out this activity without 

complications, but it was evident that most of them still make grammatical errors due to the 

dishonest use of online translators. In addition, some groups did not complete the activities 

according to the teacher's specifications. On the other hand, the students widely accepted a brief 

explanation of the topic to be presented. 

During the second week of class, the instructor provided an exhaustive explanation of the 

subject matter. Due to the extensive content, the class divided into two sessions. The first session 



focused on concepts, importance, uses, classifications and functions. Among those classifications 

analyzed, additive and adversative linking words included. Afterwards, a short multiple-choice 

recognition activity carried out, which was very useful for most of the students. 

For the next class, the remaining categories of causal and sequential linking words 

explained, and the didactic material consolidated in a guide and list of linking words that offers 

students a summary of the content and becomes a support tool for future writing activities, 

including speaking activities. 

Then, two readings carried out in one paragraph for the purpose of students identifying 

the sequentially between ideas. Next, presented an alternative presentation of the text, allowing 

students to identify the linking words used to make the paragraph cohesive. This activity 

intended to familiarize students with the linking words use and recognize their importance. As a 

result, students recognized the type of word used and its function in the paragraph, which 

allowed them to complete the activity by identifying where a linking word needed to introduced 

to improve the cohesion and paragraph coherence. 

During the third week, reinforcement activities in the form of online exercises conducted 

to help students improve their writing. These activities were designed in a flexible manner to 

accommodate each individual's academic and work schedules, and students were free to 

complete them at a time that was convenient for them.  

During this time, about seven sequential activities (ANNEX 9) selected significantly to 

improve students' written production. It is important to note that these activities are not complex. 

First, activity 1 involves categorizing the linking word type according to its general 

classification. The choice of this activity helps students become familiar with the topic and 

facilitates the identification of the most appropriate linking word when doing their written work. 



The second activity consisted of completing a paragraph according to the missing word, 

which found in a box. Then, student must locate the missing word to complete the idea of the 

text. The activity objective is to help students apply the relevant linking words to give coherence 

to the overall text by correctly cohesing the author's ideas. 

The third activity consisted of placing the linking words according to their synonyms, 

recognizing that certain words perform a similar function so that their meaning coincides, thus 

avoiding the same nexus use. The principal purpose of this activity is to help students avoid 

excessive repetition of the same term when writing their papers. 

The fourth activity consists of constructing a paragraph organizing the ideas of a text. If 

the choice is correct, the ideas automatically connected, and the student will observe how the text 

structured until the general idea completed. It considered pertinent to place two activities of this 

nature so that students could practice structuring paragraphs and improve their level of analysis 

by connecting ideas according to events. 

In the fifth activity selected, students presented with a picture representing different 

situations. Initially, they wrote down the main ideas they observed in the photo and then grouped 

into a paragraph using key linking words to give coherence to the text. This activity was helpful 

for students to improve their paragraphing skills and the organization of ideas, which allowed 

them to create correctly cohesive and coherent texts. 

Finally, during week 4, the students had to perform in pairs a writing activity that 

consisted of writing a text of about 200 words concerning the topic Computing Proccesses, 

giving freedom to the topic they wished to study in depth (create a folder, change the Font, cut 

and paste, rename a file). The function of this guide is to explain and support future writing 

activities by organizing the process in stages. 



4.2 Discussion of the results obtained after the implementation of the system of 

didactic activities for improving English paragraph writing through the use of linking 

words. 

Based on the results obtained in the first survey, the proposal designed for the application 

of a system of didactic activities based on the use of linking words whose main objective is to 

improve the written production of students, for which it was essential to create a guide detailing 

the use of linking words and their functions, and consequently the activities are presented 

sequentially. 

Note that this activities system, along with the corresponding support material, has been 

designed to strengthen writing skills and serve as a support resource for future writing activities. 

In this regard, a second survey (see appendix) considered appropriate in order to obtain a general 

evaluation of the system implemented. This survey consists of six questions, analyzed below: 

The first question probed whether students value the linking words importance to 

improve their written production. The results revealed 70% strongly agreeing and 30% agreeing 

with this statement. No student expressed total disagreement, disagreement or indifference.   

The following question addresses the students' perception by analyzing whether the 

material provided presents relevant and useful information to improve their written production. 

The results indicate that 93.3% of the students strongly agree, and 6.7% agree with this 

statement. Similarly, 0% represents that none of the students totally disagreed, disagreed or were 

indifferent.  In short, the material provided widely accepted by students and is considered a 

valuable tool for improving their writing skills. 

Subsequently, the third question asks whether the material provided would be beneficial 

for their future writing activities. The responses obtained show that 66.7% totally agree, and the 



other 33.3% agree with the statement. Likewise, none of the students expressed total 

disagreement, disagreement or indifference to this statement. Based on the results, this resource 

represents a benefit for the educational community regarding the written production 

improvement. 

The fourth question allows to evidence the students' perspective on whether the proposed 

activities can help strengthen their writing skills. Results reveal that 70% totally agree and 40% 

agree with this statement. In addition, none of the students expressed total disagreement, 

disagreement or indifference. As a result, it is possible to highlight that students consider that 

creating activities of this style can contribute to improve writing skills. 

It was crucial to ask the students whether it should continue developing didactic materials 

and activities that use linking words to enhance various writing skills.  In response, 76.7% 

expressed agreement, and 23.3% in total agreement. Consistent with the above results, no student 

showed disagreement, disagreement or indifference regarding this issue. The results show how 

creating these types of materials and activities can help to increase writing proficiency, but it is 

also essential to avoid saturating students with the same content.  

Finally, participants asked to evaluate the content of the materials and activities 

presented, resulting in 60% finding them useful and 40% considering extremely useful. 

However, none of the students believe the content is slightly use or useless. Accordingly, the 

content perceived as useful so that the students can improve writing skills. 

Overall, the results demonstrated that the activity system based on the use of linking 

words could help improve students' writing skills. Consequently, this resource has the potential 

to become a valuable tool, not only for student support but also for teachers, as it provides 

relevant content and offers simple activities with a specific purpose that are not highly complex. 



4.3 CONCLUSIONS 

Based on the literature review and the theoretical foundation, the use of linking words for 

writing activities can contribute to developing quality texts. Owing to functions to demonstrate 

the relationship between ideas and provide reader with an understanding of the content in 

general. 

The results obtained during the development of the activity proposed in the first 

questionnaire were decisive for the initial analysis of the students' writing skills. In general, the 

population studied maintains a basic level of writing proficiency. 

Consequently, a system of didactic activities focused on the use of linking words 

designed to improve writing competence, characterized by being structural and functional, since 

the activities that integrate it have a progressive degree of difficulty with activities, guides and 

orientations appropriate to the needs of the students to enhance writing skills. 

This activity system application based on the use of linking words became an academic 

support tool for developing various writing activities, capable of continuously strengthening 

writing skills by providing a guide with practical tips, essential examples in a synthesized 

manner. 

 

 

 

 

 

 



4.4 RECOMMENDATIONS 

➢ Conduct further literature research to create engaging activities that enhance students' 

writing skills, avoiding a narrow focus on a single topic and instead integrating diverse 

themes to enrich the teaching and learning process.  

➢ Incorporate more exercises and activities that challenge students to create coherent 

sentences and paragraphs by using linking words, appropriately given their role in 

improving the coherence and cohesion of a text, which facilitates reader comprehension. 
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https://drive.google.com/drive/u/0/folders/14b2DnfYR2JwWVAizOskgTZ7OJYFqBcbU 
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ANNEX 7: LINKING WORDS GUIDE 

 













 











 











 

 



ANNEX 8: GUIDED WRITING 

 



 

 

 

 

 



 



ANNEX 9: ACTIVITIES 

ACTIVITY 1

 

ACTIVITY 2

 

                       

                                                             

               
             
               
              
               
               
           
       

            

                                                      

This activity will

help you to apply

the appropriate

linking words to

give coherence to

a text by correctly

linking ideas.



ACTIVITY 3

 

ACTIVITY 4

 

  

                   

                                                              
        

These activities will help you

avoid repeating the same

linking word in your written

work.  y recogni ing that

certain words serve the same

function and tend to mean the

same thing, you can avoid

repeating the same linking

word in your writing..

These activities will help you perfect the organi ation of your ideas
when writing a paragraph. Here, you can practice structuring paragraphs
and also connecting sentences according to events.

                                                                                 
                                                

                                                            

                                                           

                                                               

If your goal is to improve exponentially your writing skills, this tool
will help you. Here, you will find a series of activities that will help you
reinforce this skill.

                                                



 

ANNEX 10: FINAL SURVEY  

RESULTADOS ENCUESTA: https://forms.gle/FHoDeoricLvoNfcr6 
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